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ABSTRACT 
The Response of Average Students to the Alienating 
Environment of an Urban High School 
September 1985 
Thomas Joseph R oma no, B.A., College of the Holy Cross; 
M.A. Clark University; M.A., C.A.G.S., Assumption College; 
Ed.l). University of Massachusetts 
Directed by: Ur. Byrd Jones 
This study examined how average students responded to 
the alienating environment of an urban high school. The 
following research questions guided this exploratory study: 
1. What were the patterns of responses as expressed 
by the average student in this urban high school 
to the alienating environment? 
2. Does the pattern of response of students who 
agreed to be interviewed differ significantly on 
the Pupil Attitude Questionnaire from those who 
did not wish to be interviewed? 
The study was conducted in two phases. First, a Pupil 
Attitude Questionnaire was administered to 345 students at 
an urban high school. This question assessed Seeman's five 
dimensions of alienation--powerlessness, norm1essness, 
meaninglessness, isolation, and self -estrangement. Of the 
number who completed the quest i onnaire, 134 agreed to be 
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interviewed. A t-test between students who did not wish to 
be interviewed and those who wished to be interviewed indi¬ 
cated a slight, but significant difference on the overall 
test, as well as on subtests of meaninglessness and self- 
e st rangeme nt. 
In a second phase, the researcher interviewed 28 
students with discussions tape recorded and transcribed. 
The following topics were focused on in each interview: 
1 Advice to b rot he r/s i s t e r 
2 Teach e rs 
3 Students 
4 Most frequently violated school rule 
5 Office 
6 Cafeteria 
7 Physical education program 
8 Parents 
9 Future 
10 Principal 
Students expressed a realistic perception of how to 
cope with the school. They knew what was expected of them 
They were "in tune" and "connected" with the school. Thei 
responses reflected an acceptance of the school, obedience 
to teachers and administrators, and "playing the game. 
Some students expressed autonomy whenever they felt it 
would help them. Conformity to the rules and regulations 
was seen as an effective way to cope with school. 
VI 1 
If high schools are to reduce negative impacts from 
their alienating environment, they should develop a sense 
of competence in the students, increase their sense of 
responsibility and give them a more meaningful school 
experience. Recent curriculum changes at Central High were 
enumerated by the researcher. Urban high schools are urged 
to develop similar programs. 
vi i i 
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chapter I 
I INTRODUCTION 
In recent years, social scientists have investigated 
discrepancies between individual relations and impersonal 
bureaucratic structures. Much of their research has 
focused on a loss of identity and feelings of estrangement, 
namely, alienation. Writers such as Marx and Fromm, have 
identified some of the social causes of the phenomenon. 
For example, a market economy which focuses primarily on 
efficiency, bureaucracy, and profitability, rather than on 
the needs of the individual. 
For some time, attention has focused on the impersonal 
bureaucratic structure of public schools and its effect on 
the pupils. Urban schools in particular have been the 
target of much research. Many of these researchers agree 
that the concept of alienation affords a theoretical con¬ 
struct under which many of the problems that beset these 
schools can be studied. As stated by Newmann (1981): 
Though not recognized as a central concept in the 
study of schooling, the central aspects of alien¬ 
ation- -es t ra ngeme nt , fragmentation, isolation-- 
contribute powerfully to the interpretation of 
such common problems as dropouts, vandalism and 
low commitment to school work. Many efforts at 
school improvement, such as reducing school size, 
increasing student input in school governance, 
individualizing instruction, and humanizing 
school climate, can be viewed as efforts to ( 
reduce alienation, that is, to increase students 
involvement, engagement, and integration in 
school (p. 546). 
1 
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Recently, books such as Crisis in the Classroom. The 
Vanishing Adolescent, a nd Teaching and Learning in City 
S^ch_ooJ_s_ have documented instances of urban school practices 
3nd attitudes that foster alienation among students. 
Although these observers have confirmed that urban high 
schools necessarily function in alienating ways —ignoring 
individuals in order to batch process s tud e n t. s--ma ny aver¬ 
age students seem relatively satisfied with their experi¬ 
ences. Consequently, little attention has been paid to 
them by researchers and observers. Most research has 
centered on those students who have had difficulty in urban 
schools, such as dropouts and school offenders. 
This study intends to take a closer look at average 
students in an urban school--to probe more deeply into 
their school exp e r i e nces --to examine more closely their 
attitudes, perceptions, and feelings toward the school. 
These students receive satisfactory grades, obey the rules 
of the school and eventually graduate. The study will 
examine how they cope effectively with an alienating 
environment which is characteristic of these institutions. 
Through the Pupil Attitude Questionnaire and interviews, 
the researcher intends to identify patterns of responses 
which may offer some insight into how these students 
respond to the alienating environment of this urban high 
school. 
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Statement of the Problem 
Based on a survey of the literature, student aliena¬ 
tion is endemic to urban secondary schools. Some authors 
have pointed to excessive absenteeism and high dropout 
rates. Others to apathy, indifference, and n on-i nv o 1 veme n t 
of students. Other commentators have attributed discip¬ 
linary problems, low levels of aspirations, and low self¬ 
esteem of students to alienation. 
In general, most authors have agreed that students who 
show signs of alienation are reacting to certain factors 
within the school or within society. Write rs such as 
Leacock ( 19 69), Silberman ( 19 70), and Friedenberg ( 19 69), 
described school regularities which interfere with a 
student's dignity and individuality. They also described 
teachers and administrators who weaken the development of 
self-esteem and competence in urban schools by promoting 
uniformity and conformity. 
Several authors, therefore, have clearly described the 
pressures in urban schools which result in student aliena¬ 
tion. In addition to the aforementioned, they can be 
described as follows: bureaucracy, inflexibility, indif¬ 
ference on the part of teachers and administrators, irrele¬ 
vant curriculum, feeling of powerlessness on the part of 
students and parents, insensitivity, isolation of minori¬ 
ties, outdated teaching materials, emphasis on rules and 
regul ations. 
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Fifteen years ago, Edgar Friedenberg ( 19 69) reported 
on his view of high schools: 
I had no adequate idea of the detailed physical 
i nt ru s i ve nes s and vulgarity of the high school. 
I knew that it was constrictive, but I didn't 
know ft was so presumptuous; the corridor 
passes, the wrangling over smoking, the class 
regulations, the ill tempered little men and 
enormous, aggrieved women, detached from their 
teaching duties to scream at students in the 
cafeteria for, quite literally, getting out of 
line... The whole experience of secondary educa¬ 
tion, I came to believe, is set up in such a way 
a s to insure that individual adolescents will 
b ecome alienated from their own life; they are 
ve n n o op po rt un ity to examine it, and are 
p unished if they permit it to direct their own 
a ctio n (p. 12). 
A similar comment was made by Charles Silberman ( 1970 ) 
in Crisis in the Classroom: 
Most of all I am indignant at the failure of the 
public schools themselves. The most deadly of 
all possible sins Erick Erickson suggests "is 
the mutilation of a child's spirit." It is not 
possible to spend any prolonged period of time 
visiting public classrooms without being 
appalled by the mutilation vi s i b 1 e eve ry wh e re -- 
mutilation of spontaneity, of joy in learning, 
of pleasure in creating a sense of self. The 
public scho ol --t hos e killers of the dream to 
appropriate a phrase of Lillian Smith s are the 
kind of institutions one cannot dislike until 
one gets to know them well. Because adults take 
the schools so much for granted, they fail to 
appreciate what grim, joyless places most 
American schools are, how oppressive and petty 
are the rules by which they are governed, how 
intellectually sterile and aesthetically barren 
the atmosphere, what an appalling lack of 
civility obtains on the part of teachers and 
principals, what contempt they unconsciously 
display for the children as children (p. 1U). 
Recent reports on public education have also focused on 
alienating environments of America's public high schools. 
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In 19 79, The Carnegie Council on Policy Studies in Higher 
Education made the following assertation, "high school is 
an alienating experience for many young people; like a 
p r i so n - -a 1 beit with open doors--for some" (p. 1). 
Consequently, the Carnegie Council listed the follow¬ 
ing items as major concerns of their study. Included among 
these concerns was a reduction of the alienating aspects of 
typical high school experiences: 
1. Reducing dropouts and absenteeism in high school. 
2. Improving basic skills of high school graduates. 
3. Giving high school students an opportunity to 
develop useful work habits. 
4. Reducing the alienating aspects of the high school 
e xp e rience. 
5. Easing the transition from high school to the 
labor ma rk e t. 
6. Improving the paths into higher education. 
.7. Improving the paths into military service (p. lb). 
Rationale of the Study 
Many studies have focused on the alienation of the 
urban high school students. Few, however, have dealt with 
the average student. Most students in the mainstream 
appear to function satisfactorily in school. They usually 
receive average grades of B and C. Most of them obey the 
rules of the school and seldom, if ever, place themselves 
in opposition to school policies. They usually do what 
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they are told to do by teachers and administrators and "go 
along with what is expect ed of them. They seldom disagree 
or embark on a road of autonomy. 
A closer look at the mainstream student reveals cer¬ 
tain characteristics which offer insight into an examina¬ 
tion of the alienating environment of an urban high school. 
In accordance with their willingness to accept school 
policies that are imposed upon them, many mainstream stu¬ 
dents seem to have adopted an attitude of resignation in 
the school. An active involvement in the learning process 
seems, in many cases, to have been replaced by an attitude 
of passivity. A sense of excitement and enthusiasm for 
learning appears sometimes to have been replaced by an 
attitude of apathy and indifference. The questions that 
can be asked, therefore, are the following: Are these 
students "connected" and "in tune" with what is going on in 
the school or are they, in fact, "tuned out"? Is their 
attitude of passivity and apathy a way of responding to and 
coping with the alienating environment of the urban high 
school? 
Much has been written about the ways in which students 
"put up with" or "get by" in school. Silberman ( 19 7 0) 
explains in great detail how students cope with and 
"survive" in school. 
To survive in school, as in other "total insti¬ 
tutions", the students, like the teachers, are 
forced to develop a variety of adaptive 
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strategies and attitudes. And survival in get¬ 
ting through and compiling a good record or 
avoiding a bad record--does become the goal. It 
is inevitable that this be so, given the obses¬ 
sion with routine and given also the frequency 
with which students are evaluated, the arbitrar¬ 
iness and mysteriousness (at least to the stu¬ 
dents) of the criteria by which they are judged, 
and the importance attached to these evaluations 
by parents, teachers, colleges, graduate and 
professional schools, and prospective employers 
(p. 146). 
In Silberman's view, "getting through school involves 
learning how to suppress one's feelings and emotions and to 
subordinate one's own interests and desires to those of the 
teacher" (p. lbl). "Some students, however, survive by 
withdrawing into apathy, whether feigned or real; in the 
constantly evaluative atmosphere of the school. One way 
for them to avoid the pain of failure is to persuade them¬ 
selves that they do not care" (p. 152). 
According to Silberman, the most important strategy 
for survival in the school is docility and conformity. 
Every child quickly learns what makes teachers 
happy. He learns that in most classrooms the 
behavior that triggers the teacher's ire has 
little to do with wrong answers or other indica¬ 
tions of scholastic failure. Rather, it is the 
violations of institutional expectations that 
really get under the teacher's skin; for 
example, "coming into the room late, or making 
too much noise, or not listening to directions, 
or pushing while in line." Occasionally, 
teachers do become publicly vexed by their 
students' academic shortcomings, but to really 
send them off on a tirade of invective, the 
young student soon discovers, nothing works 
better than a partially suppressed giggle during 
arithmetic period (p. 67). 
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The tragedy, according to Silberman, is that "the 
great majority of students do not rebel; they accept the 
stultifying rules, the lack of privacy, the authoritarian¬ 
ism, the abuse of powe r--i nde ed virtually every aspect of 
school life--as The Way Things Are" (p. 67). 
Those persuasive sketches by Silberman and others 
suggest a possible, almost unconscious, response to an 
alienating environment in an urban school. But scholarly 
research has seldom assessed the attitudes and feelings of 
those who attend these schools. As students, they know the 
school better than anyone else. They are experts, and 
their interactions with school procedures may reveal much 
about how they deal with the alienating environment that is 
endemic to these institutions. 
This study intends, therefore, to interpret interviews 
with average students in an urban high school. It will 
explore the "adaptive strategies and techniques" which are 
employed by some average students in this school. By using 
a standardized questionnaire as a screening device in order 
to select students who are to be interviewed, the 
researcher seeks to identify subtle as well as not-so- 
subtle factors that effect student responses to an alien¬ 
ating e nv i ronme n t. 
Pur pose of the S t udy 
The purpose of this study, therefore, is to examine 
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student responses to the envi ronment at Central High, an 
urban high school located in Central Massachusetts. The 
study will be exploratory in nature and will examine how 
average students in the school cope with their environment, 
as well as how they perceive that environment. The inves¬ 
tigation will focus on the following questions: 
1. Wh at_are the pattern of responses to the high 
schoo] environment as expressed by the average 
student in this urban high school? 
The data will be drawn from in-depth interviews 
with stude nts. 
2. Poes the pattern of responses of students who 
agreed to be interviewed differ significantly on 
the Pupil Attitude Questionnaire from those who 
do not wish to be interviewed? (Second a ry 
q ue s t i o n ) 
Locale of the Study 
Central High is a four year urban high school of 
approximately 1,100 students. For two decades, this school 
has undergone several changes. The most notable has 
occurred in the com position of its student body and in its 
course offerings. From a predominately college preparatory 
school with an up per-middle class population, it has 
increasingly serviced low income families, with a high 
percentage of Black and non-English speaking students. 
Concomitantly, the focus of the school shifted from a 
predominately college preparatory school to one in which 
over half of the graduates go to work immediately after 
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graduation. There has also been an increase in the number 
of students with low basic skills, a high dr op out rate and 
an increase in student apathy and disruption. 
In recent years, Central High has introduced several 
educational programs which were designed to meet the needs 
of its student population. Foremost among these was the 
introduction of the Scholars and Honors curriculum which 
sought to increase the number of college bound students at 
the school. At present, approximately 25 percent of the 
graduates attend four year colleges. (In spite of the 
school's effort, however, there has been a slight decline 
in the number of college preparatory students. Some have 
transferred to private or parochial schools before enrol¬ 
ling at Central High.) 
Other innovations at Central High have focused on the 
low achieving student. Foremost among these was the exten¬ 
sive utilization of the Core Evaluation. This process, 
instituted in Massachusetts under Chapter 7 66, identifies 
and evaluates students with special needs. Appropriate 
educational services are then provided to each student, and 
are assessed annually. Core committee members consist of 
the school psychologist, school adjustment counselor, 
school guidance counselor, school nurse, school adminis¬ 
trator, and parent. In 19 83 , 1 5 percent of the students at 
Central High have had a core evaluation and are receiving 
special educational services. Some are scheduled into the 
Resource Room, either full-time or part-time. Others are 
placed into remedial reading classes. Still others join 
alternative programs where the focus is on the development 
of basic skills as well as on the development of positive 
behavioral attitudes. One alternative program is located 
at Central High, the others have nu t-of-scho ol sites. 
Other changes that have occurred at Central High have 
been the increase in the number of 2-3 period career pro¬ 
grams for students who are not going to college.. The 
Occu pat ional F oods course prepares students for careers as 
short-order cooks. The Health Assistant course trains 
students to work as nurse aides in local hospitals. The 
Early Child Development Program prepares Central High 
students to work as teacher aides in local pre-school 
centers. The Building and Plant Maintenance course teaches 
custodial skills to general level students and the T r a ns - 
portation and Warehousing course prepares students for a 
career as a tractor-trailer driver. 
The efforts on the part of the school committee to 
assure that Central High is on an equal footing with the 
other three high schools in the city has met with limited 
success. In spite of the insertion of a Scholars and 
Honors Program in its curriculum, there has been no appre¬ 
ciable increase in the number of students going on to four 
year colleges. In fact, most college bound students prefe 
to enroll at local private or parochial schools, rather 
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than go to Central High. There has also been no appreci¬ 
able change in the education of low achieving students at 
the school. Basic skill scores for the entire school 
remain below average level. In recent years, the school 
has ranked at the third stanine in Reading and Mathematics 
on the Massachusetts Test of Basic Skills. 
Limitations 
This study was conducted by the head guidance coun¬ 
selor at Central High who had served in that capacity for 
over fifteen years. During that time, he had worked 
closely with two school ad mi ni strato rs and had witnessed 
the transition from a college preparatory institution to 
that of an inner-city high school. As head of the guidance 
department, he had collaborated with administrators and 
other department heads in developing school programs and 
policies. He also worked closely with classroom teachers 
to develop appropriate resource materials and guidance 
strategies. He had also come to know students at Central 
High, having served simultaneously as a counselor to them 
as well as head counselor of the entire school. Thus, the 
researcher began this study with an insider's knowledge of 
Central High, and perhaps some unconscious biases. 
This intimate association with the school proved an 
invaluable asset to this study. It enabled the researcher 
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to interpret many of the students' comments within the con¬ 
text of the total school environment. His knowledge of the 
school policies as well as his familiarity with the indi¬ 
vidual personalities involved, facilitated an interpreta¬ 
tion of the importance of many students' comments. It also 
provided a check on the accuracy of the students' percep¬ 
tions while at the same time allowing for the subjectivity 
of the students' perceptions. 
Since the researcher was well known by most of the 
participants, the development of the study at Central High 
was greatly facilitated. Their perception of him as a 
person whom they had known for some time and a person in 
whom they could confide, provided the impetus for frank and 
open discussions. However, there is the possibility that 
information was concealed by some students who may have 
perceived the interviewer as a member of the faculty, and 
therefore, a threat (in their eyes) to them. Therefore, 
some "best behaviors" and "what they want to hear" views 
may have been advanced by some students. 
The findings of this study, therefore, should be 
interpreted in the context of this interaction--that is, of 
an exchange between a school counselor and students at 
Central High School in Massachusetts. Any attempt to 
generalize the interpretations offered here to other urban 
high schools may or may not be valid, but the process for 
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eliciting and interpreting student views in other schools 
might be readily applied elsewhere. 
Significance of the Study 
This study is significant because it may help us to 
understand how some students cope effectively with an 
alienating environment which is endemic to urban high 
schools. By focusing on those students who receive satis¬ 
factory grades, obey the rules of the school and who even¬ 
tually graduate, it may he possible to identify specific 
attitudes and strategies which assist these students in 
that measure of success. Thus, some insight may be 
achieved in improving education for all students in urban 
high schools. For if some betterment can be made for the 
average pupil, it may allow those who are currently 
squeezed on the bottom to-find a feasible niche in the 
school. Therefore, by concentrating on the average 
student, the study may shed some light on ways to help 
those pupils who are engaged in a continual struggle for 
autonomy, purpose, responsibility, acceptance, and fulfill¬ 
ment in our urban high schools. 
Definition 
Alienation is a concept which has been studied by 
scholars and students of social organizations for many 
years. Central to most of their theories is the idea that 
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the individual has lost his/her identity. That is, that 
he/she suffers from a feeling or state of disassociation 
from self, from others, or more generally from the world at 
large. The sociological literature on alienation treats 
the concept as multidimensional. Seeman (1959) has defined 
alienation in terms of five basic dimensions: powerless- 
ness, meaninglessness, formlessness, isolation, and self- 
e strangement. 
In using Seeman's multi-dimensional definition. 
Hartley and Hay (1972) defined these five aspects of alien¬ 
ation with specific reference to high school students and 
the high school environment. These five components of 
alienation are defined by Hartley and Hay as follows: 
1. Powerlessness refers to the student's sense 
of a lack of personal control over his state 
of affairs, in school (p. 19). 
2. Meaninglessness refers to a sensed inability 
to predict outcomes^ The student who 
suffers from a sense of meaninglessness is 
one who lacks an understanding of the school 
activities in which he/she finds himself 
e nga ged (p. 19 ). 
3. Student normlessness refers to the belief 
that socially unapproved behaviors are 
required to achieve school goals. The vio¬ 
lation of school rules and regulations to 
the normless student is appropriate, pro¬ 
vided he/she does not get caught (p. 19). 
4. The isolated student is one who does not 
eTccept the goals of the school as his own. 
TTe/she is concerned neither with completing 
school nor achieving in school. He/she 
rejects school and all that it stands for 
(p. 19). 
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6. The se1f-estranged student is one who is 
unable to find sc h o ol a ct i vi t i es which are 
s el f -rewa rdi ng . He/s he mu st f i nd rewa rds 
outside the activity in which he/she parti¬ 
cipates; hence a school activity is never 
pursued simply for its own sake. He/she 
engages in school activities for some anti¬ 
cipated future reward (p. 19). 
CHAPTER II 
SELECTED REVIEW OF THE LITERATURE 
0 ve rvi ew 
Alienation has received much attention in recent 
years. Some of this attention has focused on the theor¬ 
etical and conceptual aspects of the phenomenon, while 
others have focused on empirical observation and analysis 
of the data. Hegel introduced all theoretical discussion 
on the subject. His influence over Karl Marx and his 
followers, notably Fromm, has provided much insight into 
our understanding of the subject. Other writers, particu¬ 
larly Melvin Seeman, have developed the framework for 
empirical observation and analysis. His theory of the 
mu 11 i-di me ns i onal i ty of the concept and the subsequent 
development of the Pupil Attitude Questionnaire by Henry 
Kolesar have contributed significantly to our understanding 
of alienation in public high schools. 
This chapter is divided into three sections. The 
first focuses on the nature of alienation, with a particu¬ 
lar focus on the alienating environments which lead to the 
loss of i d e n t i ty/i nd i v i du a 1 i ty in the person, especially in 
the classroom. The second considers the work of Seeman 
whose article, "On The Meaning of Alienation" provides the 
framework on which most studies are based. The third deals 
with a survey of some of the empirical investigations which 
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have increased our understanding of the topic. 
Ambiguity of Meaning 
In any empirical study, the researcher is confronted 
with the ambiguity of the meaning of alienation. Keniston 
( 19 60) stated: 
The ambiguous concept of alienation has in 
recent years become increasingly fashionable 
and, partly as a result, increasingly devoid of 
any specific meaning. More and more, the term 
is used to characterize whatever the authors 
considers the dominant maladies of the twentieth 
century; and since these views differ as to what 
these maladies are, the meanings of alienation 
fluctuate with each writer, and often according 
to the moods of the same writer (p. 390). 
In order to clarify those ambiguities Seeman ( 19 59) 
wrote his classic study, "On the Meaning of Alienation." 
In his report, he attempted "to make more organized sense 
of one of the great traditions in sociological thought; and 
to make the traditional interest in alienation more amen¬ 
able to sharp empirical statement" (p. 783). He stated: 
I am aware that there are unclarities and diffi¬ 
culties of considerable importance in these five 
varieties of alienation (especially, I, believe 
in the attempted solution of "self-estrangement" 
and the idea of "meaninglessness.") But I have 
attempted, first, to distinguish the meanings 
that have been given to alienation, and second, 
to work toward a more useful conception of each 
of these meanings (p. 7 91). 
This study is based upon Seeman's view that alienation 
consists of five distinct dimensions: powerlessness, norm- 
lessness, meaninglessness, isolation, and self-estrangement. 
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It is also based on Kolesar (1967) who developed the Pupil 
Attitude Questionnaire, a scale which is used to measure 
these dimensions of alienation in secondary schools. 
Conceptual Theories of Alienation 
In contemporary usage, alienation denotes a sense of 
estrangement, separation, withdrawal, non-involvement, 
apathy, indifference, neutralism, and other similar atti¬ 
tudes, all of which point to a sense of loss or separation 
between humans and their social world. 
This sense of separation and loneliness is manifested 
throughout our society in many areas. Some of our most 
popular novels are narratives of homelessness, suffering, 
searching and unfullfillment. The isolated individual, 
like the central figure in The Stranger by Albert Camus, 
estranged from other people and even from his deepest self 
emotions is a familiar character in all branches of contem 
porary writings. American novelists have also described 
man's fate of alienation and homelessness. Writers write 
of the painful experience of the uprooted man, the nostal¬ 
gic exile and wanderings. American dramatists frequently 
depict their central character as individuals of loneli¬ 
ness. Arthur Miller in Death of a Salesman shows Willy 
Loman striving all his life to be liked, but remaining 
lonesome and irrelevant in society. 
The writings of Erich Fromm offered insights into 
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the feelings of loneliness and separateness. In The 
Art of Lovi ng (1956), he makes the following comments: 
The awareness of himself as a separate entity, 
the awareness of his own short life span, of the 
fact that without his will he is horn and against 
his will he dies, that he will die before those 
whom he loves, or they before him, the awareness 
of his aloneness and separateness, of his help¬ 
lessness before the focus of nature and of 
society, all this makes his separate, disunited 
existance an unbearable prison (p. 7). 
The deepest need of man, then is the need to 
overcome his separateness, to leave the prison of 
his aloneness. The absolute failure to achieve 
this aim means insanity, because the panic of 
complete isolation can be overcome only by such a 
radical withdrawal from the world outside that 
the feeling of separation disappears--because the 
world outside from which one is separated has 
disappeared (p. 8). 
In The Sane Society, Fromm (1955) stated that the 
problem of man's existence is unique in the whole of 
nature: 
The problem of man's existence, then is unique in 
the whole of nature; he has fallen out of nature, 
as it were, and is still in it; he is partly 
divine, partly animal; partly infinite, partly 
finite. The necessity to find ever-new solutions 
for the contradictions in his existence, to find 
ever-higher forms of unity with nature, his 
fellow men and himself, is the source of all 
psychic forces which motivates man of all his 
passions, affects and anxieties (p. 31). 
Marx's View of Alienation 
The concept of alienation has been used for many years 
as a metaphysical or theological concept. It derived from 
Hegel's ontological theory of man's inherent separateness 
into both subjective and objective states. In his view 
alienation referred to the 
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...radical disassociation of the self into both 
actor and thing, into a subject that strives to 
control its own fate, and an object which is 
manipulated by others (Bell, 1959, p. 936). 
Hegel believed that humans had to strive actively to 
overcome the s ub je ct-o bje ct dualism inherent in their 
nature. His method, however, of resolving this dilemma 
remained abstract and philosophical in nature. For him, 
humans are alienated, therefore, human labor is alienated. 
He believed this because, in his opinion, humans will 
always be separated from their labor. 
For Marx, however, the alienation of man lay not in 
some philosophical abstraction, but in the property system. 
He argued that alienation results from a certain form of 
organization of society. As stated by Bell ( 1959), 
...in the organization of work--in labor becoming 
a com modify--man became an object used by others, 
and unable, therefore, to obtain satisfaction in 
his own activity. By becoming a commodity, he 
lost his sense of identity, he lost the sense of 
hims elf (p. 939 ) . 
In The Un com mi tted , Keniston ( 1960) summarized Marx's 
concept of alienation: 
Alienation for Marx means the worker's loss of 
control over his own labor in a capitalist econ¬ 
omy: in factory labor, what the worker makes is 
no longer his own — as it was with the craftsman 
or free farmer. This alienation from his labor 
has far reaching consequences; the very act of 
working, which should be a man's fundamental 
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mode of relationship to the world, increasingly 
becomes merely a way of learning his endemic 
subsistence. Thus, the worker becomes pro¬ 
foundly alienated from a central part of him¬ 
self; he comes to see himself as a mere commo¬ 
dity to be sold on the marketplace, devoid of 
inherent human dignity. And finally, the worker 
extends his view of himself to others, and all 
human relationships degenerate into encounters 
between commodities, each of which has a price, 
but none of which has dignity (p. 401). 
According to Marx, alienation is expressed by the 
worker when he/she experiences a feeling of powerlessness, 
meaninglessness, isolation, and self -estrangement. He/she 
feels powerlessness because of the bureaucratization which 
requires a hierarchy of authority. The worker experiences 
meaninglessness because the duties consist of fragmented 
tasks which appear to have no relationship to the final 
product. Isolation is felt by the worker because the frag¬ 
mented aspects of the duties prevent him/her from coopera¬ 
ting fully with the fellow workers. The worker experiences 
self-estrangernent as a result of the feeling of powerless¬ 
ness, meaninglessness, and isolation on his job. As a 
result, the individual sees h ims e 1 f/h e rs el f not as a person 
of inherent dignity and fulfillment but as an abstraction 
of a person who is alienated from his/her real nature. 
Thus, in Marx's view, alienation is viewed as an 
objective structural feature of the human environment, 
rather than as a subjective, psychological state of the 
individual. Newmann (1981) discussed the objective struc¬ 
tural view point of alienation: 
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Work is alienating to the extent that workers 
are prevented from controlling their working 
conditions, from owning the process and pro¬ 
ducts of their labor, and from engaging in 
complex and integrated tasks. Human relation¬ 
ships are alienating when people are treated as 
objects or standardized abstract units, as, for 
example, in the use of grade point averages; 
when people are manipulated to serve the objec¬ 
tives of others; and when high mobility and 
specialization in the society prevent people 
from developing affectional and moral bonds to 
a community. Because such conditions reflect 
fragmentation of experience, they are, by 
definition, alienating (p. 547). 
Many writers, influenced by Marx, have pointed to the 
alienating environment as the cause of the loss of iden¬ 
tity/individuality in the person. Erich Fromm (1955) in 
The Sane Society, discussed the effects of a healthy/ 
unhealthy society on the individual: 
A healthy society furthers man's capacity to 
love his fellow man, to work creatively, to 
develop his reason and objectivity, to have a 
sense of self which is based on the experi¬ 
ence of his own productive power. On the 
other hand, an unhealthy society is one in 
which mutual hostility and distrust is 
created. It deprives him of a sense of self, 
except inasmuch as he submits to others and 
becomes an automaton (p. 71). 
In Fromm's view, the alienation of the individual per 
vades contemporary society. He states: 
...alienation as we find it today in modern 
society, is almost total; it pervades the 
relationship of man to his work, to the 
things he consumes, to the state, to his 
fellow man, and to himself (p. 114). 
In discussing the effects of the alienating environ¬ 
ment on the individual, Fromm (1955) presented a vivid pic 
ture of an alienated person as one who has lost his/her 
identity/individuality: 
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He has become, one might say, estranged from 
himself. He does not experience himself as the 
center of the world, as the creator of his own 
acts but his acts and their consequences have 
become his masters, whom he obeys, or whom he 
may even worship. The alienated person is out 
of touch with himself as he is out of touch with 
any person. He, like the others, are experi¬ 
enced as things are experienced; with the senses 
and with common sense, but at the same time 
without being related to oneself and to the 
world outside productively (p. 111). 
The writings of Marx and Fromm underscored the effects 
of an alienating environment on the person; namely, the 
loss of a sense of i de nt i ty/i ndi vi du a 1 i ty . According to 
Fromm: 
...the problem of a sense of i d e nt i ty/i ndi vi du - 
a 1 i ty is not merely a philosophical problem. The 
need to feel a sense of identity stems from the 
very condition of human experience, and it is the 
source of the most intensive strivings. Since I 
cannot remain sane without the sense of "I", I ‘am 
clever to do almost anything to acquire the sense 
behind the intense passion for status and con¬ 
formity in this very need (p. 23). 
The loss of a sense of id e nt i ty/i ndi vi du a 1 i ty is 
readily apparent in The Quest for Identity by Allen Wheelis 
( 19 7 0): 
Man is still the measure of all things, but it 
is no longer the inner man. Specifically, it is 
the plurality of men, the group. And what the 
group provides is shifting patterns, what it 
measures is conformity. It does not provide the 
hard inner core by which the value of patterns 
and conformity is determined. The hard inner 
core has in our time become diffuse, elusive, 
often fluid. More than ever before one is aware 
of the identity he appears to have, and more 
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than ever before is dissatisfied with it. It 
d_qesnrt~~f i~t, it seems "alien, as though thp 
u.nique~co~urse of one~rs life FaTTeen "Jetermi ned 
by untoward accident (p. TsT^ ' 
Other works of alienation focused on the lack of the 
adequate sense of identity on the part of the individual. 
As Keniston (1960) stated: 
Lacking positive goals, the alienated experience 
themselves as diffused, fragmented, torn in 
different directions by inner and outer pulls. 
They find better self direction or coherence in 
their intellectual interests or their social 
relations beyond the impulse that inspired them 
(p. 162) . 
Schools and Alienation 
The writings of Marx directly influenced some of the 
literature that has been written about schools. In 
Schooling in Capitalist America, Bowles and Gentis (1976) 
stated that: 
...the failure of progressive educational reforms 
stems from the contradictory nature of the 
objectives of its integrative, egalitarian and 
developmental functions in a society whose 
economic life is governed by the institutions of 
corporation capitalism (p. 45). 
According to them, the social relationships of 
education--the relationships between administrators and 
teachers, teachers and students, students and students, and 
students and their work replicate the hierarchical division 
of labor. In their view, alienated labor is reflected in 
the student's lack of control over his or her education, 
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the alienation of the student from the curriculum content, 
and the motivation of school work through a system of 
grades and other external rewards rather than the student's 
integration with either the process (learning) or the out¬ 
come (knowledge) of the educational production process. 
In their opinion, schools reflect and replicate the 
alienating environment which dominates many industrial 
factories: 
Power is organized along vertical lines of 
authority from administration to faculty to 
student body; students have a degree of control 
over their curriculum comparable to that of the 
worker over the content of his job. The moti¬ 
vational system of the school, involving as it 
does grades and other external rewards and the 
threat of failure rather than the intrinsic 
social benefits of the process of education 
(learning) or its tangible outcome (knowledge) 
mirrors closely the role of wages and the 
specter of unemployment in the motivation of 
wo rk e rs ( p . 12). 
The influence of Marx can also be found in recent 
works which focused on the alienating environment of 
schools. Paulo Freire ( 19 7 0) described the feelings of 
powerlessness, meaninglessness, and isolation in education. 
In Pedagagy of the Oppressed, he described an analogy 
between schools and the banking industry. He depicted the 
teachers as the depositors and the students as receiving 
the deposits. The students are responsible for maintaining 
the knowledge until a test. Instead of an interaction 
between the two, the teacher merely tells the students what 
to do. They, in turn, do what the teacher tells them. The 
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result is that the students are only expected to repeat 
what they have committed to memory. They are not expected 
to develop the critical consciousness and thinking which is 
so crucial if they are to make contributions to society. 
In Freire's view, the individual is prevented from develop¬ 
ing his identity and autonomy in the classroom. He stated 
that 
...knowledge emerges only through invention and 
reinvention, through the restless, impatient, 
continuing and hopeful inquiry that the 
individuals pursue in the world (p. 58). 
Thus, Freire asserted that 
...any situation in which men prevent others from 
engaging in the process of inquiry is one of 
violence. The means used are not of importance; 
to alienate men from their own decision making is 
to change them into objects (p. 73). 
Freire pointed out several attitudes and practices in 
education which oppress students and alienate them: 
A. The teacher teaches and the students are taught. 
B. The teacher knows everything and the students know 
nothing. 
C. The teacher thinks and the students are thought 
about. 
D. The teacher disciplines and the students are 
disciplined. 
E. The teacher chooses and enforces his choice, and 
the students comply. 
F. The teacher acts and the students have the illu¬ 
sion of acting through the action of the teacher. 
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G. The teacher chooses the program content, and the 
students adapt to it. 
H. The teacher confuses the authority of knowledge 
with his own professional authority, which he sets 
in opposition to the freedom of the students. 
I. The teacher is the subject of the learning pro¬ 
cess, while the pupils are mere objects (p. 59). 
The effects of an alienating environment in a class¬ 
room were succinctly stated by Moustakis ( 1968) several 
y e a rs ago: 
In an alienating climate, learning becomes mech¬ 
anical and the individual ceases to exist; he 
fails to realize that genuine learning is often 
an aching, struggling, solitary process, that 
innovations and original directions grow from 
the self, that true learning ultimately involves 
unique perceptions and unique integrations, and 
that real expertness is more a light from within, 
more a matter of personal wisdom and the making 
of good choices, than the ability to reproduce 
facts. The creative individual begins with his 
own senses, feelings and experiences and centers 
his world in himself and not in others (p. 4). 
In Friedenberg 1 s ( 1969) opinion, schools have gotten 
worse in recent years. They insist on conformity and uni¬ 
formity, and as a result, produce students who are afraid 
to think and act for themselves. He noted that: 
...the school today is less a stew pot than a 
blender. What comes out when it is functioning 
effectively, is not merely uniform but bland and 
creamy; by its very nature inimical to clarity; 
yet retaining in a form difficult to detect all 
the hostile or toxic ingredients present in the 
original mixture (p. 45). 
Silberman (1970) had a great deal to say about the 
alienating environment of public schools: 
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Schools discourage students from deve1 oping the 
capacity to learn by and for themselves, they 
make it impossible for a youngster to take 
responsibilities for his own education, for they 
are structured in such a way as to make students 
totally dependent upon the teacher. Whatever 
rhetoric they may subscribe to, most schools in 
practice define education as something teachers 
do to or for students, not something students do 
for themselves with a teacher's assistance (p. 
Seeman's Theory of Alienation 
In his classic article, "On the Meaning of Aliena¬ 
tion , Seeman ( 19 59) identified five alternative meanings 
of alienation: power1essness, meaninglessness, normless- 
ness, isolation, and se1f -estrangement. He claimed that 
the meanings were logically distinct and that the concept 
was mu 11 i-di me ns i onal . In deciding upon these five dimen¬ 
sions, Seeman was concerned with alienation from the 
s o ci al-p syc ho 1 ogi c al point of view, that is, from the per¬ 
sonal standpoint of the individual. 
Powerlessnss is defined as "the expectancy or proba¬ 
bility held by the individual that his own behavior cannot 
determine the occurrence of the outcomes, or reinforcements 
he seeks" (p. 784). It is attributed to the Marxian view 
of the worker in a capitalist society. Namely, the worker 
is alienated to the extent that decision-making is in the 
hand of the entrepreneur. The worker, therefore, assumes a 
degree of helplessness or powerlessness. The concept of 
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powerlessness as alienation is considered to be the most 
frequent usage in current literature. 
^liAlliLilessness refers to "a low expectancy that 
satisfactory predictions about future outcomes of behavior 
~-d-e" (P* 786) - Thl’s interpretation derived from 
Karl Mannheim (1940) who argued that as a society became 
more complex and efficient, there was a corresponding 
decline in the "capacity to act intelligently in a given 
situation on the basis of one's own insight into the inter¬ 
relations of events" (p. 59). As Mannheim stated, 
...the average person surrenders part of his own 
cultural individuality with every new act of 
integration into a functionally rationalized 
complex of activities (p. 59). 
This type of alienation, therefore, refers to the indivi¬ 
dual's sense of understanding the events in which he/she is 
engaged. 
Normlessness refers to "a high expectancy that 
socially unapproved behaviors are required to achieve given 
goals" (p. 787). This aspect of alienation is derived from 
Durkheim's description of anomie. In the traditional usage, 
anomie refers to a situation in which the social norms 
regulating individual conduct have broken down or are no 
longer effective as rules of behavior. This results in the 
individual abandoning the common values of society which 
have governed and reassured his/her behavior. He/she finds 
success by any means perceived as potentially successful. 
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Isolation refers to "the assigning of a low reward 
value to goals or beliefs that are typically highly valued 
in the given society11 (p. 789). In Seeman's view, the 
meaning of isolation is synonymous with "rebellion". 
Merton (1968) referred to it as an adaptation (rebellion) 
which leads men outside the environing social structure to 
envisage and seek to bring into being a new, that is to 
say, a greatly modified, social structure. It presupposes 
alienation from reigning goals and standards (p. 144-146). 
Self-estrangement is defined as "the degree of depend¬ 
ence of the given behavior upon anticipated future rewards 
outside the activity itself" (p. 790). It refers, there¬ 
fore, to the dependence upon rewards that lie outside the 
activity itself. In Seeman's (1959) view, 
...the worker who works merely for his salary, 
the housewife who cooks simply to get it over 
with, the other-directed type who acts 'only for 
its effect on others'--all these (at different 
levels, again) are instances of self-estrangement 
(p. 70). 
Empirical Studies of Alienation 
Most of the empirical studies are based on the work of 
Melvin Seeman ( 19 59) and on his five dimensions of aliena¬ 
tion: powerlessness, meaninglessness, norm1essness, isola¬ 
tion, and self-estrangement. Prior to his work, there were 
some early attempts to define and explore the concept of 
alienation. One of the studies was conducted by Davids 
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(19bb) in a study of Harvard undergradate students. These 
students responded to a questionnaire which contained eval¬ 
uation statements which were representatives of certain 
critical dispositions of personality. Statistical analysis 
of the results led to the formulation of a syndrome termed 
alienation which was composed of five interrelated disposi¬ 
tions: egocent rici ty , distrust, pessimism, anxiety, and 
res entme nt. 
The overall findings of Davids' study suggested thp 
following picture of a n> al i en ated young man: 
He is a person whose apperceptions reveal rela¬ 
tively large amounts of eg ocent ri ci ty , distrust, 
pessimism, anxiety, and resentment in his 
personality. His social apperceptions are 
distorted in that he apperceives other people in 
his environment as being more alienated than 
they actually are. Although he sees others as 
alienated, he apperceives his contemporaries as 
less alienated than himself, consequently, less 
miserable than himself. And finally, he feels 
that his negative evaluations of the world and 
its people are a far cry from the evaluations 
that would be characteristic of any person he 
would regard as admirable or ideal (p. 26). 
Nettler ( 19b7) , in another pre-Seeman study of aliena¬ 
tion, attempted to define and clarify the topic. In his 
study, he focused on estrangement from society. In his 
view, "an alienated person is one who has been estranged 
from, made unfriendly toward his society and the culture it 
carries" (p. 671). He searched through the psychological 
literature and collected descriptions of estranged persons. 
A confidential interview was then requested of persons 
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thought to approximate such an alien orientation. To 
quality as a possible "outsider", such person must have 
consistently expressed estrangement from society in word 
and manner of life. Thirty-seven individuals were inter¬ 
viewed. The questions were designed to determine whether 
or not there was a common set of attitudes towards society. 
Questions ranged from "Do you vote in national elections" 
to "Do you participate in church activities?" Responses of 
the thirty-seven individuals were compared to a larger 
group of 515 subjects. The researcher found that the scale 
did measure a dimension of estrangement from society since 
the thirty-seven individuals received a much higher aliena¬ 
tion score. 
Clark ( 19 59) in "Measuring Alienation Within a Social 
System" sought to measure alienation in a smaller unit, 
rather than in society as a whole. He argued that it is 
impossible to measure accurately alienation from society. 
Thus, he chose a small agricultural cooperative unit for 
his study. He defined alienation as "the degree to which 
man feels powerless to achieve the role that he has deter¬ 
mined to be rightfully his in specific situations" (p. 849) 
He found that the more powerless the members of an organi¬ 
zation feel, the more likely they are to be dissatisfied 
with its operation. He suggested that the single unit 
approach to the problem of measuring alienation might be 
more rewarding in future studies. 
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Dean (1959) in his classic article entitled "Aliena¬ 
tion: Its Meaning and Measurement" sought to construct a 
scale which would measure the dimensions of alienation. In 
his view, the concept consisted of three components: 
powerlessness, normlessness, and social isolation. He 
constructed three scales to measure these dimensions. He 
found that there is a low but statistically significant 
correlation between the various dimensions. He concluded 
that there appears to be enough independence among the sub¬ 
scales to warrant treating them as independent variables. 
One important aspect of Dean's study was his sugges¬ 
tion that alienation is a situation-relevant variable, 
rather than a personality trait. He asserted that it is 
plausible, for example, that an individual might have a 
higher alienation/powerlessness score in regard to poli¬ 
tical activity, but a low one in regard to religion. 
Hajda (1961) made a study of alienation and student 
intellectuals. In his study, he defined alienation as "an 
individual's feeling of uneasiness or discomfort which 
reflects his exclusion or self-exclusion from social or 
cultural participation" (p. 758). He focused his study on 
graduate students which he classified into four categories 
alienated intellectuals, integrated intellectuals, alien¬ 
ated non-intellectuals, and integrated non-inte11ectua 1 s. 
He found that the intellectuals' feeling of alienation is 
not an inevitable aspect of their activity, even though he 
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acknowledged that a tendency toward alienation is very 
frequent and striking. He concluded that the variation in 
the intensity of alienation that the student intellectual 
experiences can be explained by the kind of ties that 
he/she establishes with nonacademic people. 
Neal and Rettig (1963) in their study of manual and 
non-manual workers found support for the hypothesized 
independence of the alternative meanings of alienation. In 
their study of 1 , 094 subjects drawn randomly from the city 
directory, they found that powerlessness, normlessness, and 
Srole's anomie scale emerged as separate and unrelated 
dimensions, thus validating the empirical distinction 
between powerlessness and normlessness. 
Neal and Rettig's study was challenged two years later 
by Cartwright (1965) who suggested that the statistical 
procedure utilized in the 1963 study (factor analysis) was 
inadequate and that the conclusions may not be well 
founded. In response, Neal and Rettig (1967), in their 
article entitled "On the Mu 11 i-di me n s i o n al i ty of Aliena¬ 
tion", suggested the following criteria for all future 
empirical studies of alienation: 
1. That each alienation construct have a single 
identifiable referent. 
2 That researchers operationalize their concept and 
assume responsibility for showing the congruence 
of their concepts with their empirical referents. 
3. And that the alienation construct he related 
empirically to either the generative social condi 
tions or their social consequences (p. 
3b 
Middleton (1963) in his study entitled "Alienation, 
Race and Education" found that the five types of aliena¬ 
tion, namely powerlessness, meaninglessness, norm1essness, 
social estrangement, and estrangement from work are highly 
intercorrelated ; but a sixth, cultural estrangement is not 
closely related to the others. His hypothesis that each 
type of alienation is directly related to subordinate 
racial status and low educational attainment was generally 
supported. By far the most important finding of the study 
was the pervasiveness of alienation among the black popula¬ 
tion. 
Seeman (1969) found that high alienation effects the 
learning process. In his study, "Alienation and social 
learning in a ref o rma to ry" , he focused on the ability of 
inmates to learn parole material. His central hypothesis 
was that inmates who scored low in powerlessness would show 
superior retention of the parole material, since this 
material most clearly implies the possibility of personal 
control over events. The findings confirmed this predic¬ 
tion. Seeman concluded, therefore, that the individual's 
expectancies fo'r control govern his/her subsequent atten¬ 
tion and acquisition when he/she is involved in a learning 
situation. 
Several studies at this time focused on alienation in 
the political area. Thompson and Horton ( 19 60) found that 
there is a relatively high incidence of non-voting and 
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expression of disinterest among the lower socio-economic 
people. In this study, they defined political alienation 
as a combination of perceived lack of power in community 
affairs and distrust of those who hold power. They con¬ 
cluded that those whose status precludes maximal effective 
action in the community are the most likely to feel poli¬ 
tically alienated . 
Dean (1960) also conducted an investigation of poli¬ 
tical alienation. In this study, he explored the relation¬ 
ship between alienation (powerlessness, norm1essness, and 
social isolation) and political apathy. The findings were 
that there was a statistical difference between the aliena¬ 
tion and the political apathy scale. However, the general 
level was so low that he concluded that the hypothesis was 
n ot sustained. 
Dean suggested again in his study of political apathy 
that alienation might realistically be considered as a 
situationally related variable rather than a generic trait. 
Blauner (1964) made a comprehensive study of the 
factory worker. In Alienation and Freedom: The Factory 
Worker and His Industry, he defined alienation as "a 
general syndrome made up of a number of objective condi¬ 
tions and subjective feeling-states which emerge from 
certain relationships between workers and the sociotech- 
nical settings of employment" (p. 68). In his study of the 
relationship among technology, social structure and per- 
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sonal experience, he concluded that there were no simple or 
easy answers to whether a factory worker was alienated. He 
maintained that in some cases modern technology and bureau¬ 
cratic organization appear to possess alienating tenden¬ 
cies; however, in other cases, the conditions counteracted 
alienation and produced control, meaning, and interaction. 
Following Blauner's study, other investigations 
focused on alienation of the worker. Neal and Seeman 
(1964) in "Organizations and Powerlessness: A Test of the 
Mediation Hypothesis" investigated the hypothesis that 
membership in a mediating work organization minimizes the 
sense of powerlessness. They concluded that membership in 
a work-based organization is associated with a relatively 
strong sense of control over events. 
Aiken and Hage (1966) examined the relationship 
between two dimensions of organization (centralization and 
formalization) and two types of alienation (alienation from 
work and alienation from expressive relations). They con¬ 
cluded that highly centralized and highly formalized organ¬ 
izational structures are ch a ract e ri zed by greater work 
alienation and greater alienation from expressive rela¬ 
tions. They stated that "these two types of alienation are 
related to the absence of staff opportunities to partici¬ 
pate in decisions concerning organizational policies and 
individually assigned tasks, and they are manifested where 
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there are strict rules governing jobs and where rules are 
rigidly enforced" (p. 506). 
Zurcher and Meadow (196b) studied the cross-cultural 
components of bank organization (universal i sm) and its 
conflict with a modal employee value, such as duty to a 
friend (particularism). They found that particularistic 
individuals tend to be alienated from work in the univers- 
alistically oriented formal organization of the bank. They 
suggested that the compatibility of the individual's value 
orientation with the expectations of the work organization 
is one determinant of alienation from work. However, they 
concluded that the interaction between the individual and 
the organization is complex, and that more research is 
needed on the subject. 
Bonjean and Grimes (1970) studied the relationship 
between various dimensions of bureaucracy and alienation 
among these occupational samples: hourly paid workers, 
salaried managers, and independent businessmen. In their 
study, bureaucracy consisted of five dimensions: hierarchy 
or authority, specialization, impersonality, system of 
rules, and procedures. Alienation in this study consisted 
of six parts: powerlessness, n o rm 1 e s sn es s, social isola¬ 
tion, general alienation, anomia, and self-estrangement. 
The findings did not support the broad generalization that 
there is a direct relationship between bu r e au c r at i z a t i on 
and alienation. 
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Empirical Studies of School Alienation 
In one of the earliest empirical investigations of 
alienation and the public schools, Stinchcombe (1964) 
studied the student population in a California high school. 
In his classic study, he asserted that high school rebel¬ 
lion involves expression of alienation from socially pre¬ 
sent authorities. Among the findings of his study are the 
f o 1 1 ow i n g : 
The major practical conclusions of the analysis 
above is that rebellious behavior is largely a 
reaction to the school itself and to its pro¬ 
mises, not a failure of the family or the com¬ 
munity. High school students can be motivated 
to conform by paying them in the realistic coin 
of future adult advantages. Except perhaps for 
pathological cases, any student can be motivated 
to conform to the school if the school can 
realistically promise something valuable to them 
as a reward for working hard (p. 179). 
The second part at which attention might be 
directed is the doctrine of adolescent inferior¬ 
ity. The doctrine that teachers are superior to 
students and that students ought to imitate them 
in certain respects, especially in Knowledge and 
Competition, is necessary for systematic educa¬ 
tion. It is the justification for the teacher 
telling the student what to study. But in prac¬ 
tically all societies, the doctrine of the 
inferiority of students is closely intertwined 
with the doctrine of the inferiority of the 
young. As we have seen, when students do not 
consider that the young are and ought to be 
inferior, they encounter trouble with the system 
(p. 180). 
Kolesar (1967) studied the degree of alienation of 
pupils in different types of bureaucratic schools. He 
administered the School Organizational Inventory to the 
teachers in twenty schools in Alberta, Canada. Their 
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responses identified the type of bureaucratic school: 
monocratic, punishment-centered, collegial or representa¬ 
tive, and mock. Student alienation was measured by the 
Pupil Attitude Questionnaire which Kolesar developed as 
part of his study. This scale was designed to measure 
Seeman's variants of alienation: powerlessness, self- 
estrangement, norm1essness, meaninglessness, and isolation. 
Among his findings were the following: 
1. High schools in this study were found to differ 
significantly in type of bureaucratic structure: 
monocratic, collegial or representative, 
punishment-centered. 
2. Significant differences on the degree of pupil 
alienation from the school were found consistently 
on the powerlessness test and on total scale 
scores. 
3. Pupil powerlessness and total scale scores were 
found to be significantly higher in punishment 
centered than in representative bureaucracies. 
4. Pupil powerlessness and total scale scores were 
found to be significantly higher in schools in 
which the authority dimension of bureaucracy was 
emphasized than in schools in which it was 
deemphasized . 
5. Pupil powerlessness and total scale scores were 
found to be significantly lower in the representa¬ 
tive than in either the punishment-centered or 
monocratic bureaucracies. 
The most significant aspect of Kolesar's study was the 
development of the Pupil Attitude Questionnaire. This 
scale consisted of sixty Likert-type items representing the 
five dimensions of alienation: powerlessness, norml»ss- 
ness, self-estrangement, meaninglessness, and isolation. 
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The questionnaire presented statements to the student and 
he/she was requested to indicate his reaction by selecting 
one of the five responses: strongly agree, agree, 
undecided, disagree, and strongly disagree. Item 
discrimination, correlation, and factor analysis provided 
empirical support for the selection of items for the final 
scale. Kolesar stated that "acceptable criteron levels of 
reliability and validity were met by the scale" (p. 107). 
Mackey (1970) attempted to define alienation for 
educators. He stated that alienation is an attitude of 
separation or estrangement between one-self and salient 
social objects. 
An alienated person believes that he is not able 
to fulfill what he believes is his rightful role 
in society, that he is generally powerless in his 
ability to influence decision-makers in the 
various societal institutional spheres, that even 
if- he possessed the power to influence, his views 
would have minimal impact because there is a lack 
of consensus on rules in the rapidly changing 
society (p . 84) . 
In Mackey's view, alienation consisted of five analytic¬ 
ally distinct categories: powerlessness over the environ¬ 
ment, role estrangement, meaninglessness of life alterna¬ 
tives, guide1essness , and cultural estrangement. 
In an empirical study of these five categories, Mackey 
(1978) sought to develop and test attitude scales to 
measure alienation in early adolescents. He presented 
Likert-type items for each of the five categories and 
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administered them to 500 ninth graders. As a result of the 
statistical analysis of the data, Mackey concluded that 
adolescent alienation consisted of three dimensions rather 
than five. The three dimensions consisted of pe rsonal 
1n c a p a city , the feeling of not having the skills to 
succeed; cultural estrangeme nt, the rejection of the pre¬ 
dominant criteria for success; and guide!essness, the 
rejection of socially acceptable means for achieving 
success. 
Warner (1970) investigated the relationship between 
alienation, self-esteem, anxiety, and grade point average. 
His findings were as follows: 
1 . There was ^ significant negative relationship 
Fetween self-esteem and alienation. Hence, these 
individuals who felt highly alienated, socially 
isolated, normless, and powerless tended to have 
1ow esteem . 
2. The findings between alienation, powerlessness, 
norm1essness, social isolation and grade point 
average were found to be extremely small and non¬ 
significant. This finding indicated that a high 
school student's feeling of alienation is not 
related to high school achievement. 
3. There was a significant positive relationship 
Fetween alienation and anxiety. This finding 
indicated that the more alienated from society a 
student is, the more he/she will exhibit evidence 
of anxi ety . 
Warner (1970) asserted that youth who were alienated 
from the school structure, while not being handicapped in 
terms of scholastic achievement, might be hindered in the 
development of other important personal characteristics. 
He stated: 
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The principal which underlies much of educa¬ 
tional poli cy calls for student involve me n t in 
their curricular experiences, yet those that are 
alienated can see no purpose in involvement. 
They see themselves as having no real power, as 
being isolated from the community, and their 
work as generally having no meaning and beinq 
un real (p. 209). 
Warner concluded that schools should provide more 
opportunities for meaningful involvement by the students. 
He also stated that schools should help students see that 
there are positive steps that they can take which will lead 
to more meaningful experiences and more personal control 
over their own lives. 
Burbach (1972) studied the powerlessness of high 
school students. He compared selected groups of societal 
and high school powerlessness and studied the relationship 
between the dimensions of powerlessness and socio-economic 
status, high school class, extra-curricular activities, 
grade point average and college aspirations. The findings 
indicated that increased feelings of powerlessness among 
the participants corresponded to decreasing socio-economic 
status, grade point average, interest in attending college 
and participation in extra-curricu1 ar activities. 
One of the significant aspects of Burbach's study 
focused on a comparison between student office holders and 
He found that individuals who held non-office holders. 
school-related offices felt more in control of events both 
in the larger society and within the specific context of 
their high school than did those not holding an office. 
According to Burbach, this indicated that individuals who 
are involved in the control of smaller social systems are 
also likely to feel that they can generally exert influence 
over events at varying levels of social organization. He 
concluded that control over school related organizations 
serves to lessen feelings of societal and high school 
powe rlessness. 
Hartley and Hay ( 19 72 ) tested the general hypothesis 
that the more open the climate of high schools, the less 
the sense of alienation of high school students. The 
researchers administered the Organizational Climate 
Description Questionnaire to a faculty of 45 high schools. 
In addition, the Pupil Attitude Que s t i o n na i a re was adminis¬ 
tered to samples of students from each high school to 
assess Seeman's five dimensions of alienation. 
The mu 11i-dime nsional character of student alienation 
was underscored by the findings of the study. Of the five 
specific variants of alienation, only student sense of 
normlessness and student sense of powerlessness correlated 
significantly with the climate of the school. Meaningless¬ 
ness showed virtually no relationship to the openness of 
the climate. Isolation and se1f-estrangement tended to be 
related to openness in the predicted direction. However, 
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the correlations were small and non-significant. 
Anderson (1973) studied the relationship between 
students' alienation from school and perceived school 
bureaucratization. He collected information about bureau¬ 
cratic structure, alienation, and personal backgrounds of 
students in Ontario, Canada. His general finding was that 
the increasing presence of bureaucratic characteristics 
seems to be associated with increasing alienation. He also 
found that in the case of schools, it is appropriate to 
regard bureaucratic structure as composed of two major com¬ 
ponents: status maintenance and behavior control. His 
study also provided strong support for the work of Seeman 
and indicated that the five dimensional model of alienation 
might be applied to other settings. Anderson further 
suggested that principals who chose to do so might be able 
to reduce student alienation from school by modifying the 
organizational structures of their schools and classrooms. 
Blumenkrantz (1977) investigated the relationship 
between classroom alienation and various educational acti¬ 
vities. His scale, the Classroom Alienation Scale, con¬ 
tained 22 Likert-type items which paralleled Seeman's five 
variants of alienation. He found the scale to be valid and 
reliable. He also examined the changes in alienation in a 
large classroom setting and the correlates of classroom 
activities that accompanied these changes. He focused on 
quiz grades, attendance records, and group participation 
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activities. He found that changes in perceived alienation 
correlated with educational activities. He concluded that 
the Classroom Alienation Scale can be used as a tool for 
professional educators to explore the impact of their 
educational design, teaching methods, and classroom activi¬ 
ties on their students. The study validated the measure¬ 
ment of alienation and demonstrated a means of conducting 
research on the contributions of classroom activities to 
the experience of alienation. 
D'Agostino (1977) investigated the problem of instru¬ 
mental validity and reliability in a particular type of 
youth programming. Dean's measure of alienation was 
selected and administered in a before-after design to 
twenty-seven inner-city adolescents who were in a summer 
work experience program. Factor analysis did not bear out 
the instrument in reliability or in validity for use in a 
situation with adolescents. D'Agostino stated: 
The population itself may have an impact on the 
experimental results. It seems that adolescence 
is a time of passing from high norm consensus to 
low norm consensus and back again, and that this 
may be related to the age and experience of the 
individual. Thus, one of the key constructs, 
n o rm 1 es sn es s, may be seen to vary markedly in 
the adolescent years. Since normlessness is an 
integral part of alienation, and probably not a 
discrete phenomenon capable of being separated, 
the alienation level of the individual must vary 
in the same manner as measures of normlessness 
(p. 77). 
Recently, several articles and empirical studies have 
focused on alienation and adolescence. Newman (1976) in 
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his article on group identity versus alienation, asserted 
that the individual experiences considerable pressure to 
ally himself/herself with a group. He stated that school 
adults both passively accept and actively encourage the 
organization of students into peer groups. The article 
maintained that the peer group structure is an important 
vehicle for the maintenance of order and predictability 
within the school. 
Wilkerson (1982) focused her study on alienation and 
ego-identity in adolescence. She found that as scores on 
the Ego-Identity Scale increased, there was a moderate- 
decrease in alienation. She concluded that adolescent ego- 
identity resolution is paramount in determining autonomy 
regarding acceptance of a productive social position. 
A major implication of the study is that the family, 
school, peers--all "significant others"--sha re a responsi¬ 
bility in forming the social personality which determines 
the commitment the child will eventually make to society. 
The authors stated that parents and teachers should be 
especially sensitive to issues such as trust and confidence 
in self and others, self-esteem, and a sense of adequacy 
and accomplis hme n t. 
Some success might be allowed, no matter what the 
intelligence level or socialization of the child 
might be. The child's sense of achievement 
determines the goals to which he/she will aspire 
in later life and determines expectations of 
being able to accomplish these goals (p. 137). 
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Ambiguity of Empirical Studies 
In all empirical studies of alienation, the researcher 
is confronted by the ambiguity of its meaning. This is 
particularly true of alienation and public schools. In a 
recent study, Galbo (1980) explored the relationship 
between alienation, adolescence, and the secondary schools 
in contemporary society. He stated that alienation has 
been used to describe the malaise surrounding increasing 
numbers of modern youth. This alienation, according to 
Galbo, is seen as stemming from their experiences at 
school. He made the following comment: 
The concept of alienation has serious problems 
attached to it that relate to the vagueness of 
the term. At its best, alienation can be tied 
to some concrete incident in human life, such as 
the encounter with a computerized billing 
service which continued to demand payment for 
unpaid bills which, in fact, have been paid. At 
its worst, alienation may describe the existen¬ 
tial loneliness of humans which, because of its 
cosmic implications, defies simplification. In 
either case, no clear definition of alienation 
is possible. Sorting out useful pieces of 
information can be a trying experience. Conse¬ 
quently, alienation has not been harnessed in 
any empirical sense (p. 27). 
CHAPTER III 
METHODOLOGY 
This study took place in two phases. In the first, 
the Pupil Attitude Questionnaire was administered to three 
hundred and forty-five students at Central High School. 
This guestionnaire me asured Se ema n 1 s five dime nsions of 
alienation: powerlessness, meaninglessness, norm1essness, 
isolation, and self-estrangement. 
The second phase of this study consisted of interviews 
with twenty-eight students. These students were those who 
had completed the Pupil Attitude Questionnaire and who had 
agreed to be interviewed. These interviews were audio tape 
recorded and were approximately forty-five minutes in dura¬ 
tion. Each consisted of topical areas which focused on the 
student's general perception of the school. 
Preparation for Administering the Pupil Attitude 
Questionnaire 
The researcher prepared a five page student packet 
which was distributed to each participant. The first page 
was a cover sheet which gave instruction to the student on 
how to respond to each item. Pages two through four con¬ 
sisted of the Pupil Attitude Questionnaire which included a 
Likert-type scale for recording student responses. The 
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fifth page was entitled Interview Form and was to be used 
by students to indicate whether or not they wished to be 
i nterviewed . 
In order to compare the responses of students who 
wished to be interviewed with those who did not wish to be 
interviewed, it was necessary to include an additional item 
on the Pupil Attitude Questionnaire. Accordingly, the 
researcher inserted the following item as the final item on 
the PAQ : 
I am willing to participate in an in-depth 
interview concerning this school, I under¬ 
stand that you will use neither my name nor 
the names of any people mentioned on the 
tape in any audio-tape material as well as 
transcripts. yes 
I do not wish to be interviewed. no 
Selection of Students 
Since the focus of this study was on the average 
student in this urban high school, it was essential that 
the participants be those who were in the mainstream or 
middle strata of the student body. The following method, 
therefore, was utilized for the identification and selec¬ 
tion of the students. 
0 ve rv i ew 
1. The Pupil Attitude Questionnaire packets were 
distributed to three hundred forty-five students 
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in eight college English classes and eight general 
English classes. The students were in grades ten, 
eleven and twelve. Students were asked not to put 
their names on the answer sheets. 
2. After the Pupil Attitude Questionnaire was com¬ 
pleted by the students and collected by the 
researcher, the Interview Form was completed by 
each student and collected by the researcher. The 
student was-asked to indicate on this paper 
whether or not he/she would be willing to partici¬ 
pate in an in-depth interview. Students signed 
their names to this sheet. 
3. Once the Interview Forms were collected, the 
researcher made a list of the names of all stu¬ 
dents who wished to be interviewed. Their last 
report cards were inspected and any student who 
had received more than one D was excluded from the 
s tudy . 
4. The researcher then excluded from this list any 
student who had a history of disciplinary problems 
with the school. This was determined by confer¬ 
ring with the guidance counselors at this school. 
The final list of students, therefore, were those who 
fulfilled the following requirements: 
1. They had completed the Pupil Attitude Question¬ 
naire in their English class. 
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2. They had agreed to an in-depth interview. 
3. They had received grades of A, B, C, and D on 
their last report card (not more than one D). 
4. They had no history of disciplinary problems in 
the school. 
Administering the PAQ 
On the days of the testing, the researcher explained 
briefly to the students in each class the purpose of the 
study. He also pointed out that student participation was 
voluntary. Pupils were then instructed not to put their 
names on the Pupil Attitude Questionnaire so that their 
identities would be protected. 
The Pupil Attitude Questionnaire was then administered 
to the students in sixteen English classes at Central High. 
The first class was tested during first period on a Monday 
morning. The last class was tested during fourth period 
Wednesday morning. A total of two and one-half days, 
therefore, was required to complete the testing of all 
classes. There were approximately twenty-two students in 
each class. The average amount of time to complete the 
test was twenty-five minutes. There was an approximate 
equal number of male and female students although no 
attempt was made to distinguish between male and female 
participants in this study. 
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After the PAQ was completed by the students, it was 
collected by the researcher. The students were then asked 
to complete the Interview Form which would indicate whether 
or not the student was willing to be interviewed. Students 
were asked to write his/her name on this form. A total of 
134 students agreed to be interviewed. 
Analysis of PAQ Data 
After the Questionnaire was completed by the students, 
they were hand scored by the researcher. They were then 
key punched on data cards and verified in order to use the 
computer scoring and analysis services of the Computer 
Center located at a local state university. The responses 
of students who did not wish to be interviewed were com¬ 
pared with students who wished to be interviewed. This was 
done for each of the six items on the PAQ as well as for 
each of the five subtests. A two-tailed t-test was, there¬ 
fore, developed and the level of significance for these 
comparisons was set at .05. Thus, any statement of a sig¬ 
nificant difference between means would imply that the 
reported difference could have occurred by chance less than 
five times in one hundred. 
P reparation for the Interviews 
In the early stage of the interview phase, the 
researcher, in consultation with his doctoral committee. 
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drafted several scenarios which were to be used as the 
basis for the student interviews. These scenarios were 
broadly constructed and intended to focus on the five 
dimensions of alienation: powerlessness, meaninglessness, 
norm1essness, isolation, and se1f-estrangement. 
Scenarios for Interviews 
Suppose that your younger brother or sister was 
about to enter Central High School. What are 
some of the things that you would want to tell 
him/her about regarding this school? What are 
some of the things that you feel he/she should 
know in order to survive in this school? 
Imagine yourself being called to the office for 
violating a school rule. Even though you are 
innocent, you are asked to report to the office 
immediately. As you enter the main office, you 
see that several students were also told to 
report to the office. Let's talk about some of 
the things that happen when students are called 
to the office for violating school rules. Let's 
begin by talking about some of the rules of the 
school. Which rules are most frequently broken? 
What do students do about school rules that they 
don't agree with? How does the school deal with 
a student who has violated a school rule? 
Let's suppose that you had signed up for a 
course that you thought would be very interest¬ 
ing. After a few months, you decided that the 
course was not what you thought it would be. 
You felt that you had absolutely no interest in 
the course and also that it was irrelevant to 
your future plans. What would you do in such a 
situation? 
Suppose you were sitting at a table during lunch 
time with four of your friends. A student whom 
you barely knew walked by and made a comment 
which embarrassed you in front of your friends. 
Let's talk about how you would react in such a 
situation. 
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Let s suppose that you were at home talking with 
your parents about your school work. You had 
just received a very good report card and thpy 
were quite pleased about it. Let's talk about 
what the conversation would consist of. For 
example, what kind of expectations would they 
have for you? How would you communicate your 
plans for the future? 
Imagine yourself coming back after ten years as 
principal of Central High School. What changes 
would you make ? 
Pilot I n t e rv i ew s 
After developing the scenarios, the researcher con¬ 
ducted a pilot study in which eight students were inter¬ 
viewed for forty-five minutes each. The interviews were 
audio tape recorded with the students' permission. After 
listening to the tapes, the researcher identified several 
topical areas which were expressed by the students. These 
topical areas appeared to be an effective way of stimula¬ 
ting student responses and it was decided to focus upon 
these areas in the final study, rather than on the scen¬ 
arios. The topical areas were as follows: 
Topic 1 Ad vi c e to Younger Brother or Sister 
T op i c 2A Teachers 
Topic 2B Best Way of Coping with Teachers 
Topic 3 A Students 
Topic 3B Best Way of Coping with Students 
Topic 4 Most Frequently Violated School Rules 
Topic 5 A Office 
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Topic 5B 
Topic 6 
T op i c 7 
T op i c 8 
T op i c 9 
Best Way of Coping with Office 
Cafeteria: What would you do if another 
student embarrassed you in the cafeteria? 
Physical Education Program 
Parents 
Future 
Topic 10 Principal: What changes would you make if 
you returned in ten years as principal of 
Central High? 
Student Interviews 
The twenty-eight interviews were conducted during a 
two week period. They were held at central High in a small 
office which is usually used by the school adjustment coun¬ 
selor. The office contained only a desk and two chairs. 
Each interview lasted forty-five minutes in duration. They 
were audio tape recorded with permission from each student. 
The format of the interviews was flexible in that each 
student was encouraged to explore his/her feelings and to 
discuss whatever he/she felt was important to the discus¬ 
sion. The ten topical areas were focused on by the 
researcher. 
After the interviews were completed, a method of 
tallying the responses was essential. This was done by 
selecting student comments and categorizing them according 
to each topical area. This would allow for a differentia¬ 
tion of responses as well as a tabulation of them. A 
format, the Interview Tally Sheet, was developed in order 
to record the responses. 
Scoring the Interview Tally Sheet 
After the interviews were completed, they were tran¬ 
scribed by a typist. The researcher then listened to each 
tape recording and studied the transcripts. He focused on 
the students' dominant attitudes towards each of the 10 
topics under investigation. The researcher identified the 
dominant attitudes and recorded them on the Interview Tally 
Sheet. 
In most cases the dominant attitude of the student was 
readily apparent. In others, it was necessary to listen to 
large portions of the tape recording in order to identify 
the dominant attitude. The tone of the student's voice as 
well as the content of his/her comments were important 
factors to be considered in selecting the appropriate 
res po nse. 
In the early stages of the post interview phase of 
this study, the researcher was assisted by a member of the 
faculty at Central High who agreed to serve as an indepen¬ 
dent evaluator of the interviews. He/she listened to four 
tape recordings and studied their transcripts. He/she then 
completed the Interview Tally Form for each pupil. 
A comparison was made between the Interview Tally Form 
as completed by the independent evaluator and those that 
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were completed by the researcher. The comparison indicated 
that they were filled out in an identical manner. Both the 
researcher and the independent evaluator had selected the 
same dominant attitudes. It was, therefore, decided by the 
researcher that the services of an independent evaluator 
was not necessary in order to complete the Interview Tally 
Form for the remainder of the tapes. 
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INTERVIEW TALLY SHEET 
TOPIC 1 
NO. 
ADVICE TO YOUNGER BROTHER OR SISTER 
ATTITUDE 1 When you come to this school, you 
should come with a positive attitudp. 
The teachers and administrators are 
willing to help you. Try your best. 
Study! Get involved in school 
a c tivities. 
ATTITUDE 2 Watch out for some of the teachers. 
Don't get on bad terms with them. 
Make sure you get on their good side 
as soon as possible. 
ATTITUDE 3 Don't get involved with students who 
constantly cause trouble. Stay away 
from drugs, cliques, and vandalism. 
ATTITUDE 4 Don't get in wrong with administra¬ 
tors. Obey all the rules of the 
school. 
TOPIC 2 A TEACHERS 
ATTITUDE 1 This school has really good teachers. 
They do all they can to help students. 
ATTITUDE 2 Some of the teachers will help you, 
others don't want to be bothered. 
ATTITUDE 3 Some of the teachers will not listen 
to a student's side of a story--some 
will not listen to a difference of 
opinion. 
ATTITUDE 4 The teacher is the boss in the class¬ 
room and the student can't do anything 
a h nu t. i t. 
TOPIC 2B BEST WAY OF COPING WITH TEACHERS 
ATTITUDE 1 The best way to get along with 
teachers is to do your wo rk --t ry (y ou r 
best--show your teacher that you're 
trying. - 
ATTITUDE 2 
ATTITUDE 3 
ATTITUDE 4 
TOPIC 3 A 
ATTITUDE 1 
ATTITUDE 2 
ATTITUDE 3 
ATTITUDE 4 
TOPIC 3B 
ATTITUDE 1 
ATTITUDE 2 
ATTITUDE 2 
ATTITUDE 4 
Just be quiet. Do what they tell you 
and don't comp lain. 
Try to make friends with the teacher. 
Find out what you can/can't do in 
his/her class. Try to get on their 
good side. Be nice to them. 
Have your parents come to school. Got 
your class changed, if necessary. Ask 
another student or teacher if you need 
help in a course. Ignore the teacher, 
if necessary. 
STUDENTS 
Most of the students are very 
friendly. They get along very well. 
Everyone is so sociable. 
A lot of the students are not really 
interested in learning. They have a 
very poor attitude towards learning. 
There are a lot of student cliques 
in the school and it is important to 
learn how to deal with these groups. 
Many of the students are into drugs, 
fights, and vandalism. 
BEST WAY OF COPING WITH STUDENTS 
There really isn't any problem in 
getting along with other students. 
Most of them are so friendly and 
s ociable. 
Just mind your own business. Let 
other students do what they want. 
Try to make friends. Be friendly. 
Smile. Talk to other students. 
Be yourself. Don't try to be a big 
shot. Ke ep a 1ow pr ofi1e. 
TOPIC 4 
TOPIC 5 
ATTITUDE 1 
ATTITUDE 2 
ATTITUDE 3 
ATTITUDE 4 
TOPIC bB 
ATTITUDE 1 
ATTITUDE 2 
ATTITUDE 2 
MOST FREQUENTLY VIOLATED SCHOOL RULES 
1. Cutting classes 
2. Smoking in the building 
3. Insubordination 
4. Vandalism 
5. Tardiness 
OFFICE 
The student is treated fairly by the 
office. Usually, the student gets a 
chance to explain his/her side of the 
s t o ry . 
Sometimes the student is not given the 
opportunity to express his/her side of 
the s t o ry . 
The office may let the student 
explain, but they seldom believe him/ 
her. Usually they believe the 
teacher rather than the student. 
When you get sent to the office, it's 
like being in jail. They treat you 
as an inmate. They yell and don't 
1is ten. 
BEST WAV OF COPING WITH OFFICE 
Obey all school rules. That way you 
will never have to be sent to the 
office. 
If you are sent to the office, always 
tell the truth, no matter what the 
c onseq ue nces a re. 
Just take what they give you. Don't 
c omp 1 a i n . 
ATTITUDE 4 If you are sent to the office, don't 
be afraid to make up any excuse, even 
if you have to lie. 
TOPIC 6 CAFETERIA 
Question: What would you do if 
another student embarrassed you 
in the cafeteria? 
ATTITUDE 1 I would simply ignore the person. 
ATTITUDE 2 I would really get mad and make a 
scene. 
ATTITUDE 3 I probably would be embarrassed. I'm 
not sure what I would do about it. 
ATTITUDE 4 I wouldn't do anything. It's usually 
done as a joke among friends. 
TOPIC 7 PHYSICAL EDUCATION PROGRAM 
ATTITUDE 1 The gym program is excellent. I 
really enj oy it. 
ATTITUDE 2 The gym program is O.K. I like it. 
ATTITUDE 3 I take gym because I have to. It's 
r eq ui red . 
ATTITUDE 4 I really don't like the gym program. 
TOPIC 8 PARENTS' 
ATTITUDE 1 I talk to my parents all the time 
about school. They're really inter¬ 
ested in everything I do in school. 
ATTITUDE 2 I frequently talk to my parents about 
school. 
ATTITUDE 3 I seldom talk to my parents about 
school. 
ATTITUDE 4 
TOPIC 9 
ATTITUDE 1 
ATTITUDE 2 
ATTITUDE 3 
ATTITUDE 4 
TOPIC 1U 
ATTITUDE 1 
ATTITUDE 2 
ATTITUDE 2 
ATTITUDE A 
I generally do not talk to my pa rents 
about school. 
FUTURE 
I know what I want to do after I 
graduate from high school. 
I'm not exactly sure, but I have a 
general idea of what I want to do 
after high school. 
I'm not sure what I want to do after 
high school, but my parents are 
helping me to decide. 
My plans after high school are still 
vague. 
PR INCI PAL 
Question: What changes would you make 
if you returned in ten years as 
principal of Central High? 
I would be more strict with the 
students--tighten up on the rules and 
regulations. 
I would try to develop more communi¬ 
cation between students, teachers, 
admi nistrators. 
I would give the students more 
freedom, privileges, responsibili¬ 
ties. 
I like the school the way it is. 
I wouldn't make any changes. 
CHAPTER IV 
PUPIL ATTITUDE QUESTIONNAIRE 
In the fist phase of this investigation, three hundred 
and forty five students were administered the Pupil Atti¬ 
tude Questionnaire. Responses were hand scored by the 
researcher. A Likert-type scale was used to record these 
responses: SA = strongly agree, A = agree, U = undecided, 
D = disagree, and SD = strongly disagree. 
POWERLESSNESS 
The powerlessness subtest consisted of twelve items 
which pertained to several areas of student powerlessness. 
Some concentrated on the general climate of the school, 
others were directed towards teachers. Some focused on 
opportunities for students to assert himse1f/herse 1 f in the 
school . 
The following is an analysis of each item as it was 
responded to by the participants in this study: 
ITEM 5: Schools are run by others and there is little that 
pupils can do about it. 
SA 22.6 A 33.3 U 8.7 D 24.3 SD 11.0 
Agree 5-5.9 Disagree 35.3 
ITEM 7: The school experiences of pupils are controlled by 
plans devised by others. 
SA 11.3 A 37.1 U 27.2 D 19.4 SD 5.0 
Agree 48.1 Disagree 24.4 
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I_T_EM—8: There really isn't much use complaining to the 
teachers about the school because it's impossible 
to influence them anyway. 
SA 26.1 A 31.9 U 10.1 D 24.1 SD 7.8 
Agree 68.0 Disagree 31.9 
i-TEM 13: Pupils often are given the opportunity to express 
their ideas about how the school ought to be run. 
SA 11.3 A 26.4 U 12.5 D 26.1 SD 23.7 
Agree 37.7 Disagree 49.8 
ITEM 28: The school principal is really interested in all 
pupils in this school. 
SA 13.0 A 26.1 U 22.6 D 23.2 SD 15.1 
Agree 39.1 Disagree 38.3 
ITEM 29: In discipline cases, the pupil's explanation of 
the circumstances is carefully weighed by the 
school authorities before it is decided upon. 
SA 7.2 A 23.5 U 27.0 D 20.6 SD 21.7 
Agree 30.7 Disagree 42.3 
ITEM 30: The teachers will not listen to pupils' complaints 
about unfair school rules. 
SA 21.4 A 33.0 U 18.8 D 23.5 SD 3.3 
Agree 54.4 Disagree 26.8 
ITEM 34: Pupils have adequate opportunity to protect 
themselves when their interests conflict with the 
interests of those who run the school. 
SA 8.4 A 31.3 U 37. 7 D 17. 1 SD 5.5 
Agree 39.7 Disagree 22.6 
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ITEM 41: In this school, the teachers 
the pupils a re the slaves. 
are the ru 1 e rs and 
SA 18.3 A 19.7 U 16.8 D 33.9 SD 11.3 
Agree 38.0 Disagree 45.2 
-1 TEM 51: 1 n this school, pupils can complain to the 
principal and be given a fair hearing. 
SA 8.1 A 25.2 U 25.5 D 22.0 SD 19.1 
Agree 33.3 Disagree 41.1 
_I_T_EM—S_3: Pupils ideas about how the school should be run 
a re of ten ad op ted . 
SA 5.5 A 22.6 U 27.0 D 32.2 SD 12.8 
Agree 28.1 Disagree 45.0 
I_T_EM_S_9: Pupils in this school are given considerable 
freedom in planning their own program to meet 
their future needs. 
SA 12.8 A 40.6 U 22.9 0 14.5 SD 9.2 
Agree 53.4 Disagree 23.7 
Items b and 7 indicated a general feeling of power¬ 
lessness in the school. In Item 5, the majority of stu¬ 
dents (55.9%) agreed that schools are run by others and 
there is little that pupils can do about it. This sense of 
powerlessness was evident in Item 7 in which 48 percent of 
the students agreed that the school experience of pupils is 
controlled by plans devised by others. 
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Students' perception of teachers was focused on in 
Items 8, 30, and 41. In Item 8, the majority of students 
(58%) agreed that there really is not much use complaining 
to the teachers about the school because it is impossible 
to influence them anyway. A similar result was obtained in 
Item 30 in which 54 percent agreed that the teachers will 
not listen to pupils' complaints about unfair school rules. 
In Item 41, 38 percent agreed that the teachers are the 
rulers and the pupils are the slaves. 
Several items focused on the student's opportunities 
to assert h ims el f/tiers el f in the school. In Item 13, 38 
percent agreed that pupils are often given the opportunity 
to express their ideas about how the school ought to be 
run. However, 50 percent disagreed. A similar result was 
evident in Item 53 in which 28 percent agreed and 45 per¬ 
cent disagreed with the statement that pupils' ideas about 
how the school should be run are often adopted. However, 
in Item 59, the majority of students agreed that pupils are 
given considerable freedom in planning their own program to 
meet future needs. The implication seems to be that 
whereas the students are given considerable freedom to plan 
their own program, they have little to say about how the 
school s hou Id be ru n . 
The opportunity for a student to assert himself/ 
herself when involved in a discipline case was focused on 
in Item 29. Here, 31 percent agreed that in discipline 
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cases, the pupil's explanation of the circumstances is 
carefully weighed by the school authorities before punish¬ 
ment is decided upon. However, 42 percent of the students 
disagreed. In Item 34, the results are not as clear. Here 
students were asked if pupils have adequate opportunity to 
protect themselves when their interests conflict with the 
interests of those who run the school. Forty percent 
agreed. However, an almost equal number of students (38%) 
were undecided, perhaps caused by the ambiguity of the 
i t em. 
Items 28 and bl focused on the school principal. In 
the former, 39 percent of the students agreed that the 
school principal is really interested in all pupils in this 
school. A similar number of students disagreed (38%). 
Apparently, the students were evenly divided in their per¬ 
ceptions of the school principal on this item. However, 
when they were asked in Item bl as to whether or not pupils 
in this school can complain to the principal and be given a 
fair hearing, a more definitive response was expressed. 
Here 33 percent agreed and 41 percent disagreed. 
Table I contains the group averages and measures of 
variability for each item on the powerlessness subtest. 
High mean indicates high alienation. Low mean indicates 
low alienation. Items are ranked from highest to lowest 
a 1ienation . 
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TABLE I 
POWERLESSNESS: Comparison of group averages and measures 
of variability for each item on the power¬ 
lessness subtest--from highest to lowest 
alienation . 
STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 30: The teachers will not listen to pupils' complaints 
about unfair school rules. 
3.461 1.159 .062 3.636 4 1.342 
ITEM 8: There really isn't much use complaining to the 
teachers about the school because it's impossible 
to influence them anyway. 
3.443 1.313 .071 3.750 4 1.724 
ITEM 13: Pupils often are given the opportunity to express 
their ideas about how the school ought to be run. 
3.325 1.368 .074 3.488 2 1.872 
ITEM 5: Schools are run by others and there is little that 
pupils can do about it. 
3.322 1.350 .073 3.678 4 1.824 
ITEM 7: The school experiences of pupils are controlled by 
plans devised by others. 
3.304 1.061 .057 3.441 4 1.125 
ITEM 29: In discipline cases, the pupil's explanation of 
- the circumstances is carefully weighed by the 
school authorities before it is decided upon. 
3.261 1.240 .067 3.215 1.536 
ITEM 53: Pupils ideas about how the school should be run 
are often adopted. 
3.241 1.106 .060 3.312 
1.224 
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STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 51: In this school, pupils can complain to the 
principal and be given a fair hearing. 
3.188 1.237 .067 3.153 3 1.531 
ITEM 28: The school principal is really interested in all 
pupils in this school. 
3.012 1.274 .069 2.981 2 1.622 
ITEM 41: In this school, the teachers are the rulers and 
the pupils are the slaves. 
2.997 1.313 .071 2.784 2 1.724 
ITEM 34: Pupils have adequate opportunity to protect 
themselves when their interests conflict with the 
interests of those who run the school. 
2.800 1.002 .054 2.773 3 1.003 
ITEM 5 9: Pupils in this school are given considerable 
freedom in planning their own program to meet 
their future needs. 
2.670 1.152 .62 2.418 2 1.327 
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Table I revealed that the items which received the 
highest scores on the powerlessness subtest by the Central 
High students are the following (in order of highest alien¬ 
ation): 
ITEM 
30 The teachers will not listen to pupil complaints about 
unfair school rules. 
8 There really is not much use complaining to the 
teachers about the school because it is impossible to 
influence them anyway. 
13 Pupils often are given the opportunity to express 
their ideas about how the school ought to be run. 
5 Schools are run by others and there is little that 
pupi1s can do about it. 
7 The school experience of pupils are controlled by 
plans devised by others. 
Powerlessness Subset--Discussion 
An examination of the powerlessness subtest offered 
insight into this study of the alienating environment at 
Central High School. The most important aspect was that 
the students' perception of their teachers ranked among 
the highest alienation items on this subtest, as well as on 
the overall test. Their views that the teachers will not 
listen to pupils' complaints about unfair rules was agreed 
to by over 50 percent of the participants. Also, their 
view that there really isn't much use complaining to the 
teachers because it is impossible to influence them anyway, 
was agreed to by 58 percent of the students. 
Powerlessness T-Test 
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A two tailed t-test was used to determine whether or 
not any significant differences existed on any items of the 
powerlessness subtest. Students who did not wish to be 
interviewed (group 1), were compared with those who wished 
to be interviewed (group 2). The level of significance for 
this comparison was set at .05. Any statement of a signif¬ 
icant difference between means implies that the reported 
difference could have occurred by chance less than five 
times in 100. In general, none of the items approached a 
significant difference when they were compared. 
TABLE II 
Powerlessness T-test: Comparison Between 
Students Who Did Not Wish to be Interviewed 
a nd Those Who Wished to be Inte rviewed 
I TEM 
PROBABILITY 
FACTOR ITEM 
PROBABILITY 
FACTOR 
5 .249 30 .329 
7 .481 34 .930 
8 .381 41 .523 
1 3 .277 51 .578 
28 .317 53 .757 
29 .654 59 .428 
7 4 
NQRMLESSNESS 
This dimension of alienation refers to a high expect¬ 
ancy that socially unapproved behaviors are required to 
achieve given goals. It develops when culturally pre¬ 
scribed goals are not congruent with available means for 
their attainme nt. 
The following is an analysis of each item on the 
normlessness subtest: 
ITEM 1: White lies are justified when they help to avoid 
p un i s hme n t. 
SA 11.3 A 39.4 U 18.8 D 25.8 SD 4.7 
Agree 5U.7 Disagree 3U.5 
ITEM 2: It is a good policy to tell teachers only what 
they want to hear. 
SA 11.0 A 27.0 U 12.2 D 35.4 SD 14.4 
Agree 38.0 Disagree 49.8 
ITEM 3: In this school, success is to be aimed for by any 
means that pupils can devise. 
SA 10.4 A 27.5 U42.6 D15.1 SD4.3 
Agree 37.9 Disagree 19.4 
ITEM 11: Sometimes it is necessary to make promises to 
school authorities which you don't intend to keep. 
SA 4.9 A 22.6 U 18.6 D 40.0 SD 13.9 
Agree 27.5 Disagree 53.9 
ITEM 15: It is desirable that pupils learn to be good 
citizens. 
U 12.8 D 7.5 SD 2.9 SA 26.1 A 50.7 
Agree 76.8 Disagree 10.4 
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IIiM 18: lt doesn't matter too much if what I'm doing is 
right or wrong as long as it works. 
SA b.8 A 24.3 U 10.4 D 39.7 SD 19.8 
Agree 30.1 Disagree 59.5 
ITEM 2 4: It is more important to achieve enjoyment and 
personal satisfaction than to sacrifice yourself 
for ot he rs . 
SA 13.6 A 31.3 U 27.0 D21.7 SD6.4 
Agree 44.9 Disagree 28.1 
I FEM 2 7: Really, a pupil has done wrong only if he gets 
c au gh t. 
SA 6.1 A 20.0 U 11.6 D 41.4 SD 20.9 
Agree 26.1 Disagree 62.3 
IT EM 3 5: Copying parts of essays from books is justified if 
this results in good marks on the essays. 
SA 8.1 A 33.6 U 27.8 D 26.7 SD 3.8 
Agree 41.7 . Disagree 30.5 
ITEM 42: It is unlikely that in this school the pupils will 
achieve the goals in which they believe. 
SA 8.7 A 27.5 U 19.4 D 31.6 SD 12.8 
Agree 36.2 Disagree 44.4 
IT EM 52: Copying another pupil's homework is justified if 
he agrees to let you do it. 
SA 7.8 A 24.1 U 15.9 D 36.8 SD 15.4 
Agree 31.9 Disagree 52.2 
ITEM 56: It is necessary to misbehave at school if you are 
going to have fun. 
SA 7.5 A 12.5 U 15.1 D 42.3 SD 22.6 
Agree 20.0 Disagree 64.9 
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jJL§M_JlZ: living an answer to someone else during an 
examination is not really cheating. 
SA 6.4 A 15.7 U 12.2 D 40.3 SD 25.5 
Agree 22.1 Disagree 65.8 
1T.EM—Pupils must take advantage of every opportunity, 
fair or unfair, because good opportunities occur 
very infrequently at this school. 
SA 11.3 A 27.8 U 29.9 D 22.9 SD 8.1 
Agree 39.1 Disagree 31.0 
Items 1, 2 and 11 focused on lying, as a means of 
coping with the school; specifically, using white lies to 
avoid punishment, telling teachers only what they want to 
hear, and making promises to school authorities which you 
don't intend to keep. 
In Item 1, over 50 percent of the students agreed that 
white lies are justified when they help to avoid punish¬ 
ment. However, when the students were asked in Item 2 if 
it is a good policy to tell teachers only what they want to 
hear, a smaller percentage of students (32%) agreed. An 
even smaller number of students (27%) agreed in Item 11 
that sometimes it is necessary to make promises to school 
authorities which you do not intend to keep. Apparently, 
many of the students make a distinction between the use of 
white lies when they help to avoid punishment and the use 
of lies in other dealings with teachers and school authori¬ 
ties. 
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Several items (3, 48, 42, 18, 27) focused on the way 
in which success is to be achieved in school. In Item 3, 
thirty-eight percent of the students agreed that success is 
to be aimed for by any means the pupils can devise. (A 
high percentage (43%) of the students were undecided, due 
possibly to the ambiguity of the item. In Item 58, a 
similar result was evident when 39 percent agreed that 
pupils must take advantage of every opportunity, fair or 
unfair, because good opportunities occur very infrequently 
at this school. Again, a high percentage of undecided 
students (30%) was indicated. When these students were 
asked if they felt that they will achieve in this school 
the goals in which they believe, 36 percent agreed that it 
is unlikely and 19 percent were undecided (Item 42). 
In Items 18 and 27, the specificity of the items 
resulted in a more definitive response by the students. In 
the former, 60 percent disagreed with the statement that it 
does not matter if what I am doing is right or wrong as 
long as it works. In the latter, a similar result was 
evident. Here, 62 percent disagreed with the statement, 
"Really, a pupil has done wrong only if he gets caught." A 
similar result was manifested in Item 56. Here, 66 percent 
disagreed with the statement that it is necessary to mis¬ 
behave at school if you are going to have fun. 
In Item 15, the student was asked if it is desirable 
that pupils learn to be good citizens. An overwhelming 
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majority of students (77%) agreed. However, in a later 
item (24), the student was asked if it is more important to 
achieve enjoyment and personal satisfaction than to sacri¬ 
fice yourself for others. Here, 4b percent of the partici¬ 
pants agreed. It would seem, therefore, that whereas most 
of the students agree that good citizenship is a desirable 
goal, fewer of them are willing to sacrifice themselves for 
others. 
In Items 3b, 52 and 57, focus was on the use of cheat¬ 
ing as a way of coping with the school. Specifically, the 
student was asked to give his/her view on the following 
types of cheating: copying parts of essays from books, 
copying another pupil's homework, giving an answer to some¬ 
one else. In Item 35, the students were asked if copying 
parts of essays from books is justified, if this results in 
good marks on the essay. Forty-two percent agreed whereas 
30 percent disagreed. However, when the students were 
asked in Item 52 if copying another pupil's homework is 
justified, if he/she agreed to let you do it, only 32 per¬ 
cent agreed and 52 percent disagreed. Also, in Item 56, 
only 22 percent agreed that giving an answer to someone 
else during an examination is not really cheating. Sixty- 
six percent disagreed. Apparently, many of the students 
felt that copying parts of essays from books is justified, 
whereas copying another pupil's homework or giving an 
answer to someone else is not permissible behavior. 
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Table III contains the group averages and measures of 
variabilities for each item on the normlessness subtest. 
High mean indicates high alienation. Low mean indicates 
low alienation. Items are ranked from highest to lowest 
a 1 i enation. 
Table III indicated that the foilowing five items 
received the highest scores in alienation on the normless- 
nesssubtest: 
I TEM 
1 White lies are justified when they help to avoid 
punishme nt. 
3 In this school, success is to be aimed for by any 
means that pupils can devise. 
24 It is more important to achieve enjoyment and personal 
satisfaction than to sacrifice yourself for others. 
35 Copying parts of essays from books is justified if 
this results in good marks on the essays. 
58 Pupils must take advantage of every opportunity, fair 
or unfair, because good opportunities occur very 
infrequently at this school. 
Normlessness Subtest--Piscussion 
An examination of the five highest alienation items on 
the normlessness subtest gave some insight into the alien¬ 
ating environment at Central High. Specifically, it pro¬ 
vided important information on how the students were able 
to cope with the alienating environment. Their responses 
indicated that they would be willing to employ a variety of 
strategies and techniques in order to find success at the 
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TABLE III 
NORM LESS IMESS: Comparison of group averages and measures of 
variability for each item on the normless- 
ness subtest--from highest to lowest aliena¬ 
tion. 
STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 1: White lies are justified when they help to avoid 
p unis hme nt. 
3.270 1.105 .059 3.518 4 1.221 
ITEM 3: In this school, success is to be aimed for by any 
means that pupils can devise. 
3.246 .980 .053 3.218 3 .959 
ITEM 24: It is more important to achieve enjoyment and 
personal satisfaction than to sacrifice yourself 
for others. 
3.241 1.130 .061 3.312 4 1.276 
ITEM 35: Copying parts of essays from books is justified if 
"" this results in good marks on the essays. 
3.157 1.028 .055 3.203 4 1.057 
ITEM 58: Pupils must take advantage of every opportunity, 
fair or unfair, because good opportunities occur 
very infrequently at this school. 
3.113 1.129 .061 3.136 3 1.275 
ITEM 4 2 It is unlikel.y that in this school the pupils will 
achieve the goals in which they believe. 
2.878 1.199 065 2.791 1.439 
ITEM 2: It is a good policy 
they want to hear. 
to tell teachers only wh at 
2.846 1.275 .069 2.512 2 1.625 
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STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 52: Copying another pupil's homework is justified if 
he agrees to let you do it. 
2.722 1.210 .065 2.441 2 1.463 
IT EM 11: Sometimes it is necessary to make promises to 
school authorities which you don't intend to keep. 
2.646 1.122 .060 2.402 2 1.258 
ITEM 18: It doesn't matter too much if what I'm doing is 
right or wrong as long as it works. 
2.568 1.216 .065 2.263 2 1.479 
ITEM 27: Really, a pupil has done wrong only if he gets 
caught. 
2.490 1.199 .065 2.203 2 1.437 
ITEM 56: It is necessary to misbehave at school if you are 
going to have fun. 
2.400 1.182 .064 2.147 2 1.398 
ITEM 57: Giving an answer to someone else during an 
examination is not really cheating. 
2.371 1.201 .065 2.108 2 1.433 
ITEM 15: It is desirable that pupils learn to be good 
citizens. 
2.104 .971 .052 1.971 .943 
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school. The students responded to the five highest aliena¬ 
tion items in the following way: 
1) Fifty-one percent agreed that white lies are justi¬ 
fied when this helps to avoid punishment. 
2) Thirty-eight percent agreed that in this school, 
success is to be aimed for by any means that pupils 
can devise. 
3) Forty-five percent agreed that it is more important 
to achieve enjoyment and satisfaction than to sac¬ 
rifice yourself for others. 
4) Forty-two percent agreed that copying parts of 
essays from books is justified if this results in 
good marks on the essay. 
b) Thirty-nine percent agreed that people must take 
advantage of every opportunity, fair or unfair, 
because good opportunities occur very infrequently 
at this school. 
Normlessness T-Test 
A two tailed t-test was used to determine whether or 
not any significant difference existed on any item of the 
normlessness subtest. Students who did not wish to be 
interviewed (group 1), were compared with those who wished 
to be interviewed (group 2). The level of significance was 
set at .Ob. 
In general, none of the comparisons resulted in a 
significant difference. Item 1, however, approached a 
significant difference with a probability factor of . 056. 
The following is a list of the results of the normlessness 
t-test. : 
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TABLE IV 
Normlessness T-test: Comparison between students 
who did not wish to be interviewed and those 
who wished to be interviewed. 
I TEM 
PROBABILITY 
FACTOR ITEM 
PROBABILITY 
FACTOR 
1 
.056 27 
.113 
2 
.649 35 
.202 
3 
.503 42 .150 
1 1 .953 52 .330 
1 5 
.310 5 6 
.072 
18 .104 57 .949 
24 .684 58 .353 
ISOLATION 
This subtest consisted of ten items which examined 
students' attitudes towards school. Some were based on 
values and beliefs that are typically valued in a society 
such as friendliness, loyalty, responsibility, honesty, and 
moral courage. 
The following is an analysis of each item on the 
isolation subtest as it was responded to by Central High 
School students: 
ITEM 4: It is more important that right always be achieved 
even if it requires tremendous effort. 
SA 23.8 A 48.7 U 15.7 D 11.3 SD .5 
A gr ee 72 . 5 Disag ree 11.8 
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The reason I endure some unpleasant things now is 
because I feel it will benefit me later on. 
SA 12.8 A 47.0 U 21.4 D 13.3 SD 5.5 
Agree 59.8 Disagree 18.8 
!TEM 20: I know that I will complete my high school 
e due ation . 
SA 70.4 A 18.3 U 7.0 D 2.0 SD 2.3 
Agree 88.7 Disagree 4.7 
ITEM 22: I often worry about what my teachers think of me. 
SA 18.8 A 36.8 U 12.5 0 20.0 SD 11.9 
Agree 55.6 Disagree 31.9 
ITEM 23: Pupils must try to develop an interest in their 
school subjects even when their content is dull. 
SA 24.3 A 54.8 U 9.3 D 8.4 SD 3.2 
Agree 79.1 Disagree 11.6 
ITEM 25: I study hard at school mainly because I want to 
get good grades. 
SA 27.5 A 49.9 U 7.2 D 13.0 SD 2.4 
Agree 77.4 Disagree 15.4 
ITEM 48: Pupils must be very careful to make the best 
possible impression with their teachers. 
SA 17.4 A 47.5 U 16.8 D 16.5 SD 1.8 
Agree 64.9 Disagree 18.3 
ITEM 49: If I had my way, I'd close all schools. 
SA 10.1 A 6.7 U 9.0 D 38.0 SD 36.2 
Agree 16.8 Disagree 74.2 
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—8_0: Having lots of friends is more important than is 
getting ahead at school. 
SA 9.0 A 11.9 U 24.3 D 40.3 SD 14.5 
Agree 20.9 Oisagree 54.8 
1J_EM_5_5: I want to finish high school. 
SA 75.7 A 17.4 U 4.1 D 1.4 SO 1.4 
Agree 93.1 Disagree 2.8 
Item 4 focused on the moral courage of the student. A 
majority of students (70%) agreed that it was more impor¬ 
tant that right always be achieved even if it required 
t reme ndou s effo rt. 
Items 9 and 25 focused on the students' expectations 
of future benefits from school and their willingness to 
assume their responsibilities. In Item 9, 60 percent of 
the students agreed that the reason they must endure some 
unpleasant things now is because they feel it will benefit 
them later on. In Item 25, 77 percent of the students 
agreed that they study hard at school mainly because they 
want to get good grades. 
Items 20 and 54 examined the students' attitudes 
towards completing their high school education. In Item 
20, 89 percent of the students agreed that "I know that I 
will complete my high school education." However, an even 
higher percentage of students (93%) agreed that I want to 
finish high school" (Item 55). The implication seems to be 
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that whereas almost all of the students want to finish high 
school, a smaller percentage of them feel that they will, 
in fact, complete their high school education. 
Items 22 and 48 focused on teachers. In the former, 
56 percent of the students agreed that they often worry 
about what their teachers think of them. In the latter, 65 
percent agreed that pupils must make the best possible 
impression with their teachers. 
One of the items focused on the student's attitude 
toward his/her friends. In Item 50, the majority of the 
students (55%) disagreed with the assertion that having a 
lot of friends is more important than is getting ahead at 
school. Twenty-one percent, however, did agree and 25 
percent were undecided. 
Items 23 and 49 focused on the students general atti¬ 
tude towards the school. In Item 23, the majority of 
students (79%) agreed that pupils must try to develop an 
interest in school even when the content is dull. In Item 
49, 17 percent agreed that "If I had my way, I'd close all 
schools." However, the majority of students (75%) dis¬ 
agreed. 
Table V contains the group averages and measures of 
variabilities for each item on the isolation test. High 
mean indicates high alienation. Low mean indicates low 
alienation. Items are ranked from highest to lowest 
alienation. 
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I SOLAT I ON 
ITEM 25: 
ITEM 4 8: 
ITEM 9: 
ITEM 2 2: 
ITEM 50: 
ITEM 49: 
ITEM 4: 
ITEM 2 3: 
TABLE V 
Comparison of group averages and measures of 
variability for each item on the isolation 
subtest--from highest to lowest alienation. 
STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
I study hard at school mainly because I want to 
get good grades. 
3.872 1.032 .056 4.U49 4 1,065 
Pupils must be very careful to make the best 
possible impression with their teachers. 
3.623 1.010 .054 3.814 4 1,020 
The reason I endure some unpleasant things now is 
because I feel it will benefit me later on. 
3.481 1.051 .057 3.707 4 1.105 
I often worry about what my teachers think of me. 
3.307 1.307 .070 3.654 4 1.708 
Having lots of friends is more important than is 
getting ahead at school. 
2.606 1.144 .062 2.381 2 1.309 
If I had my way, I'd close all schools. 
2.165 1.269 .068 1.863 2 1.609 
It is more important that right always be achieved 
even if it requires tremendous effort. 
2 . 162 .935 .050 2.039 
.875 
Pupils must try to develop an interest in their 
school subjects even when their content is dull. 
2.113 .974 .052 1.968 
.949 
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STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 2 0: I know that I will complete my high school 
education . 
1.475 .889 .048 1.210 1 .791 
ITEM 55: I want to finish high school. 
1.357 .757 .041 1.161 1 .573 
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Table V indicated that the following items received 
highest alienation scores on the isolation subtest: 
ITEM 
25 I study hard at school mainly because I want to get 
good grades. 
48 Pupils must be very careful to make the best possible 
impression with the teachers. 
9 The reason I endure some unpleasant things now is 
because I feel it will benefit me later on. 
22 I often worry about what my teachers think of me. 
50 Having a lot of friends is more important than is 
getting ahead at school. 
Isolation Subtest--Discussion 
Significant insights into the alienating environment 
at Central High were evident from the isolation subtest. 
Four out of the five highest alienation items were also 
among the highest alienation items on the overall test. 
Item 25 ranked highest not only on the isolation subtest, 
but on the overall test. Seventy-seven percent of the 
students stated that they study hard at school, mainly 
because they want to get good grades. Item 9 also ranked 
among the highest items on the entire study. It resulted 
when 60 percent agreed that they endure some unpleasant 
things now because they feel it will benefit them later on. 
Another significant aspect of the isolation subtest is 
that two of the highest alienation items focus on teachers. 
Item 48 was also among the highest alienation items on the 
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entire test. It resulted when 65 percent of the students 
agreed that pupils must be very careful to make the best 
possible impression with the teachers. Item 56 also 
focused on teachers. Here, 56 percent of the students 
agreed that they often worry about what teachers think of 
them. 
Two main themes emerge from this study of the isola¬ 
tion subtest. First, the expectation of future rewards, 
such as good grades, is a highly motivating factor for the 
students at Central High. Second, teachers are perceived 
as a potential source of alienation by many of the stu¬ 
dents . 
Isolation T-Test 
A two tailed t-test was used to determine whether or 
not any significant difference existed between students who 
did not wish to be interviewed (group 1) and those who 
wished to be interviewed (group 2). In general, it can be 
said that two items received a significantly different 
probability factor, namely items 20 and 49. The prob¬ 
ability factor for each item on the isolation test are 
listed here. An asterisk denotes a significantly different 
item. 
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TABLE VI 
Isolation t-t es t: 
did not wish to be 
to be interviewed. 
Comparison between students who 
interviewed and those who wished 
I TEM 
PROBABILITY 
(SEPARATE ) 
(VARIANCE ) 
4 
.056 
9 .156 
*20 
.030 
22 .857 
23 
.899 
ITEM 
PROBABI LITY 
(SEPARATE) 
(VARIANCE) 
25 
.993 
48 
.956 
*49 .037 
50 
.559 
5 5 
.689 
SELF-ESTRANGEMENT 
This form of alienation described the pupil who works 
only for the grades he/she receives, takes no pride in his/ 
her work except as it relates to future rewards, and who 
always considers the desirability of his/her behavior in 
terms of its effect on others. This person experiences 
self-estrangement since he/she feels that nothing which he/ 
she possesses or produces will be valued for itself, but 
only for its effect on others. 
The Central High students who participated in this 
study responded the following way to the self-estrangement 
items on the Pupil Attitude Questionnaire (the test con¬ 
sisted of twelve items): 
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ITEM 10- Pupils should have most of their time free from 
s tudy . 
SA 22.6 A 25.2 U 19. 1 D 28.2 SD 4.9 
Agree 47.8 Disagree 33.1 
I TEM 12: In order to get ahead in this school, pupils are 
almost forced to do some things which are not 
right. 
SA 10.1 A 26.7 U 13.9 D 37.4 SD 11.9 
Agree 36.8 Disagree 49.3 
ITEM 16: I think my teachers 
marks on my report 
really had done. 
would have given me the same 
card no matter how well I 
SA 9.3 A 11.9 U 12.5 D 48.4 SD 18.0 
Agree 21.2 Disag ree 66.4 
I TEM 21: These days a pupil 
c ou n t on . 
doesn't really know who he can 
SA 27.5 A 38.8 U 16.2 D 14.2 SD 3.3 
Agree 66.3 Disagree 17.5 
ITEM 26: I often read and study in my courses beyond what 
is required by my teacher. 
SA 8.1 A 22.9 U 18.0 D 42.3 SD 8.7 
Agree 31.0 Disagree 51.0 
I TEM 31: Osually, I would rather play hookey than come to 
school . 
SA 11.3 A 15.9 U 12.5 D 38.0 SD 22.3 
Agree 27.2 Disagree 60.3 
ITEM 32: I wou1d rather go 
but more education 
better job later. 
to work now than go to school , 
now wi 1 1 help me to get a 
SA 37.4 A 33.9 U 11.6 D 10.4 SD 6.7 
Agree 71.3 Disagree 17.1 
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IT EM 3 6: I get more satisfaction from doing an assignment 
well than from the marks which I receive on the 
a s sig nme nt. 
SA 10.1 A 43.7 U 18.8 0 22.9 SO 4.4 
Agree 53.8 Disagree 27.3 
_I_T_EM_4_0: No matter how hard I try, I don't seem to under¬ 
stand the content of my courses very well. 
SA 7.8 A 17.4 U 20.0 D 43.8 SD 11.0 
Agree 25.2 Disagree 54.8 
ITEM 43: If homework assignments were not required, I would 
seldom do homework. 
SA 20.3 A 38.6 U 17.7 D 18.6 SD 4.8 
Agree 58.9 Disagree 23.4 
ITEM 44: I like to do extra problems in mathematics for 
f un . 
SA 7.8 A 17.7 U 13.6 D 36.2 SD 24.7 
Agree 25.5 Disagree 60.9 
ITEM 54: I find it easy to please my teachers. 
SA 7.2 A 32.8 U 21.2 0 29.3 SD 9.5 
Agree 40.0 Disagree 38.8 
The student's attitude concerning homework was the 
focus of several items on.the self-estrangement suhtest 
(Items 10, 44, 43, 26, 36, 40). In Item 10, almost half of 
the students (48%) agreed that pupils should have most of 
their time free from study. In Item 44, 61 percent dis 
agreed that they like to do extra problems in math for fun. 
In addition, 60 percent agreed in Item 43 that if it were 
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not required, they would seldom do homework. When they 
were asked in Item 26 if they often read and study beyond 
what is required by their teachers, 51 percent answered in 
the negative. However, the majority of the students, 54 
percent, agreed in Item 36 that they get more satisfaction 
from doing an assignment well than from the marks which 
they receive on the assignment. In addition, only 25 per¬ 
cent agreed that “no matter how hard I try, I don't seem to 
understand the content of my courses very well" (Item 40). 
In Item 12, the students were asked whether or not 
pupils are almost forced to do some things which are not 
right in order to get ahead in this school. The results 
indicated that 37 percent are in agreement and 49 percent 
in disagreement. In Item 21, a majority of students 
(66.3%) agreed that these days a pupil doesn't really know 
who he/ she can count on. 
In Items 16 and 54, the student's attitudes towards 
teachers were examined. In the latter, the students were 
asked if they feel that their teachers would have given 
them the same marks on their report card no matter how well 
they had really done. The majority of students (66%) 
disagreed. In Item 54, the students were asked if they 
find it easy to please their teachers. The results were 
almost evenly divided with 4U percent in agreement and 39 
percent in disagreement. 
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In Items 31 and 32, the student's attitudes towards 
going to school were examined. In Item 30, most of the 
students (60%) disagreed that they would rather play hookey 
than come to school. However, in Item 32, most of the 
students (71%) agreed that they would rather go to work now 
than go to school . 
In Table VII, we are able to compare the group 
measures and measures of variability of each item on the 
self-estrangement test. 
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TABLE VII 
SELF-ESTRANGEMENT: Comparison of group averages and 
measures of variability for each item 
on the self-estrangement subtest--from 
highest to lowest alienation. 
STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
IT EM 3 2: I would rather go to work now than go to school, 
but more education now will help me to get a 
better job later. 
3.849 1.220 .066 4.128 5 1.489 
I TEM 21: These day s a pupil 
c ou n t on . 
doesn 1  really kn ow who he can 
3.733 1.107 .060 3.922 4 1.225 
I TEM 44: I like 
f un . 
to do extra probiems in mathematics for 
3.622 1.253 .067 3.800 4 1.570 
I TEM 43: If homework assignments were not required, 
seldom do homework. 
I would 
3.507 1.152 .062 3.729 4 1.326 
ITEM 10: Pupils 
study. 
should have most of their time free from 
3.325 1.238 .067 3.386 2 1.534 
I TEM 26: I often read and study in i 
is required by my teachers 
ny courses beyond what 
• 
3.206 1.134 .061 3.524 4 1.286 
I TEM 54: I find it easy to please my teachers. 
3.102 1.139 .061 2.973 2 
1.296 
I tern 12* In order to get ahead in this school, pupils are 
almost forced to do things which are not right. 
2.868 1.227 .066 2.552 2 
1.506 
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STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
I_TEM_JJ5: I get more satisfaction from doing an assignment 
well than from the marks which I receive on the 
a s sig nme nt. 
2.675 1.070 .058 2.411 2 1.144 
ITEM 40: No matter how hard I try, I don't seem to under¬ 
stand the content of my courses very well. 
2.672 1.123 .060 2.391 2 1.262 
ITEM 31: Usually, I would rather play hookey than come to 
school . 
2.559 1.302 .070 2.220 2 1.695 
ITEM 16: I think my teachers would have given me the same 
marks on my report card no matter how well I 
really had done. 
2.461 1.186 .064 2.162 2 1.406 
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An analysis of Table VII shows that the following 
items received the highest alienation scores on the self¬ 
estrangement test by the Central High students: 
ITEM 
32 I would rather go to work now than go to school, but 
more education now will help me to get a better job 
1ater. 
21 These days a pupil doesn't know who he can count on. 
44 I like to do extra problems in mathematics for fun. 
43 If homework assignments were not required, I would 
seldom do homework. 
10 Pupils should have most of their time free from study. 
Self-estrangement Subtest--Discussion 
The most significant aspect of the self-estrangement 
subtest is that four of the five highest alienation items 
on this subtest were also among the highest alienation 
items on the overall test (Items 32, 21, 44, and 43). 
The highest alienation item on this subtest (Item 32) 
occurred when 71 percent of the students agreed that they 
would rather go to work now than go to school, but more 
education now will help them to get a better job later. 
Other items gave the researcher some indication of the 
students' perception of his/her school experience: 
1) Sixty-one percent agreed that they do not like to 
do extra problems in math for fun (Item 44). 
2) Sixty percent agreed that they would seldom do 
homework, if homework assignments were not required 
(Item 4 3) . 
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3) Forty-eight percent agreed that pupils should have 
most of their time free from study (Item 10). 
The theme that emerged from a study of the self¬ 
estrangement subtest was that the students at Central High 
were more concerned with the expectations of future 
rewards, than with the intrinsic value of their school 
experience. 
Self-estranqement T-Test 
A two tailed t-test was used to determine whether or 
not any significant difference existed between students who 
did not wish to be interviewed (g rou p 1 ), and those who 
wished to be inte rviewed (g rou p 2) . Included here is a 
list of the probabi1ity factors for each item. The results 
indicated a significant difference for Items 31 and 44. 
TABLE VIII 
SELF-ESTRANGEMENT T-TEST: Comparison between students 
who did not wish to be interviewed and those who 
wished to be interviewed 
I TEM 
PROBABILITY 
FACTOR ITEM 
PROBABI LITY 
FACTOR 
10 .066 32 .615 
12 .998 36 .063 
1 6 .360 40 .172 
21 .384 43 . 248 
26 .168 *44 .008 
*31 .027 54 .809 
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MEAN INGLE SSNESS 
This type of alienation is characterized by a low 
expectancy that satisfactory predictions about future out¬ 
comes can be made. Concern is focused on the individual 
members of the organization and his/Ker reaction to the 
organizational environment. Items ranged from an examina¬ 
tion of the student's understanding of the event in which 
he/she is engaged in school to his/her ability to predict 
the outcomes of his/her own behavior. 
ITEM 6: I think I can now predict what I can achieve in an 
occupation after graduation. 
SA 17.4 A 33.0 U 29.3 D 16.2 SD 4.1 
Agree 60.4 Disagree 20.3 
ITEM 14: It is possible on the basis of the level of my 
achievement to predict with a high degree of 
accuracy, the level of achievement I can expect 
in adulthood. 
SA 8.1 A 32.2 U 40.6 D 15.9 SD 3.2 
Agree 40.3 Disagree 19.1 
ITEM 17: My school experience will help me to become a good 
”* citizen. 
SA 12.4 A 49.2 U 17.7 D 15.0 SD 5.7 
Agree 61.6 Disagree 20.7 
ITEM 19: At school we learn habits and attitudes which will 
-- guide us in the achievement of a good lire. 
SA 17.6 A 41.7 U 15.7 D 19.0 SD 6.0 
Agree 59.3 Disagree 25.0 
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ITEM 33: What I am doing at 
what I want when I 
school will assist me to do 
graduate. 
SA 31.3 A 38.8 U 15.9 D 8.8 SD 5.2 
Agree 70.1 D i s a g r e e 14.0 
ITEM 37: What we do at school will help us to 
world in which we live. 
affect the 
SA 20.0 A 40.3 U 19.1 D 16.8 SD 3.8 
Agree 60.3 Di sagree 20.6 
I TEM 38: Participation in students' union activities will 
help me in anything I try to do in the future. 
SA 11.0 A 40.2 U 26.7 D 18.9 SD 5.7 
Agree 51.2 Disagree 22.1 
ITEM 39: As a result of my school experience, 
I will do when I graduate. 
I know what 
SA 15.9 A 24.3 U 30.1 D 25.0 SD 4.7 
Agree 40.2 Disagree 29.7 
I TEM 45: I understand how decisions are made 
we are to study in this school. 
rega rding wh at 
SA 6.7 A 36.8 U 32.5 D 17.7 SD 6.4 
Agree 43.5 D i s a g r e e 24.1 
I TEM 46: My school studies 
about the kind of 
the future. 
will help me to make predictions 
world in which I will live in 
SA 8.4 A 41.2 U 24.3 D 20.9 SD 6.2 
Agree 49.6 Di sagree 25.2 
ITEM 47: My present school 
stand others. 
s t u d i e s wi 1 1 help me to under- 
SA 9.9 A 42.2 U 22.0 D 23.8 SD 2.1 
Agree 52.1 Disagree 25.9 
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—EM 60: Participation in students' union activities will 
assist one to become a good citizen. 
SA 12.0 A 38.1 U 31.6 D 12.6 SD 5.7 
Agree 50.1 Disagree 18.3 
In Items 6, 14, and 46, the students were asked to 
predict the effectiveness of their school experience. In 
Item 6, over 50 percent agreed that they can now predict 
what they can achieve in an occupation after graduation. A 
similar result occurred in Item 46 when 50 percent agreed 
that their school studies will help them to make predic¬ 
tions about the kind of world in which they will live in 
the future. However, in Item 14, the results were not as 
definitive. Here, the student was asked whether or not it 
was possible on the basis of his/her present school experi¬ 
ence to predict with a high degree of accuracy, the level 
of achievement he/she can expect in adulthood. In this 
item, the number of students who agreed (40.3%) was almost 
identical to those who were undecided (40.6%). Perhaps 
this was caused by the ambiguity of the item. 
Items 17 and 60 focused on citizenship. In Item 17, 
62 percent of the students agreed that their school experi¬ 
ence will help them to become a good citizens. In Item 60, 
50 percent agreed that participation in students' union 
activities will assist one to become a good citizen. 
1U 3 
Fifty-one percent of the students also agreed that 
"participation in students' union activities will help me 
in anything I try to do in the future" (Item 38). 
Several of the items focused on the achievement of a 
good life after graduation. In Item 19, 59 percent agreed 
that at school we learn habits and attitudes which will 
guide us in the achievement of a good life. Seventy per¬ 
cent agreed (Item 33) that what I am doing at school will 
assist me to do what I want when I graduate. Sixty percent 
stated that what we do at school will help us to affect the 
world in which we live (Item 37). Fifty-two percent agreed 
in Item 47 that the present school studies will help them 
understand others. However, when the students were asked 
if, as a result of their school experience, they know what 
they will do when they graduate, fewer students answered in 
the affirmative. Here 40 percent agreed and 30 percent 
disagreed (11 em 39) . 
In Item 45, focus was placed upon the student's under¬ 
standing of the school's role in determining what they are 
to study. Here, 44 percent agreed that they understand how 
decisions are made regarding what they are to study in this 
school . 
Table IX lists the group averages and measures of 
variability for each item on the meaninglessness subtest. 
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TABLE IX 
MEANINGLESSNESS: Comparison of group averages and measures 
of variability for each item on the mean¬ 
inglessness subtest--from highest to 
1 owe st alienation. 
STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 14: It is possible on the basis of the level of my 
achievement to predict with a high degree of 
accuracy, the level of achievement I can expect 
in adulthood. 
3/501 1.311 .071 3.305 3 1.719 
ITEM 60: Participation in students' union activities will 
assist one to become a good citizen. 
3.290 1.369 .074 3.143 3 1.875 
ITEM 38: Participation in students' union activities will 
help me in anything I try to do in the future. 
3.264 1.242 .067 3.110 3 1.544 
ITEM 47: My present school studies will help me to under- 
stand others. 
3.194 1.159 .062 3.074 3 1.343 
ITEM 39: As a result of 
I wi 1 1 do when 
my school 
I graduate 
experience, 
• 
I know what 
3.188 1.415 .076 3.095 3 2.002 
I TEM 17: My school 
citizen. 
experience will help me to become a good 
2.988 1.198 .065 2.993 3 1.436 
I TEM 37: What we do at 
world in which 
school will 
we live. 
help us to affeet the 
2.907 1.311 .071 2.959 
3 1.718 3 
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STANDARD STANDARD 
MEAN DEVIATION ERROR MEDIAN MODE VARIANCE 
ITEM 19: At school we learn habits and attitudes which will 
guide us in the achievement of a good life. 
2.838 1.247 .067 2.933 3 1.555 
IT EM 4 5: I understand how decisions are made regarding what 
we are to study in this school. 
2.803 1.015 .055 2.701 2 1.031 
ITEM 46: My school studies will help me to make predictions 
about the kind of world in which I will live in 
the future. 
2.733 1.048 .056 2.518 2 1.097 
ITEM 33: What I am doing at school will assist me to do 
what I want when I graduate. 
2.588 1.393 .075 2.781 3 1.941 
ITEM 6: I think I can now predict what I can achieve in an 
occupation after graduation. 
2.565 1.079 .058 2.487 2 1.165 
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Table IX indicated that the items which received the 
highest scores in alienation on the meaninglessness subtest 
are the following: 
ITEM 
14 It is possible on the basis of the level of my present 
high school achievement, to predict with a high degree 
of accuracy, the level of achievement I can expect in 
adulthood. 
60 Participation in students' union activities will 
assist one to become a good citizen. 
38 Participation in students' union activities will help 
me in anything I try to do in the future. 
47 My present school studies will help me to understand 
o the rs . 
39 As a result of my school experience, I know what I 
will do when I graduate. 
Meaninglessness Subtest--Discussion 
The meaninglessness subtest gave the researcher some 
insight into the students' perception of the total school 
experience, and of their relationship to it. 
Item 14 ranked highest on the sub test in alienation. 
It also ranked among the highest items on the overall test. 
It was caused by 41 percent of the students who were 
undecided about this item: "It is possible on the basis of 
the level of my present high school achievement, to predict 
with a high degree of accuracy, the level of achievement I 
can expect in adulthood." (There was a significant differ¬ 
ence on this item. Students who did not wish to be inter- 
viewed received a higher alienation score.) 
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Other items gave evidence that a certain amount of 
meaninglessness existed among the student body at Central 
High. Many were undecided as to whether or not participa¬ 
tion in student union activities will assist one to become 
a good citizen, or that it will help in anything they try 
to do in the future. Other students were uncertain as to 
whether or not their school studies will help them to 
understand others. Finally, many students were undecided 
when they were asked if, as a result of their school exper¬ 
ience, they know what they will do when they graduate. 
Meaninglessness T-Test 
A two-tailed t-test was used to determine whether or 
not any significant difference existed on any item of the 
meaninglessness subtest. A significant difference was 
found in Items 14 and 33. 
TABLE X 
MEANINGLESSNESS T-TEST: Comparison between students who 
did not wish to be interviewed and those who wished 
to be inte rviewed . 
I TEM 
PROBABI LITY 
FACTOR ITEM 
PROBABI LITY 
FACTOR 
6 .129 38 .517 
*14 .001 39 . 346 
1 7 .432 45 .197 
19 .274 46 . 368 
*33 .002 47 .299 
37 .476 60 .234 
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Student Interviews 
After the students completed the Pupil Attitude Ques¬ 
tionnaire, the researcher selected 28 students to be inter¬ 
viewed. The focus of the interviews was on 10 topical 
areas related to school. Student comments were categorized 
according to the Interview Tally Sheet which was developed 
by the researcher. A tabulation of these comments is 
expressed in this section, as well as a sample of students' 
c omme n t s . 
NO. 
STUDENTS 
TOPIC 1 ADVICE TO YOUNGER BROTHER OR SISTER 
ATTITUDE 1 When you come to this school, you 
should come with a positive attitude. 
The teachers and administrators are 
willing to help you. Try your best. 
Study! Get involved in school 
activities. 10 
ATTITUDE 2 Watch out for some of the teachers. 
Don't get on bad terms with them. 
Make sure you get on their good side 
as soon as possible. 
ATTITUDE 3 Don't get involved with students who 
constantly cause trouble. Stay away 
from drugs, cliques, vandalism. 
ATTITUDE 4 Don't get in wrong with administra¬ 
tors. Obey all the rules of the 
school . 
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ATTITUDE 1: When you come to this school, you should come 
with a positive attitude. Theteachers and 
administrators are willing to help you. Try 
your best. Study! Get involved in school 
activities. 
Ten students stated that Central High is a good school 
and that the teachers and administrators are willing to 
help you. Some of them stressed that there is a great deal 
of homework and that the student is expected to keep up 
with his/her studies. This senior gave the following 
advice to a younger sister: 
I'd tell her first of all, well I do have a 
younger sister coming to this school next year, 
and I told her she's going to have to be up on 
her toes, because it's a big change coming here 
from the Elementary to the High, alright? They 
give you more homework and stuff, but I think 
she can do it. It's a good school. She has no 
real worry. I tell her just stay on her toes, 
do what she's told, you know. If she does that, 
she's all set. 
Other students stated that in addition to keeping up 
with your studies, an entering student should try to get 
along with the teachers and students: 
I'd say try to keep up your marks, do as much as 
you can do, get involved in some school activi¬ 
ties, because some are really worth it to get 
into. Umm, try to keep out of trouble, try to 
get along with most of your teachers, don't get 
led too easy, do what you have to, try to hang 
around with the right kind of kids. 
ATTITUDE 2: Watch out for some of the teachers. Pon t get 
7) n had terms with them. Make sure you get on 
their good side as soon as possible. 
no 
Eight pupils stated that students who enter Central 
High should watch out for some of the teachers. They 
pointed out that there are good and bad teachers at Central 
High and that the student should avoid the bad teachers. 
This senior offered the following advice to a younger 
brother: 
I|d want him to know about all the teachers. 
I'd let him know which ones he should want to 
get into their classes, the good ones and the 
bad ones. I'd want him to know what kind of 
work he's going to be expected to do, and 
it's--a lot of good kids here. 
Other students stated that they would not give their 
opinions of teachers to their younger brother or sister. 
However, they offered some advice on how to get along with 
the teach e rs: 
Mind your own business, try to obey the teachers 
as best you can, just try to mind your own 
business and as far as you know you don't have 
that many problems up here with that, you know, 
it just isn't like that. 
ATTITUDE 3: Don't get involved with students who con¬ 
stantly cause trouble. Stay away from drugs, 
cliques, vandalism. 
Six students stated that an entering student should be 
careful of some of the students at Central High. They 
warned against the use of drugs. This student offered the 
f o 1 1 owing ad vi ce : 
Tell them to stay away from the drugs, because 
you can't smoke pot in school. I used to smoke 
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a lot of pot in school and I realized that you 
have to take your education seriously because the 
only thing your education is helping is yourself. 
You ve got to watch out for that. You've got to 
watch out for the wise kids. If you just do your 
work and you just keep--not keep to yourself, but 
you ve got to have friends, but you don't have to 
prove anything to anyone. The sooner that you 
realize that you don't have to prove anything to 
anyone, the better off you're going to be. If 
you just go in and try to make a name for your¬ 
self for what you are, don't try to be a ny thing 
you are not. You re going to have a lot more 
friends than if you try to be someone that you're 
not. It's more or less just what others can 
tel 1 . 
One pupil stated that there are certain students at 
Central High that you should stay away from. He/she 
offered the following advice to a younger sister: 
Well, being able to sit in class, and she'd know 
the ones that pass in their homework every day 
and the ones who mouth back to the teachers. 
Those are the kids that you sort of stay away 
from because you have to have respect for your 
teacher. 
ATTITUDE 4: Don't get in wrong with the administrators. 
Ubey all of the rules of the school. 
Four students stated that a student entering Central 
High should be careful not to get in wrong with the admin¬ 
istrators. They stressed that a student must obey all the 
rules of the school. The following comment was made by a 
senior male student: 
Make sure he went to all.his classes, went to 
school and did what he was supposed to do, you 
know, there's a lot of trouble when you don't. 
You know, you get detentions, you don't pass, 
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it s just like a lot of trouble. You don't 
graduate and you're getting closer to gettinq 
out of school, and you want to get out, and if 
you don t pass the class, you're not going to 
graduate, and it's just going to be a hassle if 
you have to make up classes. Just do what he's 
supposed to do. It is a good school, though. 
1 d rather go here than anywhere else. 
TOPIC 2A 
ATTITUDE 1 
TEACHERS 
This school has really good teachers. 
They do all they can to help students 
ATTITUDE 2 Some of the teachers will help you, 
others don't want to be bothered. 
ATTITUDE 3 
ATTITUDE 4 
No . 
Students 
10 
Some of- the teachers will not listen 
to a student's side of a story--some 
will not listen to a difference of 
opinion. 
The teacher is the boss in the class¬ 
room and the student can't do anything 
a bou t it. 
ATTITUDE 1: The school has really good teachers. They do 
all they can to help students. 
Ten students agreed tlrat the teachers at Central High 
are good teachers and that they do all they can to help the 
pupils. One of them talked about his/her favorite teacher: 
Well, she's always happy, she's willing to help 
other people. She shows her feelings, usually 
most teachers don't. She's great to get along 
with. She gets along with everybody, even no 
matter how hard they tried to make her not like 
her, she's not like that. She's very under¬ 
standing and I--I think that's my favorite 
class, and my best, because I get along with her 
very well, but it's training me for jobs if I 
113 
don t want to be i n — i f I want to go into foods, 
it's training me for what's going to happen, 
what I'm going to be doing, it's giving me a 
head start on how I 'm going to be doing it. 
It's really interesting. 
In the following comment, this student stated that 
Central High has good teachers and that the student should 
try to get along with them: 
I think that Central High has a lot of good 
teachers and if you just get along with the 
teachers and don't try to be wise with the 
teachers, you'll have a good stay there. Try to 
get into your education and try to learn more. 
It would be better for you. 
ATTITUDE 2: Some of the teachers will help you. Others 
don't want to be bothered. 
Nine students stated that some of the teachers at 
Central High will help you and that others do not want to 
be bothered. They expressed the view that some teachers 
have an indifferent attitude towards the pupils and that 
some are not interested in teaching. This student talked 
about a teacher he/she has had at Central High: 
He didn't care if you brought a notebook, he 
would give you a zero. Some other teachers, 
they wanted you to bring the notebook and do the 
work, and pass tests and they walk around^the 
room while you're taking tests so you don t 
cheat or move your eyes around, looking at other 
people's paper. He didn't care. 
Another student stated that some teachers are not 
really interested in teaching and that they do not ade¬ 
quately explain the material: 
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Some teachers walk in the class, they'll sit 
down and you just wait for the teacher to do 
something, and he finally gets around to teach¬ 
ing you something, you know, he explains it. 
Some know it, and some don't, and if some do 
know it, then he'll go on even if the others 
don't know it. Some of them do that. 
ATTITUDE 3: Some of the teachers will not listen to a 
stuJeTTt's side of a story—some will not~~ 
listen to a different opinion. 
Six students agreed that there are some teachers at 
Central High who will not listen to a student's side of a 
story. One expressed the view that a pupil should make 
every attempt to explain his/her point of view. 
Like, I'm not saying being a punk or anything or 
talk back to the teachers. If the teachers say 
something to you and you don't feel that it's 
right, I think you should tell them your side of 
the story and if you think you're right, then I 
wouldn't back down or anything--1ike my English 
teacher, he always wants to do things his way, 
and if the kid has something he'd like to say, 
then he just shuts him up and says, "Well, when 
you're a teacher, do it this way", you know. 
The teachers don't even give the kid a chance to 
help him, you know, and I don't think that s 
fair. They should at least listen to the kid. 
and they don't. 
Another student described an incident in which he/she 
had to take a test over again: 
Okey, one time during English this year, this 
teacher lost my test and he blamed it on me, but 
I was in school at the time and I was in the 
classroom at that time, and there was no reason 
why I wouldn't have taken the test and then I 
had half the class saying I did take it and 
still he insisted,"I didn't lose it, I coiUdn t 
have gotten it, otherwise it would be here. You 
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lost it, or you just didn't take it." So I had 
to take it ove r again. 
ATTITUDE 4: The teacher is the boss in the classroom and 
the student can't do anything about it. 
Three students stated that the teacher is the boss in 
the classroom and that the student can not do anything 
about it. One stated that the teacher is the ruler in the 
classroom and that the students have to abide by his/her 
rules: 
I don't find nothing wrong with them. The 
teacher is the ruler. If you go to his classes, 
if you abide by his rules and you do what he 
tells you, then there will be no problem, you 
know? 
Another student referred to one of his teachers as a 
king and his classroom as a kingdom: 
He tries to make himself like a king, you know, 
part of his kingdom. He expects you to look u-p 
at him, he expects you to do whatever he does, 
or else he'll make it hard for you, he'll try to 
insult you in his own way, he'll ignore you, and 
I think a lot of the kids in this school are 
easily led by him. 
TOPIC 2B BEST WAY OF COPING WITH TEACHERS 
No . 
Students 
ATTITUDE 1 The best way to get along with 
teachers is to do your wo rk--t ry .you r 
best--show your teacher that you re ^ 
t ry i n g . - 
ATTITUDE 2 Just be quiet. Do what they tell 
you and don't complain. 1U 
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ATTITUDE 3 Try to make friends with the teachers. 
Find out what you can/can't do in his/ 
her class. Try to get on their good 
side. Be nice to them. 4 
ATTITUDE 4 Have your parents come to school. Get 
your class changed if necessary. Ask 
another student or teacher if you need 
help in a course. Ignore the teacher 
i f necessary . 5 
ATTITUDE 1: The best way to get along with teachers is to 
do your work--try your best--show your teacher 
that you are trying~ 
Nine students agreed that the best way to get along 
with the teachers at Central High is to do your work. They 
stressed that you must do your homework, participate in 
class and show your teacher that you are trying: 
Just let the teacher know that you are trying, 
that you are there to learn, that you're just 
not there to "alright if I don't do well." My 
younger sister knows that I have to really plug 
to get ahead to do well, and I'd have to tell 
her that maybe they gave me a break, but just 
because she's my sister--like say the subject 
didn't come easy for her, I would tell her that 
she is going to have to let him know that she is 
trying too, because he's just not going to give 
her a break. You have to show that you are 
t ry i ng . 
A similar comment was made by this pupil who stated 
that it is important to let the teacher know that you are 
t ry i n g : 
Just go into class, if somebody talks to you, 
don't answer him, just listen to the teacher, 
you know, notice that you're trying to pay 
attention, maybe he'll try and explain it to 
you. 
ATTITUDE 2: Just be quiet. Do what thev tell vo„ anH 
don t complain. —— 
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Ten students agreed that the best way to get along 
with the teachers at Central High is to be quiet, do what 
they tell you and do not complain. They stressed that the 
teacher is in charge of the classroom and that there is not 
much a student can do when he/she disagrees with him/her: 
You just listen to them, you take what they give 
you. That's what I do, whatever they say, I 
just listen to it. I don't want no trouble. 
Similar comments were made by other students who 
advised pupils to listen to the teacher and never dis¬ 
agree : 
Bite your tongue! In other words, don't mouth 
them back. Just sit there, do your work, do 
what you're told, do your homework, just don't 
even talk back to them. 
This junior offered the following advice as the best 
way of getting along with one of his teachers: 
I'd say just don't say nothing to the teacher, 
tell him don't say nothing to him, cause he's 
mean, just listen, don't say nothing. 
ATTITUDE 3: Try to make friends with the teacher. Find 
out what you can/can't do in his/her class. 
Try to get on their good side. Be nice to 
them. 
Five students agreed that the best way to get along 
with the teachers at Central High is to try to make friends 
with them. Some suggested that you should try to get on 
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the good side of the teachers: 
I think just try to get on the good side of 
them, just don't do things that bug them and 
keep .doing it. If you get to like them, then 
they 11 like you, because if they hate you in 
the beginning of the year, they'll just keep 
bothering you all year. Get to know them, get 
on their good side. 
Other students stated that it is necessary to be nice 
to the teachers: 
Well, be nice to them, they'll be nice to you, 
do all your homework, listen to him in class, 
bring all your books if they ask you to bring 
them and stuff like that. 
Another student stated that it is necessary to be kind 
to the teachers: 
Well, if you're kind to him and you always say 
hi to him, and if you don't get into too much 
trouble. I get along good with some teachers 
that I'm nice to, then again I don't get along 
good with some teachers, but I also don't say hi 
to them if I don't have to. 
ATTITUDE 4: Have your parents come to school. Get your 
class changed if necessary. Ask another 
student or teacher if you need help in a 
course. Ignore the teacher if necessary. 
Five students stated that the best way to get along 
with the teachers at Central High is to get help from other 
people. Some suggested that a student should bring his/her 
parents to school whenever a difficulty arises: 
You have to go up to the principal or the 
assistant principal, if they don't do anything, 
you go to your guidance counselor and if they 
don't do anything, you go to your mother and if 
she doesn't do anything, you go to 20 Irving 
Street and you just complain to them, have your 
mother complain. You've just got to keep on 
119 
pushing it, because if that's not fair the way 
you got marked, then you've got to do somethinq 
a b ou t it. 
Another student stated that it may be necessary for a 
student at Central High to go to another teacher for help: 
Just sit there and do your work, do whatever 
they say to, don't try to help them out at all, 
and if you have trouble with their class, go to 
another teacher for help. 
TOPIC 3A 
ATTITUDE 
STUDENTS 
Most of the students are very 
friendly. They get along very well. 
Everyone is so sociable. 
No. 
Students 
8 
ATTITUDE 2 A lot of the students are not really 
interested in learning. They have a 
very poor attitude towards learning. _8 
ATTITUDE 3 There are a lot of student cliques 
in the school and it is important to 
learn how to deal with these groups. _7 
ATTITUDE 4 Many of the students are into drugs, 
fights, and vandalism. 5 
ATTITUDE 1: Most of the students are very friendly. They 
get along very well together. Everyone is so 
s o ciable. 
Eight students stated that the students at Central 
High are very friendly and that they get along well 
together. Some expressed the view that it is a close knit 
school and that there is a genuine liking for each other 
among the students: 
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Whenever you do something, everyone knows about 
it. I think that s because it's kind of a close 
knit school between the student body. People 
care about what happens to anybody. If it was 
another school where you didn't really know 
someone that good, you just say something and it 
would go at that, but this school eve ry one's 
close and you say something and it spreads 
around pretty fast. 
Another student stated that the students at Central 
High are friendlier than those at other high schools: 
Central High has helped me become more self- 
confident. This is my third high school and 
here the kids are a lot more friendlier than 
they were in previous high schools and I learn, 
you know--here, the kids are a lot more honest. 
They'll tell you straight, anything and every¬ 
thing about how you are or what you do. They 
don't like something, they tell you, whereas 
other places, they don't tell you, they wait and 
they tell you in a big fight or something, that 
way you think they're just doing it out of 
spite. 
ATTITUDE 2: A lot of the students are not really inter¬ 
ested in learning. They have a very poor 
attitude towards learning. 
Eight students agreed that some pupils at Central High 
are not really interested in learning and that they have a 
very poor attitude. One of them stated that some students 
just want to have a good time in school: 
Well, cause some kids come and they don't care 
about their classes, they just think it's a 
party and they come and they have a good time 
and they don't go to any classes, but then you 
have other kids, you know, that are really 
smart, they go to all their classes and get good 
grades. 
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Another student suggested that something should be 
done about students who are not interested in school: 
Well, I think .something should be done to help 
them be more interested and if they're not 
interested, I don't think they should be here, 
because they're just wasting their time and 
everybody else's time. You're sitting in class 
and someone just thinks they're real funny and 
they keep going on and on giving someone a hard 
time, giving one of the teachers a hard time, 
you're just wasting everybody else's time that 
wants to be here. 
ATTITUDE 3: There are a lot of student cliques in the 
school and it is important to learn to deal 
with these grou ps. 
Seven interviewees stated that there are many student 
cliques at Central High and that it is important to learn 
how to deal with these groups. In the following comment, 
a student gives his/her impressions of these groups: 
You know, the people that are all National Honor 
Society, things like that. They all hang around 
together and the other ones like the kids that 
don't do so good in school. Everybody just 
hangs around with each other, you know, it's not 
just a big group. It's only certain--it all 
depends on how smart you are and how you act, or 
whatever, you know, or how you dress, even that 
comes into it. People go by how you dress, but 
the kids a re good . 
Another student pointed out that there are some pupils 
who won't associate with others: 
Because they know everything. They sit there 
and they get 100's on their tests. They sit 
there and they don't have to open a book to 
study and a lot of people do and they just like 
don't associate with you because you re a C 
student, they won't associate with you. That's 
how some of the students are. 
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ATTITUDE 4: Many of the students are into drugs, fights 
and vandalism. 
Five pupils stated that many of the students are into 
drugs, fights and vandalism. One of them stated that some 
students sell pot or speed and, as a result, the school has 
a bad reputation: 
Well, some of the students in this school, like 
they'll try selling pot or speed, or something 
like that to other kids and it influences a lot 
of people and it starts getting around. It 
gives the school a bad name, like if someone 
gets caught with it. The cops come down, check 
it out, it goes in the newspaper, it's bad. 
It's not that good because it gives the school 
a very bad name, a bad reputation. 
Others stated that the school should be more strict 
with students who smoke.marijuana at Central High: 
They don't--they'll go outside and smoke mari¬ 
juana, or do whatever they want. They don't 
care, but they should, because they're not only 
hurting themselves, they're hurting the whole 
school. It's affecting everyone in this school 
too. It ain't that good for this school. They 
should really stricter up on that, like they are 
strict on it, if they catch someone, they'll 
really go down on them. 
TOPIC 3B BEST WAY OF COPING WITH STUDENTS No. 
- - " Students 
ATTITUDE 1 There really isn't any problem in 
getting along with other students. 
Most of them are so friendly and 
sociable. --- 
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ATTITUDE 2 Just mind your own business. Let 
other students do what they want 
to do. 15 
ATTITUDE 3 Try to make friends. Be friendly. 
Smile. Talk to other students. 6 
ATTITUDE 4 Be yourself. Don't try to be a big 
shot. Keep a low profile. 4 
ATTITUDE 1: There really isn't any problem in getting 
along with other students. Most of them are 
so friendly and sociable. 
Three students agreed that there really is not any 
problem in getting along with other pupils at Central High. 
Each mentioned the friendliness of the students at this 
school: 
When I came here, I think I knew two girls when 
I first came here and by the end of the^week, I 
knew everybody in all my classes. That s a big 
part of me because I'm a big talker, but they're 
just more open. When I went to South, they had 
their own little cliques. They had them for 
years and they are going to stay that way. 
That's just the way it is. But at Central, 
everybody is open to everybody and it makes it 
nice. It makes it a lot easier. 
Another student mentioned that it is easy to get along 
with the other students at the school. In this comment, 
he/she pointed out that the Freshmen at Central High differ 
greatly from the upperclassmen: 
It's pretty good. This year we have the Fresh¬ 
men. They kind of think they re cool. They ve 
qot to smoke, they've got to drink and they ve 
got to smoke pot, but the upperclassmen are 
pretty good. Some of them have their times, but 
most of us are pretty good. It s not so much 
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peer pressure anymore. There may be some sex 
and stuff like that, but as far as alcohol and 
drugs, there's nothing like that here at all, 
hardly. None that I've seen or heard about at 
all these past couple of years. 
ATTITUDE 2: Just mind your own business. Let other 
students do what they want to do. 
Fifteen students agreed that the best way to get along 
with the students at Central High is to mind your own 
business: 
Just--you mind your own business. You don't go 
around you know, mouthing off about other 
people. That's the way my mother and father 
taught me. You just listen and watch, you don't 
say nothing. That's the only way to get along 
with people. 
A similar comment was made by this student who stated 
that the best way to get along with other people is to mind 
your own business and "just go with the flow": 
To mind your own business, don t butt in, don t 
try to be the person who knows it all. If some¬ 
one asks you a question, answer them, but if it 
is none of your business, stay out of it. If 
they ask you your opinion, then you can give, it, 
but get along, don't talk about people. Just go 
with the flow, do what you're supposed to. 
ATTITUDE 3: Try to make friends. Be friendly.-SmjJ_e. 
Talk to other'students. 
Six students stated that the best way to get by with 
the students at Central High is to try to make friends with 
them: 
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Oh, just say hi and you know, you don't want them 
to think you are a snob and just don't care about 
anything, so you say hi and talk to everybody. 
In the following comment, this student explains that 
the best way to make friends at Central High is to be 
friendly and to stay away from students who cause trouble: 
Just talk friendly, don't come here trying to be 
a big shot. The kids you think are trouble, 
stay away from and just be yourself, don't try 
to change, just keep a smile. 
ATTITUDE 4: Be yourself. Don't t ry to be a big shot. 
TTeep a 1 ow profile. 
Four students agreed that the best way to get along 
with the students at Central High is to be yourself, don't 
try to be a big shot and keep a low profile: 
Be yourself, don't try to be a showoff, don't 
try to brag about everything you do, because 
there are kids that do more things than others, 
have more things than others, and the more you 
brag, the less they like you. There are kids 
that are more misfortunate than others, and some 
kids don ' t like that. 
Another student stated when you come to Central High, 
you should come with a good attitude: 
If you come in here with the tough guy attitude, 
if you're saying, "I'm it and I'm what it's going 
to be and I'm not going to move out of the way for 
anybody", then the first maybe nine people are 
going to move out of their way for you, because 
that's the way the kids are here, but just like 
anywhere else, that tenth person is going^to be 
like "Well, I'm not going to move either", you 
know’ so it's not angels here, of course there s a 
few kids on that idea, and if you re looking for 
them, you're going to find them. 
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IQP.IC 4 MOST FREQUENTLY VIOLATED SCHOOL RULES 
No . 
Students 
1. Cuttingclasses \^ 
2. Smoking in the building 5 
3. Insubordination ? 
4. Vandalism 4 
5. Tardiness 2 
ATTITUDE 1: Cutting classes 
Fifteen students agreed that the most frequently 
violated school rule at Central High is cutting classes: 
It's probably cutting classes, either that or 
smoking indoors, like in the girl's room or the 
boy's room, but I think cutting class is it, 
because everyday there's many people walking out 
of the school, going to the stores, driving to 
McDonald's for lunch. A lot of people do that. 
Another student suggested that the school should do 
something about pupils who cut classes: 
People always cut class everyday. I always see 
people cut classes. They shouldn't cut classes. 
They should give them more than one p.m. or two, 
they should give them a week for one class. 
That will make them stop cutting the class. 
ATTITUDE 2: Smoking 
Five students stated that smoking in the building is 
the most frequently violated school rule at Central High. 
This student described the scene which takes place in the 
students' bathroom: 
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I would definitely say smoking, because now that 
they have locked the bathrooms, which I don't 
blame them, there's not that much of it, but 
before they did, that's all they did. Even 
during lunch, you go to the bathroom and you 
can t even see. It's all smoke. You can't even 
go in there to comb your hair. They're all 
sitting up near the mirrors and they're hanging 
over the stalls, just all smoking and talking. 
Sometimes they even smoke pot in the bathroom 
and they don't get caught. The smell of pot 
makes me sick, so I don't like it. It just 
grosses me out. I get mad when I have to smell 
that and I get sick. 
ATTITUDE 3: Insubordination 
Two of the students mentioned insubordination as the 
most frequent violation of Central High students. One of 
them described an incident which resulted in a student 
being suspended for three days: 
It was just about two or three days ago, I was 
in my business class and the teacher had asked a 
student, a boy student to be quiet and the 
teacher asked him several times and each time 
the kid said, "No, no." And the teacher asked 
him to move to another chair and he said, "No, 
no." Before you knew it, the kid ended up 
telling the teacher to shut up and the teacher 
said, "Well, come on, we're going up to the 
office now." The kid didn't want to go to the 
office, so eventually he left and they went 
upstairs and come to find out, he got suspended 
for three days. 
ATTITUDE 4: Vandalism 
Vandalism was stated as the most frequently violated 
school rule by four of the students: 
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Well, the kids are told not to do something, 
uke writing on the walls, and they just go hack 
and do whatever they want anyway, or they say 
they are^going to lock the girl's room and some¬ 
times it s locked, sometimes it isn't, so... 
Yeah, they write on the walls, they smoke in the 
bathrooms, sometimes in the halls. It's not 
really too bad here though. You know a lot of 
schools, they take out drugs and stuff and they 
have all these fights. People here--about one 
or two fights that I know of. I guess that's 
a b ou t it. 
ATTITUDE 5: Tardiness 
Two students mentioned tardiness as the most fre¬ 
quently violated school rule at Central High. This student 
discussed the school's attendance policy which has signifi¬ 
cantly curbed the tardiness of most students: 
Well, I'd say most of the kids do pretty well, 
like they had the notice that came out if you're 
tardy for school four times, if you're absent 14 
times a semester, you have no credit. Now that 
they put those down, I have to admit in the 
beginning of the year, most of the kids, even 
myself included, when the bell rings, kids would 
be tardy, you know, once the bell rings or 
they'd skip school once in awhile, but now that 
they're really getting strict, and the kids know 
about it, we really break too many rules. 
TOPIC 5A OFFICE NO. 
- - STUDENTS 
ATTITUDE 1 The student is treated fairly by the 
office. Usually the student gets a 
chance to explain his/her side of the 
s t o ry . _11- 
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ATTITUDE 2 Sometimes the student is not given 
the opportunity to express his/her 
side of the story. 
ATTITUDE 3 The office may let the student 
explain, but they seldom believe 
him/her. Usually they believe the 
teacher rather than the student. 
ATTITUDE 4 When you get sent to the office, 
it's like being in jail. They treat 
you as an inmate. They yell and 
don 't 1 isten. 
6 
4 
3 
ATTITUDE 1: The student is treated•fairly by the office. 
Usually the student gets a chance to explain 
his/her side of the story. 
Fifteen participants expressed the view that students 
are treated fairly by the office. They talked about the 
willingness of the administration to hear all sides of the 
story and to give the student ample opportunity to present 
his/her case: 
You go down and they say, you cut this period 
and you cut this period and if you say, yes, I 
cut that period, they say well, you've got four 
detentions. And you say, fine. If you don t 
take them, you don't take them. If you do, you 
do. Or if you get caught for fighting, then 
they suspend you and you 1 ve got to come back 
with a parent. And that's when you get nervous, 
because you've got to call your moth e_r • 01 h e r 
than that, going down the office isn't that bad. 
It's just detentions that keep adding up. 
Another student stressed the fact that a student 
should not get sent to the office too many times: 
Well, the principals are very good. I think so 
because most of the time they'll have a slip-- 
alright, this person didn't come to my class, or 
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then they wouldn't bother listening to you. 
They'll just slap a suspension on you or deten¬ 
tions on you or whatever. They wouldn't even 
bother. They wouldn't even let you talk. You 
can yell at them all you want and they still 
won't listen to you. 
ATTITUDE 3: The office may let the student exp!ain, hut 
they seldom believe him/her. Usually, they 
believe the teacher rather than the student. 
Four students stated that the administrators at 
Central High may let the student explain, but they seldom 
believe him/her: 
Well, the office will talk to him and ask him 
why he did it and if he can't say why he did it, 
he'll get a p.m. and if he can say it, sometimes 
it will be alright, sometimes he'll still get a 
p.m. 
Another student talked about the frustration that he/ 
she feels when the administrators in the office at Central 
High do not believe him/her: 
Well, I mean, if you're lying about it, then it 
doesn't matter, but if you're telling the truth 
and they don't believe you--you try to get it 
through their heads, but they don't listen. You 
know, they just think you cut--say you have a 
record of cutting before and then something 
happened, you haven't cut in a while, something 
happens, you cut, and then you don't do it 
again. Some people do get sick, teachers don t 
let you out of all your classes if you re going 
to get sick. You could get sick right in the 
class and they wouldn't care, but it s alright-- 
you know, they're alright when you re lying and 
they don't believe you, it doesn t bother me 
then, because I know I'm going to get caught, 
but if you tell them the truth and you just 
can't get it through their head, I don t know. 
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then they wouldn't bother listening to you. 
They'll just slap a suspension on you or deten¬ 
tions on you or whatever. They wouldn't even 
bother. They wouldn't even let you talk. You 
can yell at them all you want and they still 
won't listen to you. 
ATTITUDE 3: The office may let the student exp 1 ain, but 
they seldom believe' him/her. Usually, they 
be1ieve the teacher rather than the student. 
Four students stated that the administrators at 
Central High may let the student explain, but they seldom 
believe him/her: 
Well, the office will talk to him and ask him 
why he did it and if he can't say why he did it, 
he'll get a p.m. and if he can say it, sometimes 
it will be alright, sometimes he'll still get a 
p.m. 
Another student talked about the frustration that he/ 
she feels when the administrators in the office at Central 
High do not believe him/her: 
Well, I mean, if you're lying about it, then it 
doesn't matter, but if you're telling the truth 
and they don't believe you--you try to get it 
through their heads, but they don't listen. You 
know, they just think you cut--say you have a 
record of cutting before and then something 
happened, you haven't cut in a while, something 
happens, you cut, and then you don t do it 
again. Some people do get sick, teachers don t 
let you out of all your classes if you re going 
to get sick. You could get sick night in the 
class and they wouldn't care, but it s alright-- 
you know, they're .1 right_«hen_you re^Unngjnd 
it doesn ' t bother me 
going to get caught, 
but if~vou~tell them the truth and you just 
can'i get it through their head, I don't know. 
they don't believe you, 
then, because I know I m 
ATTITUDE 4: 
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When you get sent to the office, it's like 
being in jail. I hey treat you as an inmat.P. 
They yell and don't listen. 
Three students agreed that when you are sent to the 
office at Central High, it is like being in jail. They 
yell at you and do not listen: 
Uh — like there is one principal that likes to 
yell and in some cases ask about personal rea¬ 
sons that don't have to do with this school and 
he just likes to wise off, give a lot of--if I'm 
getting in trouble I don't want a principal to 
come over to me and say uh--just like when 
you're in jail. This isn't jail. It's a school 
and you should treat it as a school. 
TOPIC 5B 
ATTITUDE 
BEST WAY OF CORING WITH OFFICE 
Obey all school rules. That way you 
will never have to be sent to the 
office. 
NO. 
STUDENTS 
10 
ATTITUDE 2 If you are sent to the office, always 
tell the truth, no matter what the 
c onseq uences a re. 
ATTITUDE 3 Just take what they give you. Don't 
complain. 
ATTITUDE 4 If you are sent to the office, don't 
be afraid to make up any excuse, 
even if you have to lie. 
ATTITUDE 1: Obey all school rules. That way you will 
never have to be sent to the office. 
Ten students agreed that the best way 
with the office at Central High is to obey 
to get along 
al 1 school 
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rules. Many of the students said that one should be 
pleasant and not be a trouble maker: 
Be pleasant, don't be a trouble maker. If you 
keep within the rules, there isn't really very 
much of a problem. Keep within the rules and 
there really isn't a problem at all with pass- 
i ng . 
Another student stated that "if you're going to look 
for trouble, you're going to get in trouble": 
I don't find nothing wrong with this school. 
It's hard to see, you know what I mean, you get 
in trouble and you're down in the principal's 
office. It's not the principal's problem. You 
can't blame everything on the principal. You 
bring trouble onto yourself. If you're going to 
look for trouble, you're going to get in 
t rou b1e . 
ATTITUDE 2: If you are sent to the office, always tell the 
truth, no matter what the consequences are. 
Nine participants agreed that the best way to cope 
with the office at Central High is to tell the truth, no 
matter what the consequences are. This student described 
what happens to him/her whenever he/she is called to the 
office for cutting a class: 
I just tell them the truth. If I didn't cut 
that period. I'll tell them I was in the class¬ 
room, but if I did cut, I'd say yeah, I did^cut, 
you know you've got to take the p.m.'s. It's 
not that bad, you just sit there for five, some¬ 
times only ten minutes, sign your name, and 
leave. 
Another interviewee stated that the students should 
never lie when he/she is called to the office. He/she 
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suggested that pupils should try to develop an open, honest 
relationship with the people in the office: 
Well, try not to be there as much or if you are 
there, you know you're in trouble a lot, just 
don't lie, just be open with him, be honest with 
them, because they can tell if you're lying and 
that deserves--you know, they figure the next 
time you do something, they're going to hang 
you, because they know you lied the time before 
that. It's better to have an honest, open rela¬ 
tionship when situations come like that and with 
the secretaries--it ' s nice to be nice to them 
because they're usually very nice. 
ATTITUDE 3: Just take what they give you. Don't complain. 
Seven students agreed that the best way to get along 
with the office is to take what they give you and do not 
complain. One of them stated that it is best to "just go 
along with them ": 
Yeah, go along with them. Some principals have 
fun walking around the corridors catching the 
kids that are leaving the class to do something, 
instead of paying attention to the ones that are 
leaving and walking out. They're going after 
the wrong people half the time, but then you 
have to realize that they really don't know who 
the people are that they should be looking for. 
In the following comment, this student stated that 
he/she would take whatever punishment the office gave him/ 
her. However, he/she expressed his/her resentment by not 
talking to the school administrators: 
I just wouldn't 
get mad, I just 
know, give them 
c ou1d ge t. 
talk to them. I don't really 
ignore them permanently, you 
as short an answer they possibly 
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ATTITUDE 4: If you are sent to the office, don't be afraid 
to make up any excuse-even if you have to 
lie. " 
Two participants agreed that pupils should not be 
afraid to make up any excuse when they are called to the 
office. In the following comment, this student described 
what would happen if someone was sent to the office at 
Central High: 
He'd probably lie. He'd try to get himself out 
of as much trouble as he could, lying, but if 
there's witnesses or something, there's nothing 
much he can say. It would be better if he went 
along with the truth. He'd be in less trouble. 
Another pupil stated that it is necessary to have an 
alibi whenever one is called to the office: 
Okay, my assistant principal is starting to dis¬ 
like me a little, I think, because every time 
they call me up, I always have an alibi. So 
every time they call me up, I don't get deten¬ 
tions, but that's true, I always have an alibi, 
like I waS'some place else, and the other 
teacher gave me a pass, but I didn't get back to 
the other class fast enough. 
TOPIC 6 CAFETERIA 
Question: What would you do if 
another student embarrassed you 
in the cafeteria? 
NO. 
STUDENTS 
ATTITUDE 1 I would simply ignore the person. 13 
ATTITUDE 2 I would really get mad and make a 
scene. 
7 
ATTITUDE 3 I probably would be embarrassed. I 
not sure what I would do about it. 
' m 
5 
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ATTITUDE 4 I wouldn't do anything. It's usually 
done as a joke among friends. 
ATTITUDE 1: j would simply ignore the person. 
Thirteen students stated that they would just ignore 
the person. Responses ranged from "I wouldn't pay any 
attention to him/her", "I'd just take it", "I'd just ignore 
it and walk away ": 
I'd probably ignore it. I'm one that won't 
speak up. It depends, well, if it was bad 
enough. There is not much you can do. You're 
not going to do it back, because then you're 
stooping down to his level, so you just either 
ignore it — that's what I'd do, I'd just ignore 
it and walk away . 
I'd just take it, let everything happen, I'd 
just try to stay away from it, I'd ignore it, 
you know, if anything like that happens, I try 
to ignore it myself, but if someone, you know, a 
friend of mine needs help or something, I'd talk 
to him, but it usually never happens. 
ATTITUDE 2: I would really get mad and make a scene. 
Seven students stated that they would really get mad 
and make a scene if somebody embarrassed them in the cafe¬ 
teria. Most of them stated that they would not be afraid 
to fight the individual, particularly if it was done in the 
presence of other students: 
I think I'd get up and hit him. People could 
lie and say, "I wouldn't do nothing like that, 
I'd tell him to get out of here." I'd hit him 
because that's embarrassing, and you figure if 
137 
their friends see you not doing nothing about 
it, they re going to say well anybody can come 
up to her and say stuff to her, because she's 
not going to do anything. I'd get up and I'd 
either--I'd say, "Why?" I'd ask them why. If 
there was no reason given. I'd hit them, I'd hit 
them with all I got, because I don't like to be 
embarrassed. 
Another student stated that he/she would lose his/her 
temper if another student embarrassed him/her: 
Me, I'd boil up. I'd lose my temper if a kid 
said something like that to me. Like I said, 
I want to graduate and everything, so I 
wouldn't do nothing, but I think I'd have to 
do something about that when I see him some¬ 
where else, you know? 
ATTITUDE 3: I probably would be embarrassed. I'm not sure 
what I would do about it. 
Five students indicated that they would be embar¬ 
rassed, but are not sure what they would do about it. One 
student said that he/she would "stick up for myself": 
Well, if they just said something embarrassing 
to me, I'd just tell them to be quiet. If they 
said something about me or somebody in my 
family, I'd stick up for myself, I'm not afraid 
t o. 
Another student suggested that he/she would ask his/ 
her guidance counselor for assistance: 
I don't know what I would do. I wouldn't start 
a fight with him, because that's automatic 
suspension for both people that are involved, 
but I'd probably just come to guidance, bring up 
the situation, you know, "He's bothering me, but 
I don't want to get suspended or anything, but 
maybe you'd find out what's really bothering 
him." 
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ATTITUDE 4: j. wouldn't do anything. It's usually done as 
a joke among friends. 
Three students stated that this type of incident is 
c om no n at Central High and that it is usually done among 
f riends : 
It happens a lot, because when you're so close 
to all the students, it's like--you're with all 
your friends, and your friends always do that, 
right? You just ignore it, go along with it, 
say, "Yeah", you know? Make a joke out of it if 
it's your friend, that's all I do, because it's 
not worth fighting with your friends. Eventu¬ 
ally you always do, but usually when you are 
fighting with your friends, you end up by push¬ 
ing each other and stuff, two hours later you... 
A similar comment was made by this student: 
I wouldn't take it as a bad thing, cause we do 
that a lot, we joke around in front of every¬ 
body. We'll embarrass each other with a lot of 
things, and it's just taking it as a joke. 
TOPIC 7 PHYSICAL EDUCATION PROGRAM 
ATTITUDE The gym program is excellent. I 
real ly enj oy it. 
ATTITUDE 2 
ATTITUDE 3 
ATTITUDE 4 
The gym program is O.K. I like it. 
I take gym because I have to. It's 
r eq ui red . 
I really don't like the gym program. 
NO. 
STUDENTS 
4 
8 
12 
3 
ATTITUDE 1: The gym program is excellent. I really enjoy 
it. 
Four students stated that the gym program at Central 
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High is excellent. Their comments focused on teachers, 
students, and activities. This student stated that the gym 
program is excellent, but that a lot of students at Central 
High are really not interested in gym: 
I think gym--well, gym is excellent. The people 
that participate in gym aren't. The same with 
sports. I'm glad you brought that up, because 
that is really one of the biggest things in this 
school that bothers me. Like you take gym, you 
go to have a good game and a lot of times kids 
aren't dressed. This year it's being run a lot 
better. The gym teachers kind of make sure you 
get dressed, you know what I mean? The kids 
last year that never took gym, are taking gym 
this year. In sports, no one goes out for the 
team. We have, I think we have the best amount 
of talent, some of the best talent, at least 
equal to any other school. In this school, at 
least one half, 50% don't even sign up for the 
football team or basketball team. Like we have 
a lot of big kids... 
ATTITUDE 2: The gym program is o.k. I like it. 
Eight students stated that the gym program is o.k. and 
that they liked it. Some mentioned the various activities 
such as baseball, volleyball, and soccer. In the following 
comment, a sophomore at Central High talked about his/her 
physical education class: 
I like it. What they do is, like when you do 
your hanging, your broad jump and the 500 yard 
dash. That's fun. I like that. And after that 
you've got your pick between basketball, all the 
weights, then you've got baseball, volleyball, 
soccer, you know, it's really fun to get into 
because you enjoy it. The gym teachers enjoy 
teaching gym and they want the students to get 
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into it. Besides it keeps you in shape. E v e ry - 
body wants to get into shape. 
One of the students mentioned the coeducational 
aspects of the class: 
Well, it's co-ed. We have the physical fitness. 
That's when you have to do the different little 
things like the 50 yard dash and the 600 yard 
dash, the pull-ups and what not. I don't really 
like that because--I'd like it better if that 
part wasn't co-ed, like if they had the girls do 
their own things and they had the guys do their 
own thing. I don't know, the boys are more 
athletic, because I think most of them are born 
with it, whereas the girls, we're more or less 
feminine. We are not up to running and all this 
and doing push-ups and pull-ups and what not, 
but the guys know that we're not made for this, 
but it's alright. 
ATTITUDE 3: I take gym because I have to. It's required. 
Thirteen students stated that the only reason they 
take gym at Central High is because it is required. This 
student talked about one of the gym teachers at the school. 
He/she also talked about the lack of showers at the 
school: 
Gym is the same everywhere, I think, except at 
the beginning of the year. We have one teacher. 
Uh--affectionately known as the Colonel. At the 
beginning of the year, he acted like it was a 
big military drill and they were yelling and the 
whole bit. Umm, there's one part about him that 
I don't like. He kind of--he wasn't my teacher, 
but he kind of has this big boss attitude. He 
treats people like things, "Alright, get in a 
straight line." "He doesn't really look at 
faces. "Give me your name." He checks them off 
and they'll have to get in this little orderly 
file. Gym is —a 11 you really do, you basically 
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go in and change your clothes, you run around 
for a hour and a half, not an hour and a half, 
an hour or whatever, or you play volleyball, or 
whatever the thing is. Basically, you just-- 
it's fun sometimes, but there's other times, 
like if you have gym--I had it second period, 
not too fun, because you have it and then the 
rest of the day you're hot and sweaty and you're 
really psyched up after that and then you're 
supposed to go to another class and sit down and 
be still. It's difficult, but everywhere it's 
basically the same, but be physical for that 
time, and then just go. 
ATTITUDE 4: I really don't like the gym program. 
Three students stated that they really do not like the 
gym program at Central High. In the following comment, 
this senior student compared the gym class to the Army: 
I take gym, but I can't stand it. I've never 
liked it. It's nothing against the school, but 
I think they're a little bit much down there. 
They're really--especially one particular one 
that came this year. All of a sudden it's the 
army now, she's going to run the whole place. 
You know, you feel like you're in the Army. I 
don't like to take gym. I'm not athletic at 
all. I'm the worst athlete you've ever seen. 
You know, I just don't like gym. I'm fat, I'm 
always self-conscious about running and stuff, 
but like the teacher, I like her a lot. Me and 
her really get along good since I've been here. 
We had our problems in the beginning, because I 
wouldn't take it, she'd be after me, but I like 
her out of the three. I think she's the nicest 
one, but the others, they're alright. 
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TOPIC 8 
ATTITUDE 
PARENTS 
NO. 
STUDENTS 
I talk to my parents all the time 
about school. They're really inter¬ 
ested in everything I do in school. 11 
ATTITUDE 2 I frequently talk to my parents about 
school. 6 
ATTITUDE 3 I seldom talk to my parents about 
school . 5 
ATTITUDE 4 I generally do not talk to my 
parents about school. 6 
ATTITUDE 1: I talk to my parents all the time about 
school. They're really interested in 
everything I do in school. 
Eleven students stated that they talk to their parents 
all the time about school. One of them mentioned that he 
is close to his father and that he discusses every decision 
with him: 
I, myself, my mother died when I was a kid, so 
it's my father and myself, and we take every¬ 
thing together. We discuss, whenever there's a 
decision to be made that involves us, about his 
work, it's discussed with the two of us. When¬ 
ever there's a big decision in my life, even the 
smaller ones, "What about this girl, dad, do you 
like this girl?" We're very tight, very close 
and we deal with each other as friends, as 
father/son. It's really excellent, so I myself 
discuss it very much with him. 
ATTITUDE 2: I frequently talk to my parents about school. 
Six students stated that they frequently talk to their 
parents about school. Some said that these discussions 
143 
occur several times a week, usually at the initiative of 
the pa rents : 
Well, she'll ask me what I did today and I'll say 
nothing much, went to school, did all my home¬ 
work, did my classwork, that's it. She'll say 
did anything happen in school and I'll say no, or 
I'll-bring up about a classroom argument that 
another student had. I'll say a student acted up 
in the classroom, or got thrown out. I'll mention 
that to her. That's about it. 
Uh, well, you know, usually I don't know exactly 
how many times, but I'd say a few times a week. 
I'm always telling my father and mother if there 
are any problems or if it was a good day, bad 
d ay , you kn ow . 
ATTITUDE 3: I seldom talk to my parents about school. 
Five students stated that they seldom talk to their 
parents about school. One said that it is difficult to 
talk to his/her mother about school because his/her mother 
is unable to relate to the school experience: 
For me to sit down and try to explain to my 
mother what I go through daily at school, she 
couldn't understand it because to her, being in 
school, you've got it made, so to me there's no 
purpose of trying to say to her, "Well school's 
this, that, and the other thing, it's bad", and 
so forth. Because to her she figures, whereas I 
have to go and work to make a living, I mean, 
she's only gone to school. She doesn't have to 
pay the rent and so forth. She can't relate to 
that, but at least that's my opinion. 
Other students mentioned that their parents were 
mainly concerned with whether or not they were passing: 
Well, they see that I'm doing pretty good in 
school, so they really don't bug me about 
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school. I tell them about what is going on. 
They ask me like about the computer programs and 
stuff like that; the things that are going on 
nowadays, that really weren't going on when they 
were in school. 
ATTITUDE 4: I generally do not talk to my parents about 
school. 
Six students stated that they generally do not talk to 
their parents about school. One student stated that it 
does not interest him/her to tell his/her mother about 
school: 
I don't--it don't interest me enough to tell her 
things that are happening to me in school. It's 
not--I mean, we're sent there. We're made to go 
to school. I could see if it was open and we 
went on our own, then it would be totally 
different because you weren't pushed into some¬ 
thing you didn't want to do, but I couldn't tell 
my mother because it doesn't interest me to tell 
her, you know, I mean, I can't tell her, I went 
to school today and I learned a new job in 
school and things like that. That doesn't 
interest her. They don't care what we do. They 
just send us there because what they think we re 
trying to do is learn and half the kids are 
rejected because of that, because both their 
parents have always pushed them to go, pushed to 
to try to work harder and things, when they 
can ' t. 
TOPIC 9 FUTUR E 
ATTITUDE 1 I know what I want to do after I 
graduate from high school. 
ATTITUDE 2 I'm not exactly sure, but I have a 
general idea of what I want to do 
after high school . 
NO. 
STUDENTS 
9 
13 
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ATTITUDE 3 I'm not sure what I 
high school, but my 
helping me to decide 
want to do after 
parents are 
• 4 
ATTITUDE 4 My plans after high 
vague . 
school are still 
2 
ATTITUDE 1: I know what I want to do after I graduate from 
high school. 
Nine participants indicated that they know what they 
want to do after they graduate from Central High. Some 
talked about going to a certain college; others talked 
about various career goals: 
Right now I'm enlisted in the Army Reserves and 
as of June 28th, I go on active duty to Fort Sam 
Houston, Texas, to get trained as a Medic in the 
Army. It's pretty good, I like the field. I 
can be advanced much from just a Medic, you can 
go to --t rain even further, take nursing school, 
become a registered nurse, go to college if you 
like. It's ve ry good. 
Another student talked about entering the Dynamy 
Program after graduating from Central High. 
I want to — I think I want to go to Dynamy and 
then I want to go to college and then I want a 
career. Umm, I'm not much of a person who wants 
a family or anything like that. I ro 9°in9 to be 
kind of like the new thing that's coming up now, 
maybe when I'm 40, you know?, or 35 around 
there, I'll think about it. I'm kind of totally 
the "me" generation. I want my life. 
ATTITUDE 2: 'm not exactly sure, but I have a general 
iea of what I want to do atter high school. 
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Thirteen students indicated that they have a general 
idea of what they want to do after high school. Some 
stated that they were uncertain as to what career or school 
they should consider. In the following comment, this 
student talked about his uncertainty in going to college: 
I'm going to try college for a half a year. If 
I like it, I'll stay, if I don't, maybe it will 
come later. I'm going to, you know, just get a 
job for the summer, that's all I'm going to do 
and go in January. I'm definitely going to go 
in Ja nu a ry . 
Another student talked about going to college and 
majoring in computers: 
I plan to go to a state college and I don't know 
if I'm going to stay there, but I plan on major¬ 
ing in Computer Science, either that or Computer 
Technician, one or the other. 
ATTITUDE 3: I'm not sure what I want to do after high 
school, but my parents are helping me to 
decide. 
Four students stated that they are not sure what they 
want to do after high school, but that their parents are 
helping them to decide. Some indicated that their parents 
gave them information concerning colleges and careers. 
Others said that their parents gave them moral support and 
encouragement. One student stated that his/her parents 
encouraged him/her to be "the best kind of person I can 
be." 
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U h- -t hey would like me to be the best kind of 
person I can be, that I feel I can be. They want 
me to do whatever I want to do, like whatever I 
know I can do and me, I haven't found that yet. 
I know I can do a lot of things, but I'm not sure 
what I'll be doing after high school. 
In the following comment, this student talked about 
the way in which his/her parents are helping him/her decide 
u po n a career: 
Become a physical therapist. Well, they set it 
up for me. They want me to go to college. What 
I take up, it doesn't really matter as long as I 
am going into a field that they know I'm going 
to really like and that I'll stay in school for. 
They just don't want me to graduate from high 
school and say, okay, I put in my twelve years. 
They want me to continue on and I can see why. 
It's rough out there. You really need an educa¬ 
tion, you do. I'm finding that out. But as 
long as I go to college and I keep up my educa¬ 
tion, which I plan on doing. 
ATTITUDE 4: My plans after high school are still vague. 
Oh, well, uh--I'm going to go to trade school 
probably, I think, and if I don't there's a 
chance I might go into the Marines, because they 
have this thing, something about studying for 
six months in music school and music is what I 
really 1ove . 
I'm not sure. I don't know, I think--I think I 
want to go into the Army, either that or go to a 
four year college and try to get the highest 
degree possible, but I think I'm going into the 
A rmy. 
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TOPIC 10 
ATTITUDE 1 
PR INCI PAL 
Question: What changes would you make if you 
returned in ten years as principal of Central 
High? 
I would be more strict with the 
students--tighten up on the rules and 
regulations. 
NO. 
STUDENTS 
11 
ATTITUDE 2 
ATTITUDE 3 
I would try to develop more communi 
cation between students, teachers, 
administrators. 
I would give the students more 
freedom, privileges, responsibili¬ 
ties. 
ATTITUDE 4 I like the school the way it is. 
I wouldn't make any changes. 
ATTITUDE 1: I would be more strict with the students-- 
tighten up on rules and regulations. 
Eleven students stated that they would be more strict 
with the pupils at Central High. Some focused on the use 
of drugs by students; others, on vandalism. Several sug¬ 
gested that those who are not serious about -school should 
be asked to leave. In the following comment, this student 
talked about the changes he/she would make if he/she were 
principal : 
It might sound cruel, but if I was in charge, if 
I knew that the same kids were in trouble day 
after day, week after week, I'd put it point 
blank, "You're either here to learn, or you 
leave", because the school is overcrowded as it 
is and if they're there just occupying a seat 
and you have a kid that really wants to learn, 
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then he should just leave. He should go out and 
get a job or do what he wants. 
Another student stated that he/she would focus on the 
drugs at Central High: 
I think I'd crack down on the drugs, the first 
thing, because I think without--I find that's 
why the sports are suffering. There's just too 
many people here getting high every day and they 
really aren't concentrating on their school 
work. I'd try to get a better attitude about 
this school. I think I'd crack down immedi¬ 
ately, wake up to see where they are, because 
some people come to school every day and they're 
stoned, and they don't know half their teachers. 
They know who they are, but they never talk to 
them or a ny t h i ng . 
ATTITUDE 2: I would try to develop more communication 
between students, teachers, administrators. 
Three students Stated that they would try to develop 
more communication between students, teachers, and adminis 
trators. One of them stated that he/she would listen to 
the student's point of view whenever a teacher-student con 
f1ict occur red: 
Well, one thing I would do, say if a student and 
a teacher had a misunderstanding, then I would 
look at both sides of the story. I wouldn't 
always think that the teachers were right, like 
the one who didn't do anything wrong, and I 
wouldn't automatically blame the kid for it and 
I would be mo re--1 wouldn't be as hard on the 
kids if they were sent to my office the first 
time, but after a while I would really come down 
on them, if I gave them the benefit of the doubt 
the first time, then they ought to know not to 
do it again and if there's an accident, I 
wouldn't blame anyone, I would go over there and 
I would do something about it. 
150 
Another stated that he/she would try to get his/her 
staff to deal with students as students, and not as 
inma tes: 
Umm, to make changes as a principal, I would 
evaluate my staff in that Vice Principals and I 
would try to get them to deal with the students 
as students, and not as inmates. That would be 
my first and probably biggest thing. Secondly 
of all, I would try to perhaps maybe discipline 
just a little bit more, but only in certain 
fields, because like I said, I think some are 
over disciplined, yet some are under discip¬ 
lined. I would try and evaluate that and get 
them to a tee and to be honest with you, that's 
about really the only qualms I would have. 
Everything else seems to be acceptable, you 
k n ow. 
ATTITUDE 3: I would give more to the students. I would 
give the students more freedom, privileges, 
and responsibilities. 
Eight students stated that they would give more free¬ 
dom, privileges, and responsibilities to the students at 
Central High. Some talked about giving the seniors, in 
particular, more privileges. Others talked about elimina¬ 
ting study periods and allowing the students to leave the 
building. A few mentioned that detentions should be elim¬ 
inated: 
Umm, I think I would change--I would give 
Seniors more privileges. I would give them some 
privileges. I don't think they have any and I 
think, uh--the attendance I'd change. I think 
the studies I would change. I think that if the 
kids have studies, I think they should be 
allowed to leave. I think I'd change the gym. 
I think it should be required for Freshmen and 
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Sophomore year and I think Juniors and Seniors, 
it should be, you know, you should be able to 
choose it if you want it or not. Uh, that's 
about all I can think of. 
I'd maybe give more freedom like with passes and 
stuff. I mean, there's got to be some other 
system they could have besides chasing after 
kids with detentions and that stuff. It's like 
it's baby stuff. Like this campus stuff, the 
kids leave school, I don't go for that, but they 
should, I don't know, not tighten up, but just 
make a better system so they don't have to, you 
know--"you're over there, you're over here", 
like they have the Senate and everything. A lot 
of schools don't have that, and they have it up 
here. It's pretty good to have for speaking 
u p. 
ATTITUDE 4: I like the school the way it is, I wouldn't 
make any changes. 
Six students stated that they like Central High the 
way it is and that they would not make any changes. One 
student stated he/she also would not make any changes at 
the school. He/she did,, however, express his/her view that 
there are many old teachers at the school who cannot relate 
to the students: 
Umm, I can't think of any. I think there's^oo 
many old teachers in this school. They can't 
relate to the kids, they can't remember when 
they were younger, what it's like to learn and 
they can't remember how they used to like to 
learn things, so it's not no fun for the kids to 
1 earn. 
Another student stated that it costs money to change 
the school. One stated that the school is slightly over¬ 
crowded: 
I don't know. First I'd have to get used to it. 
There really isn't nothing to change here. It 
costs money to change. 
Uh, well, 
school is 
the e v e ry 
that bad , 
I think as far as now, I think this 
slightly overcrowded. Uh, as far as 
day schedule, I don't find it really 
you kn ow . . . 
153 
Student Alienation as Expressed in the Interviews 
Throughout the interviews, many of the students 
expressed one or more of the various dimensions of aliena¬ 
tion: powerlessness, normlessness, meaninglessness, isola¬ 
tion, and self-estrangement. 
Powe rlessness was expressed by Central High students 
who alluded to a lack of control over their school life. 
In their interviews, some suggested that there is little 
that he/she can do to influence his/her progress in school. 
Many talked about the teachers and administrators that they 
had encountered at the high school. 
In the following exchange, the student was asked what 
advice he/she would give to a younger brother or sister who 
was about to enter Central High School. The student 
focused on a feeling of powerlessness towards a certain 
* 
teacher. He/she also discussed how he/she is able to cope 
with this teacher: 
Q. If you had a brother or sister who was coming 
here in September, and you were sitting down 
with them at the kitchen table, what would you 
tell them about this school, things that they 
should know before they got here? 
A. Well, that's kind of hard. It depends--you mean 
teacher wise? 
Q. Okay, let's start with teachers. 
A. Uh, I like the teachers. I'd tell them the 
teachers are good. I do think some of the 
teachers, not that they just want to--not that 
they want to let the kids go, they don't teach 
you with the greatest difficulty that they used 
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to teach. It's easier now to pass by, but I 
like most of the teachers, I really do, and 
there's quite a few that do the job real good, I 
think. It's hard to talk to some of them. 
Q. Well, let's talk about that. You said that some 
of the teachers it's hard to talk to. Explain a 
little bit more about that. 
A. No names ? 
Q. No names. 
A. Some teachers, sometimes and not just me, I've 
seen people, I mean students, not dumb kids, not 
just kids that sit there and do nothing, but I 
mean students, like top of the class students, 
who have a legitimate point to make and it's 
obvious that it's right and just because a cer¬ 
tain teacher feels that they're interfering in 
his territory, they say they're wrong, they 
don't even listen to them. It's like you're not 
even there, you're just a piece of meat some¬ 
times. "What I say goes", is the attitude that 
some of them have. 
Q. Can you give an example of that or explain it a 
little bit more in detail? 
A. Without going into names? 
Q. Yeah, withou t. . . 
A. I don't know, it's hard. I'm talking about the 
work, not points of life or anything. I'm 
talking about work itself, certain teachers, 
where there's a question in a book and the 
answer is one way and they say no, it s not that 
way because either they were brought up with-- 
they learned it that way when they went to 
school and because of the fact that they could 
be wrong, they won't admit it. 
Q. Has that ever happened to you? 
A . Yes. 
Q. Can you tell me an instance? 
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A. It was that instance. It was in English class 
and we were doing Romeo and Juliet. I can't 
remember right off hand what the questions were 
but I was convinced and the whole class was con¬ 
vinced. There was a certain answer to the ques¬ 
tion and that was the answer and the teacher, 
time and time again in the book on different 
questions, said no, we were wrong and it was 
right there in print. It's frustrating, when 
you know you're right, you just don't get the 
benefit of the doubt. 
Q. So what's the best way to deal with a teacher 
like that? 
A. I don't know, I just don't know. You can't. 
Umm, I guess you just have to let it go and try 
to make the best of it. Try to talk to them out' 
of class, try and have them listen to your point 
of view. There's just certain teachers that 
will not listen at all. 
Q. So you said it's frustrating. Can you explain 
that a little bit mo re? 
A. Because it's just like you're defeating the 
whole purpose. You study--sometimes--1 had to 
work hard, I know I haven't done what I could do 
in school. I could have passed a lot better 
than what I did, but when you're working hard 
and you know you've looked it over, you read it 
over and over and you make sure you've got it 
perfect, it's like, "Now I know this answer, 
when he says it, I will know it", and then you 
come out with the answer and it's perfect and he 
says it's wrong. It just knocks you right back 
down. You wonder what it's all worth sometimes. 
Q. So, if you were to sit down with someone who was 
coming here in September and had a teacher like 
that, what would you advise a person to do? 
A. Just hope you don't get him, either that or if 
you do get him, stay on your toes, you've got to 
watch it. 
Q. When you say stay on your toes, you've got to 
watch what you're doing, can you elaborate a 
little bit more on that? 
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A. There's certain teachers, you can--you can do 
your best, you can do less than your best is and 
they'll understand sometimes, they'll understand 
certain situations, maybe personal problems or 
something. There's other teachers that you just 
can't let up. You have to go 150% every day, or 
else they won't understand it. To them it's 
inexcu sab1e . 
Q. How do you feel about those teachers? 
A. Uh, they seem heartless. It happened to me and 
they seem 1ike--sometimes they're so nice and 
then they turn around and they can be so ridicu¬ 
lous, so vicious, you know--and you really 
didn't do anything. It happened to me when my 
father had his heart attack last year and I 
practically flunked the course because I was out 
for a while--my mother, you know, there are 
things you had to do that he couldn't do because 
he was in the hospital and he's really sick now. 
He's coming along, but there's a certain teacher 
that just did not let it go. 
In the following exchange, the student discussed 
certain teachers that he had at .Central High School. He 
focused on a feeling of powerlessness towards a certain 
English teacher and his way of coping with him/her: 
A. Uh, if there's a debate, let's say you believe 
one thing 100%--say my English teacher and 
I've learned this the hard way, you know which 
is kind of sad, but although I believed other¬ 
wise and he/she, to be honest with you, is the 
one person who I think when it comes to opin¬ 
ions, is unfair because for example, I was told 
when I had a very —it was an opinion that was 
the same as a lot of other kids in the class, 
so I know I was not alone, you know, it was a 
very good opinion, I believe. I was told, you 
know, this is the end of the conversation 
because you don't have six years of English in 
college, you don't have a master's degree in 
English and when you do, come back and we 11 
talk, which I thought was unfair, so by doing 
that, I also noticed my grade dropped, okay, 
and he pulled me aside and said, "Don t ever 
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challenge the teacher's word", so now I know for 
the next time, although it will burn me up 
inside, to swallow my pride, maybe not voice my 
opinion, I won't agree with him, but I won't 
disagree, or at least I won't disagree to a 
point of a debate, whereas to me that's keeping 
him happy, because it's not what I honestly 
believe, but it's what I need to do to keep my 
grades where they are. 
Q. Okay, how does that really make you feel inside 
though? 
A. Deep down, it burns me up because his quote was, 
"End of conversation until you have a master's 
degree in English", and to me that's saying, 
"Listen, you're nobody, my word is law", and 
that's not the way it is with opinions. Even-- 
he told me that it was an opinion, another 
teacher told me it was an opinion that was taken 
by many critics and to be told, "Hey shut up", 
you know, "It doesn't matter what you think 
because what I say is law." It would have been 
different if it was facts to deal with, when 
it's strictly opinion, it eats me away really 
bad a lot because I know I'm level headed, I 
know I'm honors English, I have a good mind to 
work with, so I know whatever I come up with is 
not useless, it's not senseless, and that is in 
a sense what he is telling me, you know--not 
just him, it's anybody, if it's out in the 
world, if it's not just my teacher, if that 
happened to me at any time, I would become 
enraged. In that class there, that's the 
general opinion. You have to play the game so 
to speak. You have to move your pawn where he 
wants you to move it. That is my only regret, 
although I have to give him credit because out 
of all the English classes I've had, I've 
learned the most in his, but that doesn't make 
it perfect you know... 
Q. So, now if you were sitting down with your 
younger brother or sister who was coming here in 
September, you know, who was going to have a 
teacher like him, what would you tell your 
brother or sister? 
A. I'd tell him when he would get you mad, bite 
your tongue, but when your opinion becomes 
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tending to an argument, drop it, because you're 
in a no win situation, and he's proven to us 
that he will not swallow his pride. You have to 
let him be the winner and if you try to deal 
with it democratically, he'll get you in the 
end. It's a nowhere situation because he has 
the final thing with your marks, so just play 
his game as aggravating as it may be at times, 
just do it because you can't win over loss, but 
he is an exception. He's the only teacher I 
know that s like that. The whole school is not 
like that. He's one by himself. 
The following exchange between the researcher and a 
student focused on the feeling of powerlessness towards 
administrators and the student's method of dealing with 
them: 
Q. What would be one of the reasons for sending a 
student to the office in this school? 
A. Mostly for swearing at the teacher. 
Q. Can you tell me a little more about that? 
A. If they get caught swearing at a teacher, usu¬ 
ally they don't swear actually, they say some¬ 
thing which the teacher assumes is a swear and 
they send them up the office and the teacher 
tells his side of the story and the student's 
side doesn't even count. He tries to explain it 
that he didn't swear and the administration 
doesn't even listen to him. They just believe 
what the teachers say, they don't listen to the 
other side of the story. 
Q. Can you relate any kind of experience that you 
know of? Has this happened? 
A. Yeah. It happened to a friend of mine who is in 
a reading class. Umm, the assistant principal 
walked in, thought he heard him swear at the 
teacher, they took him up the office and the 
principal and one of the teachers. It was the 
assistant principal, the teacher on one side and 
the student by himself on the other side trying 
to say to the real principal that he didn't 
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swear in the class and the principals don't 
believe him. He actually did not swear. He was 
just asking a friend if he could borrow a pen¬ 
cil, I think, and they thought that he swore at 
the teacher. 
Q. So how does the school deal with that problem? 
A. He just got suspended and there was nothing he 
could do about it. He brought his parents and I 
think his parents took his side, but nothing was 
done. 
Q. How do you feel about that? 
A. I feel it was wrong. They should have made sure 
that he swore. If he swore, he deserves to be 
suspended, but he wasn't, he didn't swear. 
Q. Do you feel that the students get to explain 
their side of the story when they get sent to 
the office like that? 
A. No, not if it's a teachei-1 mean, it it's two 
students, then they'll listen to their side, but 
if it's a teacher and a student, I don't think 
s o , n o. 
Q. What do you think about that? 
A. I don't think it's fair. I feel that just like 
in Court, you should hear both sides of the 
s to ry . 
Q. Now in your case, how do you manage to cope with 
that when you know that the office is like that? 
How do you manage to go to your classes and get 
passing grades and still manage to survive in 
this school? 
A. I just take it, just let everything happen, I 
just try to stay away from it, I ignore, you 
know, if anything like that happens, I try to 
ignore it myself, but if someone, you know, a 
friend of mine needs help or something, I talk 
to him, but it usually never happens. 
Q. So if you were sitting down with say your sister 
who was coming here in September, what advice 
would you give her as far as getting alonq with 
the office? 
A. I'd say if you had to deal with them, just be on 
your best behavior. You're going to definitely 
meet your assistant principal. Usually you get 
sent up the office for something you didn't do. 
You just explain it to them and maybe they'll 
listen to you. 
Some students have figured out ways of coping with 
feeling of powerlessness in the school. Consider the 
following exchange between the researcher and a female 
s tudent: 
A. At the beginning of the year, I was forced to 
take a class that I didn't want to take, so 
first I went to my guidance counselor and we had 
a talk and he said that, "Some day in life you 
might want to send a man to the moon and you'll 
need this class." I already told him I planned 
on spending my time with animals. Then next I 
went to the assistant principal and he said, 
"We'll try to work things out.’" Two weeks later 
nothing got worked out, so I went to my father 
and he came to school and then for some strange 
reason, everything got worked out and nobody 
made one small comment though. She said the 
guidance counselor, the principal, and the 
assistant principal acted like scared little 
mice, you know, just shut themselves up. I 
wasn't there when my father and my mother came 
in, so I don't know. 
Q. How do you feel about that, you know, your 
mother said that they acted like scared little 
mice. How does that make you feel as a student 
here? 
A. It makes me feel that the, you know, the prin¬ 
cipals and everybody talked, the teachers and 
stuff, you know, like they are afraid of the 
outside, you know, the people that pay the 
checks so to speak, but to the students, they 
don't really care much, I guess. To me, it 
doesn ' t really matter. 
Q. I don't understand what you mean, you said it 
doesn ' t really matter? 
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A. Yeah, if I can't 
it out another. 
Normlessness was 
this study. To these 
rul es and regulations 
not get caught. 
In the following 
work it out one way. I'll work 
expressed by a few of the students in 
students, the violation of school 
is appropriate, provided he/she does 
exchange between the researcher and a 
student, the latter expressed an attitude of normlessness 
towards the Office at Central High. 
Q. You said before about getting suspended , how 
students can get suspended in this school. What 
happens when a student gets sent to the office 
in this school? 
A. It all depends. There's different things you 
get sent to the office for. Ypu could get sent 
to the office for anything from not going to 
detentions to something as fighting, but if you 
don't go to detentions, then they'll just tell 
you you have another one, but if you get in a 
fight, they won't as much tell you as try to 
talk it over with you and try to teach you a 
lesson. The principal is one of the best prin¬ 
cipals I think, in the City and the other two 
vice-principals, I think they're fair to good. 
I think the principal does an excellent job as 
principal, but uh — 1ike there is one assistant 
principal that likes to yell and in some cases 
ask about personal reasons that don't have to do 
with this school and he just likes to wise off, 
give a lot of p.m.'s. If I'm getting in 
trouble, I don't want a principal to come over 
to me and say uh--just like when you're in 
jail. This isn't jail. It's a school and you 
should treat it as a school. 
Q. Like, for example, what would he say to you? 
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A . 
Q. 
A. 
Q. 
A. 
Q. 
A. 
Q. 
A. 
Q. 
A . 
Like getting a ticket, like if you don't show 
to pay the ticket, you get a detention 
Uo you feel that the office treats you fairly? 
Yeah, they treat you fairly. It's just some of 
the ways they go about it. 
Well,can you tell me a little bit more about 
it? I want to make sure I understand, like you 
said that some administrators don't treat you 
fairly... 
Well, more or less don't give you a chance to 
explain without them yelling at you, they think 
you're in Court and they're the lawyers yelling 
at you, but I think it would go much smoother if 
they didn't yell and just talked, heard the 
student's part and just told them what they were 
going to do. 
How does it make you feel when they don't give 
you a chance to talk at the office? 
Well, it gets me mad. I could start yelling. I 
did once. I started yelling, so they don't give 
me any more trouble, so I just learned to ignore 
it, not ignore it, but uh--cope with it. 
So if you were talking to a kid coming here in 
September, what would you tell him about the 
best way to get along with the office? 
Just go along with them. Like me, a lot of 
times, like uh--there's just one thing about 
me, I use excuses. Like I'll go to the office 
and I'll bull crap my way through a lot of stuff 
and I'll be in the halls and an assistant prin¬ 
cipal stops me and I'll say I'm going to the 
office and he'll just--and I'll come down to 
the office when I say it and just walk through 
the office or something, you know?--just to 
make it look good, but uh... 
How did you refer to that, as bull crap you 
said? Can you explain that, that means basic¬ 
ally what? 
Umm, more or less lying to get out of trouble. 
I think anyone would do it, you know make an 
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excuse. Excuse is a better word to put it 
because you're not really lying. If you can 
make an excuse or something and get away with 
it, why not? I don't think there's anything 
wrong with it. It's not like you committed a 
c rime or anything . 
In the following exchange, the student discussed 
his/her way of cutting classes and avoiding punishment, 
describing his/her method of dealing with the school, the 
student expressed an attitude of normlessness. 
Q. What would you say was the reason why most 
students are sent to the office? 
A. Cutting classes, which is stupid. If they're 
going to cut a class, just cut the whole day. 
They don't get no detentions that way. They 
don't think enough. I think one of the reasons 
they get sent up to the office so much is that 
they don't think up a place to be at the right 
time or with a pass. There are ways to get 
around the system. 
Q. What are the says to get around the system? 
A. Okay, now let's say I had a study during fifth 
period, okay? And I used to come down here to 
the guidance office, ask for a pass to come down 
here and go up to my study, give them the pass, 
have them sign it, I'd come back down here ten 
minutes after that, I'd ask for another pass to 
come back up to study, but I just wouldn't go 
back up to the study, so I'd have a pass down 
here so they wouldn't mark me down as cutting 
and I'd go off where I'd want to and I'd have 
lunch after and go wherever I want to basically. 
So that's one way you can get around without 
getting any detentions and let's see--I know 
another way that I used to use before. 
Q. Tell me about that. 
A. Oh, before--all you'd have to do is go to the 
library, get a slip of paper, bring it down to 
the study, have them sign it, bring it back up 
to the library, give her the paper, then when 
In 
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she wasn't looking, just walk out the door, but 
now at the end of the class she comes around and 
knocks off who's still here and who's not, but 
before she didn't have a book, so that was out 
the door... 
In the following exchange, the focus was on the most 
frequently broken rule in the school. This participant 
described the normlessness of other students. 
Q. Well, since you've been to this school, what 
would you say is the most frequently broken rule 
by the students in this school? 
A. The rule that they break the most you're saying? 
Q. Yes. 
A. They still cut classes and I think a lot of the 
kids that I know, they get the cut slips out of 
the boxes that the kids put in. The teachers 
tell them to bring them, the kids find out about 
them and go get them. 
Q. I don't understand. 
A. Like a teacher, he or she will write a cut slip 
on a person, and have another person bring it 
up. I know kids that will go get that cut si i p 
that was signed by the teacher, take it out and 
rip it up so it was just never seen before. 
Q. So it's never seen by the office? 
A. Hmm, hmm, and they've got it down to like a 
system to make the teacher think they got a 
detention for it and they really didn't. Yeah. 
I saw a kid walking down the hall. He had a cut 
slip in his hand and I saw another kid running 
down the hall, "Who's that from, who's that 
from?" He told the teacher's name and he said 
"Let me have it" and the kid gave it to him and^ 
he just ripped it up and he said, "Thanks a lot" 
and both the kids just went to their business. 
The other kid was cutting. 
Q. How do you feel about that happening? As a 
student at Central High School, and you see a 
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student getting away with something like 
how do you feel about it? that. 
A* Khfu're rea1.ly cheating themselves. It doesn't 
bother me, it will come back to them in some 
kind of way. 
Isolation refers to the student who does not accept 
the goals of the school as his/her own. He/she is neither 
concerned with completing school nor in achieving in 
school. Many of the students who were interviewed referred 
to the isolation of other students at Central High. 
In the following exchange, the student discussed the 
isolation of some pupils. 
A. I think the majority of the kids are good, 
pretty good kids, but there are just a few kids 
that just destroy for no reason. They'll break 
a window. Other kids won't say anything or 
other kids might encourage them. It's hard for 
one or two kids to say,' "Hey, don't do that." 
When they do do that, the other's members of the 
group might say, "What are you breaking windows 
for?" If someone is destroying something and 
you say to them,"What are you doing that for?" 
They might say, "What do you care, I'm not doing 
anything to you. You say actually because it is 
taxpayer's money you know, "Why are you doing 
something stupid like that?" And it's just the 
type of attitude like out of a group of five, 
two kids might be doing something and the other 
three might go against it, but maybe one out of 
the three kids might say something. But I'm not 
saying two out of every--kids at Central High 
breaks things or are destructive. 
Q. Is there a lot of vandalism at this school? 
A. I don't think so. Not for 1,000 kids. In com¬ 
parison, it could be worse, it could be better. 
I don't think there is a general attitude in 
vandalis m. 
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Q. How about violating school rules, is there a lot 
of that going on? 
A. Well, people cut classes, you know a heavy day, 
people smoke in the bathrooms, smoke cigarettes, 
smoke dope. I don't know it might be a way of 
striking out at the system or something. I 
think it is going to continue to go on. There 
is quite a bit of class cutting. Maybe it's 
because the penalty isn't quite severe enough, 
but it's obvious that there is quite a bit of 
breaking of the rules. 
Other students referred to the isolation of some 
students at Central High. Some mentioned the vandalism at 
the school, others talked about the drug use by some 
students. The following are typical comments: 
Yeah, they write on the walls, they smoke in the 
bathrooms, sometimes in the halls. It's not 
really too bad here though. You know, a lot of 
schools they take out drugs and stuff and they 
have all these fights. People here, about one 
or two fights that I know of. I guess that's 
about it. 
I haven't seen it since I've come to Central. I 
haven't really hung around with a lot of kids 
who are doing drugs, but from what I've heard, 
there's a lot of, especially the Freshmen and 
Sophomores that are smoking pot and it's mostly 
peer pressure if they don't. If they don't hang 
around with the kids, they're probably not going 
to have to worry about it. The less kids will 
smoke pot if they don't hang around with the 
kids that do smoke. 
Well, there's a lot more fighting than there was 
when we didn't have the ninth graders, when it 
was just tenth and up. There's a lot more, you 
know graffitti, people swearing and there's a 
lot more trouble. We never had that many^people 
come with drugs and things like that. It s 
gotten worse, a lot worse. I'm saying^these 
kids that have never been here. There s a lot 
of ninth grade kids coming to school drunk, 
tenth grade--they think they're cool. I ve 
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seen about 20-2 5 ninth graders dealing every 
morning, you know they come here every morning. 
Well, most of the young kids, there's some 
Seniors that do it, but mostly since we've had 
the ninth grade, the walls have gotten five 
times worse. They've been writing swears, and 
magic markers and spray paint on the walls. The 
kids, they have no respect. They burn things in 
the bathrooms, they're just slobs, they-- 
instead of throwing things in the baskets, they 
throw them on the floors, they have no respect. 
They have no respect for anybody. They just 
think they're different. They're totally 
different from normal high school kids. 
In the bathroom, I've seen people gambling, in 
the study halls you see people playing cards, 
gambling for money, pitching, some people smoke 
pot outside. I've never seen them drink. 
That's abou t all. 
In this exchange, the student expressed an attitude of 
isolation towards the teacher: 
Q. Tell me about some of your teachers. 
A. Out of all my teachers, they're good. I dislike 
one of them because when you ask him a question, 
he'll say, "Use your head" or something like 
that, and you don't have the faintest idea what 
he is s ay i ng . 
Q. Well, tell me a little bit more about that 
teacher without going into names, but just give 
me like an average day in his class when some¬ 
thing like this would come up. 
A. Like he'll assign something and we have to make 
outlines and stuff and we ask him how far we 
go, then he'll just tell us to use our heads, 
and then we use our heads and he'll tell us that 
was wrong and we just say that we asked you and 
then he'll say, "I told you to use your head , 
and stuff like that. 
Q. So how do you manage to get by in a class like 
that? 
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A. I just do my work. 
Q. Yeah, but say for example, like he gave you 
something to do and you don't understand it, 
like you have a question about it, what would 
you do in a case like that? 
A. I'd just try and use my head, sometimes I just 
don't do it. 
Q. I see, you don't do it because you don't under¬ 
stand? 
A. No, I understand what we're supposed to do, but 
I don't understand the little things like how 
far we go and stuff like that. 
Q. When this happens in class, when you ask him a 
question and he says well use your head, how do 
you feel about that? 
A. It makes me mad. Sometimes I just tear the 
paper up. I just don't do it and he won't even 
say nothing about that. 
Q. About what? 
A. About tearing the paper up and if you keep 
saying stuff, he won't even say nothing, he'll 
just let you do it, like he don't care if you 
don't come up with the paper, that's an F in the 
book. 
Q. So would you say that sometimes he just doesn't 
care? 
A. Hmm, Hmm... 
Q. Can you tell me a little more about that? 
A. Well, there's a couple of kids in the class that 
don't hardly ever do no work. He doesn't even 
talk to them or say nothing. He won't even tell 
them--well, they already know that they're not 
doing their work, but he doesn't even try and 
talk some sense into them. 
Q. You know, if your brother or sister was coming 
here in September and had that teacher, what 
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would your advice be to him or her on how to get 
along with that teacher? 
A. I'd say just don't say nothing to the teacher, 
tell him don't say nothing to him, cause he's 
mean, just listen, don't say nothing. 
Self-estrangement refers to the student who is unable 
to find school activities which are self rewarding. He/she 
must find rewards outside the school activity in which 
he/she participates. In this study, self -estrangement was 
expressed by students who stated that they work for the 
grades rather than for the intrinsic rewards of the sub¬ 
ject. In the following comment, this student talked about 
credit for gym rather than about the intrinsic value of the 
subject: 
We play softball, which I don't like that much, 
but I want to get credit, so I have to get 
dressed and I just take gym. Most boys--I 
never seen a boy who doesn't like to take gym, 
but this year there's a whole bunch that don't 
like gym. I love gym because it's just like a 
free class. You get an A, so I just take it. 
Some students talked about certain teachers that they 
have had at Central High. This student expressed some 
concern over his/her mark. 
Like there's a teacher I can't stand and he 
can't stand me, either, but you know, they're 
going to win and you're going to college and 
they're not going to look back and say, Oh, you 
had a problem with this teacher, that's why you 
qot this mark." They're not going to do that, 
they're just going to look at the mark and say, 
"Oh, we 11"--1'm not saying, I don't know, it is 
really hard for me to get out what I'mltryin9 to 
say. I know what I'm thinking, but it s hard to 
put* • • 
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In the following comment, this senior complained about 
the grade which he/she received in a certain course at 
Central High: 
Well, last time I got marked for a grade that I 
really shouldn't have gotten marked for. 
Because my average was a 93, but he gave me an 
F. What he did, my conduct, he gave me a mark 
and he shouldn't have done that. My mother 
talked to the school, but the whole point is in 
my final grade in Senior year, it's going to 
bring that mark down, when I should have gotten 
an A or a B. He gave me an F, which is very 
unfair, when people who sit next to me all year 
and don't do anything and get a D. You know, 
stuff like that happens because we have a stu¬ 
dent and teacher conflict. The teacher just 
doesn't like you. 
Another student mentioned that certain teachers give 
"hard marks". In the following comment, this student gave 
the following advice to a younger sister who was about to 
enter Central High School: 
I'd tell her about most of the teachers that 
I've had and tell her which ones you can joke 
around with and get by and the ones that you 
shouldn't mess with, just do your work. That's 
it. Tell her which ones are the harder markers. 
If you're going to goof off, don't goof off in 
that class, especially. I'd tell her to try to 
get the easy teachers, but if she gets this 
teacher, make sure you don't screw around in 
this class because he's a hard marker and he can 
give you a hard time. 
Some students mentioned that if you cut too many 
classes at Central High, you are going to lose credit: 
If you skip too much, they're gonna take credit 
out, they don't give you any credit for the 
course, then you have to take it all over again, 
which is stupidity. So if you don t cut that 
much, you get the credit. 
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In this exchange, focus is on the credit for gym 
rather than on the value of gym: 
Q. Can you tell me briefly what gym is like, what 
you do in gym? 
A. Well, it depends, some kids, we get to go jog¬ 
ging, you know, they let you go jogging if they 
think you're going to go jogging, but they just 
don't let anybody go. Then they let you go jog¬ 
ging up the hill and back. You can do whatever 
you want really, as long as you're doing some¬ 
thing, you know, as long as you get dressed, you 
can do pretty much what you want. 
Q. You said as long as you get dressed. I don't 
understand what you mean by that. 
A. Well, you have to change, you know, put some¬ 
thing on for gym. 
Q. Is that an important part of gym? 
A. Yeah, that's how you get credit. 
Q. I don't understand what you mean. 
A. You only get credit if you change, if you change 
you get one point and if you take gym that's 
ten, but you can't take gym unless you change, 
S 0 • • • 
Q. Do you feel that this is a good rule to have at 
this school about gym? 
A. Yeah. 
Meaninglessness was expressed by some of the partici¬ 
pants in this study. The physical education program, in 
particular, was the focus of many of their comments. Their 
responses indicated that they are not at all sure that gym 
is a worthwhile activity and that it is going to help them 
in the future. 
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In the following exchange, the student expressed an 
attitude of meaninglessness in the lack of a gym program. 
He/she also expressed the other forms of alienation. One 
was a sense of powerlessness towards gym in general; 
another was sel f-estrangeme-nt as he/she focused on school 
credit rather than on the intrinsic value of gym; another 
was a sense of normlessness as he/she perceived that the 
best way to get by in gym was to forge a note. Finally, 
the student expressed isolation when he/she stated that 
he/she would leave the class if the teacher did not give 
him/her a chance to play first base: 
Q. Tell me a little bit about gym in this school. 
Do you take gym? 
A. Yeah. All the time. 
Q. Well, tell me about the program. 
A. I don't think there really is a program in gym. 
Everybody does what they want, like the teacher 
will tell you to do something and I'll see half 
the kids that are dressed. I'll see them sit¬ 
ting on the bleachers just talking to each 
other, and not participating in the activity 
that they are supposed to be and it seems 
unorganized. Some people don't even dress and 
they get credit for taking class and all the 
other kids are dressing--you know. 
Q. How does that make you feel? 
A. Some days I don't feel like doing it, but I 
still have to dress and they do it whenever they 
want to and they still get credit for it, they 
cheated like... 
Q. What's the best way to get by in gym? 
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A. Forge a note, that's what I had to do, forge a 
note, write your mother's name on it, give it to 
the teacher and you'll be set free. Sitting 
around, walking around, you can walk out of the 
gym most of the time. They won't even know. 
Q. As a student at Central High School, does it 
bother you that the gym program is the way it 
i s ? 
A. Yeah,like see we play wiffle ball right now. 
Sometimes we only get five players. How are you 
going to have a game with five players? Mostly 
everybody else would be talking and hanging 
around. That stinks, it's no fun. Everybody 
was made to take part. 
Q. Have you ever thought about talking to the 
teacher about this? 
A. No, like the teacher probably notices it him¬ 
self, but he doesn't do anything about it. What 
am I going to do to change his mind? 
Q. Say you were playing softball, okay, and you 
wanted to learn how to play first base and you 
asked the teacher to give you a chance at it and 
he never gave you a chance at it, what would you 
do in a case like that? 
A. I'd leave the class. I'd just go get dressed 
and probably walk around the school like the 
other kids. 
Q. Has a situation like that ever come up? 
A. No. Nobody really ever asked to learn anything 
because the gym teachers really act like they 
don't even think about teaching anybody a real 
skill. 
Q. I don't understand what you mean. 
A. They don't really care. All they'll do is talk 
to each other and walk around and try to make( 
sure that everybody is in the place that they re 
supposed to be. They don't pay attention to the 
game . 
Q. How does that make you feel? 
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A. Cheated because you aint' learning nothinq 
you re being deprived. 
In the following comments, these students expressed a 
sense of meaninglessness towards the gym program and a 
feeling of powerlessness in being required to take the 
course. 
I just don t like it. It's, I don't know, I 
don t S6G the point of i t • I mean it's exercise 
and al1, but you're not learning anything from 
it. You're supposed to come to school to learn 
something, but in gym, you're not learning any¬ 
thing. Everybody knows how to play baseball and 
the basic stuff. Some people, you know, that's 
their best subject. They love it. I don't 
know, everybody thinks differently. 
Gymnastics. I'm a little bit overweight and 
gymnastics isn't my style, jumping over horses, 
which to me is completely irrelevant to school 
work and class work and college, but they want 
to make you do it. If you ask the teacher to 
sit out, they say "Okay, sit out" and you get a 
zero, which to me isn't fair. You know, differ¬ 
ent strokes for different folks. 
I like to go jogging, such as it may be and I 
like the weight room. I also like tennis and 
squash. The waterball's sort of okay, but they 
don't have that all year round. I just don't 
like having to go up, get changed, go downstairs 
and take a class that I don't like, go back 
upstairs. I know you have to do things in life 
that you don't like — go back upstairs, change 
again and then once a week take your stuff home, 
get it washed just so you can spend 40 minutes 
doing something you don't like, which won't help 
you further on in life because what's 40 minutes 
a day going to do--nothing. 
Well, I don't think gym is too well organized. 
We have 45 minutes for gym, 45-50 minutes and 
uh...the first 15 minutes are spent getting 
dressed, the next 15 minutes all the kids are on 
the gym floor waiting for the teacher to come 
out and when he does, he has to see who's here 
and who's not here and that takes another ten 
minutes. I think it's just a big hassle. I 
don't think it's right that they should have gym 
one period. I think they should at least make 
it into two periods and have it like three days 
a week still because uh...gym, like after you 
really get going doing things, you only have 
like ten minutes and that isn't really that 
good. 
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Coping With the Alienating Environment at Central High 
This sect ion.contains the experiences of six students 
who attend Central High School. It is presented in the 
words of the students. It is their story of how they per¬ 
ceive the school, as well as how they are able to cope with 
its alienating environment. 
Student #1 
He is a senior who is taking business courses at 
Central High School. His favorite courses are Accounting 
and Computer Concepts. He is planning on enrolling in the 
business administration program at a local state college. 
He has an outgoing personality and tends to joke around 
with students and faculty. He works afternoons in the 
family's spa and is frequently picked up by his father 
after school and driven home or to work. 
In the interview, he revealed that he has learned how 
to get by at Central High. He knows what is expected of 
him and what he can get away with. He "plays the game". 
If my brother or sister were coming here in 
September, I would tell them to be pleasant, 
don't be a trouble maker, if you keep within the 
rules, there isn't really much of a problem. 
Keep within the rules and there really isn t a 
problem at all with passing. You can't be a 
trouble maker. Be nice to your friends, 
teachers, don't try to show off or you always 
get it back in the face. That's about it. 
I've found that the best way for me to get 
through my classes is to act like a comic in 
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class. It breaks up the monotony, it helps a 
lot. It breaks' up all the tension and stuff. 
Like in the middle of a test someone will crack 
a joke. As long as the teacher isn't too strict 
to yell at someone for that, there isn't a 
problem. You're able to relax. Everyone laughs 
with you and not at you. You can relax, you can 
concentrate on your work. If you crack one joke 
or you say one thing to your friend, everybody 
laughs, and then you just go back to your work 
and you relax. There is no big tension buildup. 
As long as you don't press your luck, most 
teachers will go along with you., laugh and crack 
a joke back and there isn't a real conflict in 
the class, as long as you don't push it. Once 
in a while is fine, but if you start pushing 
your luck, they get sick of you and you start 
getting yelled at, into trouble and it isn't 
really a comic, it's a trouble maker. Like in 
English class, we'd be reading or we'd be taking 
a test and myself or someone else would just 
come out with any stupid remark that came to 
your head, anything at all. You'd get a few 
laughs, a few smiles, and go on with your read¬ 
ing and your tests. Most of the time, the 
teacher laughs or he smiles, no real problem. I 
know last year nobody could do that in your 
English class. The teacher was not the type, he 
was strict. He really wouldn't go for any 
logical stuff. 
I guess there are other ways a person can get by 
in classes besides just being comical. Just do 
all your work. You take it as it comes. If you 
don't do any complaining, then it doesn't go to 
your head and there is no real hassle. The less 
complaining you do the easier it is because when 
you start complaining about it, you start think¬ 
ing about it. You just do it and get it over 
with, and there is no big deal. 
One of the subjects that we're supposed to take 
in this school is gym. If you like sports, 
gymnastics or anything like that, there is no 
problem, but if you don't there is a problem ( 
because you have to do it. Some teachers don t 
care if you don't like sports. I myself can t 
have gym because I have a nervous condition in 
my stomach. I don't like sports--watchingt em 
alright, but I don't really like playing them. 
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The fact that they want to make you do things 
that you don't know how or you don't want to do, 
I don t like. I'm a little bit overweight and 
gymnastics isn't my style, jumping over horses 
which to me is completely irrelevant to school 
work and class work and college, but they want 
to make you do it. If you ask the teacher to 
sit out, they say, "Okay, sit out", and you get 
a zero, which to me isn't fair. You know, dif¬ 
ferent strokes for different folks. If I didn't 
have the nervous condition, there was a 50/50 
chance that I would have gotten the note anyway. 
As far as the students in this school are con¬ 
cerned, there's about 80% of them that are nice, 
nice kids, pleasant. You don't bother them, 
they don't bother you. You're friends with 
them, you're happy, you sit and talk in the 
corridor. Then there is the other 10% that just 
want drugs and the other 10% that are too "cool" 
to talk to you. The ones like, not really the 
National Honor Society, there is no real dis¬ 
tinction, but there are a few that are just too 
good for you. The best way to get along with 
the students in this school is to be yourself. 
Don't try to be a showoff, don't try to brag 
about everything you do because there are kids 
that do more things than others, have more 
things than others and the more you brag, the 
less they like you. There are kids that are 
more misfortunate than others and some kids 
don't like that. 
A lot of people think that this school has a bad 
reputation. They think that nobody goes to 
class. They think that everybody sits out in 
the back and smokes, hangs around and nobody 
goes to class. That's not like that, definitely 
not like that. It really bothers me when I hear 
people talking about this school this way 
because they don't go here, they don't know what 
it's really like. 
If you do something wrong in this school, like 
cutting a class, you get sent to the office. The 
best way to deal with the office is don't try to 
be a smart mouth. Don't try to lie your way out 
of it. Ninety percent of the time you get 
caught, just tell them you cut. They'll give you 
two p.m.'s, you'll walk out, no big deal. 
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If I was to come back as principal, I don't know H there are any changes that I would make. On 
the whole, they are basically doing a good job 
on this school. The only thing that I would 
probably do is to distinguish more privileges to 
Seniors, which they really don't have any dis¬ 
tinguished now. Not really more freedom, but 
distinguish what they can do and what they 
can t. You can t basically do anything on your 
own up until you are a Senior, and then when you 
get to be a Senior, some people hassle you and 
some people don't. So that would basically be 
it. ^ They're doing a good job on this school. 
They're trying to help their reputation. They 
are trying to help vandalism. The principal is 
doing a good job. 
Student #2 
She is a senior who has received average grades in the 
general curriculum at Central High School. Her favorite 
class is Occupational Foods, a course which prepares 
students for careers in the food industry. She is fre¬ 
quently seen at the student Snack Bar where she operates 
the cash register. She is friendly, personable and well 
liked by students and faculty. In addition, she works two 
jobs after school; one in a local department store, waiting 
on customers, and the other on weekends in a nursing home. 
After graduation, she is planning on getting married and 
working full-time in the department store. 
In her interview, she spoke in great detail about how 
important it was to get along with the students at Central 
High. She talked in particular, about how she is able to 
deal with the students. She exhibited an attitude of 
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powe rlessness towards the teachers when she stated, 
The best way to get along with teachers at this 
school is to bite your tongue, do your work, do 
what you re told, do your homework. Just don't 
ever talk back to them. 
If my sister was coming here in September, I'd 
tell her to act crazy. No really, because there 
are a lot of people up at the school that are 
punks. They get away with murder. They do what 
they want. They smoke a lot of pot and stuff 
and I wouldn't want my little sister to smoke 
pot because it is bad, you know, how can I put 
it? It interferes with your school work. When 
you smoke pot, you get drowsy and you don't 
care. That's what a lot of people do. They 
don't care about school. They don't care about 
the high school diploma. And they do need it. 
I dont' know. 
Like, how can I put it? I don't know how to put 
it. Not to act crazy and do a lot of stupid 
things, but to show people that she's not 
afraid. That's how I am. I show people that 
I'm not afraid, but you can't take it out on the 
teachers or anything. You have to act crazy. 
What I mean is you have to act crazy to a point 
where people will say just leave her alone, just 
not to bother her because nobody bothers me. 
You have to say sick things. Just say stupid 
things, just act sick. This way you can get a 
lot of friends, because you need friends. 
Everybody needs friends. I wouldn't mind being 
an A student, but you don't have a lot of 
friends. I don't think anybody has a lot of 
friends when they're an A student, because a lot 
of people are stuck up. They become stuck up 
because they know everything. They sit there 
and they get 100's on their tests. They sit 
there and they don't have to even open a book to 
study and a lot of people do and they like just 
don't associate with you because you're a C 
student. They won't associate with you. 
That's how some of the students are. 
Everybody has their own crowd, you know, you 
have your own crowd, like the cheerleaders hang 
around together, you know, the football players 
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hang around together, you know, the shy people, 
the drugees hang around together, it's all, you 
know, in different groups, you associate with 
just the people you want to associate with. 
It s not like you're- saying I have to associate 
with them because they won't accept you. If 
you're a drugee or you're an A student, they're 
not going to accept you. They don't like your 
habits. It's stupid if you ask me because A 
students don't get along with C students. 
That's uncalled for. They're just being stuck 
up. I think everybody should associate with 
everybody, because towards the end, you're going 
to say, I went to school with them and I'll 
never see them again, just by the faces in the 
yearbook. You know, I remember her, she was an 
A student. That's how you'll look at it. 
I get, like towards me I get along with every¬ 
body. Even some A students, they talk to me and 
stuff, but I would never go out with them on the 
weekends because I don't think they would be fun 
because a lot of people can't go out to clubs 
and stuff and a lot of us can. I don't know, 
some act immature for their age, you know, some 
of the boys. 
You have to have a sense of humor to all the 
groups, because there is going to be your own 
group that you're going to hang around with. 
Like one year you can hang around with five 
friends and one year later you can hang around 
with five different people. That's how its 
associated with, but then it goes towards your 
clothing, how you dress and stuff. Like some 
girls dress up everyday at school, which I think 
is useless. It's just school. You shouldn't 
dress up. Once in a while you can, but those 
people who walk by stuck up in the air, like 
look at my nice clothes. That's how they are. 
When you have jeans and a t-shirt, they look at 
you like this, she never dresses up, which is 
wrong. But everybody is alright. I think so. 
You've got to get to know everybody first. You 
can make friends with them, talk to them. 
So if I was going to give some advice to my 
sister about the students, I would tell her to 
start talking to them and show then that you're 
not afraid. Because if they know you are afraid 
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they're going to pick on you. That's how people 
do. If you just sit there and someone picks on 
you and cuts you up, you're not just going to 
sit there and take it in, you've got to say 
something back because if you don't they're 
going tojust sit there and keep cutting you up 
a nd picking on you. That's what you've got to 
do. It's really defending yourself. 
As far as the teachers are concerned, I'd tell 
her who to really have for teachers and stuff, 
but then some teachers have student and teacher 
conflicts. They take it out on the younger 
sister or brother. You know, I had his brother 
or sister a couple of years ago. She was noth¬ 
ing. You know, they mark them like that. But 
then you tell them what teachers to really have 
and stuff that will help you out and what 
teachers won't, you know, to get them into the 
Pep Club or something. The best way to get 
along with teachers in this school is to bite 
your tongue, do your work, do what you're told, 
do your homework. Just don't ever talk back to 
them. 
If I came back to Central High School as princi¬ 
pal, I'd be stricter. Like if you mouth off to 
a teacher, they'd get suspended, or if you were 
smoking pot or taking drugs, they'd get thrown 
out. They'd have to go to another school. If 
they got a certain amount of detentions, like if 
they got ten detentions, they either take those 
ten detentions within those ten days or they'd 
get bounced. I'd be more stricter, I wouldn't 
be easy on the kids. Okay, you get two deten¬ 
tions for a cut. I wouldn't do that. I'd be 
stricter. If you don't take those two deten¬ 
tions, you get suspended. Say they get two 
detentions on a Monday and if those detentions 
aren't taken by Friday, they would get suspended 
that Monday. That's how I would be. I'd be 
much more stricter. 
Student #3 
He was voted the Class Clown by the graduating class. 
He is a senior and a member of the Central High School 
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football team. He is popular with the other students and 
is frequently seen laughing and joking in the corridors. 
He is taking general and business courses and generally 
received grades of C. He enjoys taking physical education 
at Central High and he regards it as his favorite subject. 
He is planning on taking a semester off after graduation 
and entering a local community college in January. 
In this interview, he revealed that he has learned how 
to cope effectively with the school. He knows what is 
expected of him as well as what he can get away with. He 
expressed an attitude of powe r1es sn es s when he stated that 
"The teacher has the last word, the teacher can get you 
suspended for anything if they really wanted to suspend 
you." During the interview, he expressed a concern over 
the bad reputation that Central High has acquired in the 
c ommun i ty . 
If I had a brother or sister coming to this 
school, I'd tell them which teachers give you a 
hard time and which don't. I'd tell them to play 
sports and I'd tell them just to mind their own 
business, to have a good time, but do the work 
first. When I say teachers give you a hard time, 
I mean that you shouldn't give them the opportun¬ 
ity to give you a hard time because there are some 
teachers in school, not that many, but a couple, 
that think that they are teaching in a Catholic 
school because they think that what they said, the 
students have no right to speak their minds. It s 
not being wise, but just giving an opinion. Stu¬ 
dents do have an opinion. A lot of them just 
treat them like garbage until they graduate. 
Students have an opinion. Without the students, 
there will be no teachers. I mean teachers would 
be without jobs, you know what I mean? 
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Some teachers will call you a name for no really 
good reason, well, not for no reason. I was 
fooling around once and the teacher called me a 
very rude name. I didn't call him a name. I 
apologized for fooling around, and he still 
insisted that I was this name, and I just--if we 
were to call our teacher that name, even if he 
yelled at a kid for nothing, and the kid called 
himthat name, the kid would be out of school, 
so if the teachers want to set a good example 
and want the kids to have good behavior, I think 
they should set good examples. The name that 
the teacher called me was a scum-bag. It didn't 
really bother me. The only thing that bothered 
me was hearing it from a teacher. I mean it's 
just...they wouldn't let me get away with it, so 
why should we let them get away with it? I was 
mad when this happened because he waited until I 
left the room and said it to the class, and if 
he was going to say something, I'd rather he say 
it to my face, so I could at least defend my self 
for this accusation or whatever you want to call 
it. I would have just more likely asked him not 
to call me a scum-bag and tell him he had no 
right to and if he insisted on calling me that, 
I would have went to the office. 
When something like that happens, students can 
say what happened, but not--well, they can 
defend themselves, but to a certain point. Like 
the teacher always can say, "Shut up, I'll take 
you to the office". The teacher has the last 
word, the teacher can get you suspended for any¬ 
thing if they really wanted to suspend you. It 
really doesn't make me feel that bad because 
there aren't that many teachers that will do it, 
because the teachers at Central High — I think 
most of the teachers at Central--I think we 
have one of the best teaching staffs, as well as 
personality-wise goes, because the teachers are 
alright. You can joke with them, they joke 
around with you, you know? 
The best way to get along with the teachers at 
this school is just don't be wise, get to know 
the teachers before you start fooling around, 
know the way you can fool around and get away 
with it, and don't be sneaky about fooling 
around. If you're going to fool around so it 
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won t impair you, because it annoys the teacher 
more if you're in a corridor fooling around with 
a couple of people. To me, I think if you fool 
around and get the whole class laughing, and 
maybe even teachers laughing, then the teachers 
in the corridor will be more annoyed when she's 
t ry i n g t o teach a couple of people--but more or 
less, just don't fool around in a class, but 
when you get to know a teacher, you'll know if 
you can or not. 
Another thing I'd tell my brother or sister is 
that it's a good school. If they're afraid of 
it, like a lot of people have misconceptions 
about it, I'd just straighten it out for them 
and tell them how it is. A lot of people think 
that at this school there is a lot of drugs 
going on. There might be some pot going around, 
but in every school there's pot going around. 
This school, I think it's one of the least 
drugs--you know, you hear a lot of stuff and I 
think the other schools have as much as or more 
than this. Another thing is that you get away 
with murder. I don't think that you get away 
with murder in this school. You may get away 
with murder. By saying that, they'll let you go 
a few times, give you a couple of chances, but 
by the third time, you'll get nailed, then 
you're on a black list, whatever you want to 
call it and then you know how it is then. 
They'll just try to get you in trouble, not try 
to get you in trouble, but catch you for 
everything you do. People think you can cut a 
lot. You can't cut a lot. You get two 
detentions everytime you cut and then you get 
suspended. Study period--I don't know, I think 
our studies are good. You get to talk to 
people, you know, it's not bad, it relieves some 
of the tension of being quiet all day, you know 
what I mean? And another thing is that the kids 
that go here are not as intelligent as any other 
school, because it doesn't matter where you are 
from, the intelligence, I think, is the same. 
When I hear these rumors, like something that 
isn't good, and it's true, I won't really get 
mad, I'll just say, "Things like that happen" 
because some things are true, it's not a perfect 
school, no school is. If I hear something that 
is not true, it's a big rumor and it's not true, 
186 
I'll just say "You're wrong, you don't go there, 
why should you talk." If they do go here. I'll 
say, "They're crazy." I'll just set them 
straight. 
If I came back as principal, I wouldn't have 
people roaming the halls as much. I know that 
sounds a 1i111e--makes me sound like a hypo¬ 
crite, because I do it now, but like uh--a Cath¬ 
olic school. People have the idea that a Catho¬ 
lic school's work is a lot harder than Central. 
I, myself, was kind of interested in that, and I 
went and asked a couple of people that had come 
from a Catholic school to here. I asked them 
what the difference was. They said the work was 
about the same. It's just that the Catholic 
school makes you do their homework, makes you do 
their work, like you know, it's the discipline. 
If you have someone that needs to be disciplined 
--like that's me, I need to be disciplined. I 
don't like it, but I need it. You're much better 
off going to a Catholic school. If you have a 
son or daughter that's good in school, just a 
good student, then you send them to a public 
school because I think it would be better for 
them because they learn as much, they'll have 
more freedom while they're learning and they 
won't think it's as much of a jail as it is. 
They'll feel more like adults. They won't have 
to be pushed, they'll push themselves. In other 
words, you should get discipline when discipline 
is needed . 
Student #4 
She is a senior who will graduate in three months. 
She is enrolled in general courses and is receiving grades 
of C. She has no courses that she particularly enjoys, but 
has taken most courses in home economics and business. She 
works part-time after school in a nursing home, mainly 
washing dishes in the kitchen. She has no plans after 
graduation, other than to go to work somewhere, 
quiet and introverted. 
She is 
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In the interview, she expressed several attitudes 
toward the school. Mainly a general sense of powerlessness 
towards the school . 
The only thing you have to do in this school is 
to keep your mouth shut, just do what you're 
supposed to do. If you feel you're right about 
something, just keep it to yourself, just keep it 
to yourself. 
She also expressed an attitude of self-estrangement in 
not being able to express her true feelings when confronted 
by the office. Also, a sense of meaninglessness in not 
comprehending why gym is important and normlessness in the 
necessity of having to lie sometimes when called to the 
office. 
This is my third year at this school. It's 
alright, but I just can't wait to get out. I 
hate school. Everything, I just don't like 
school. I do good, but I just don't like it. 
It's not really this school, because I don't 
like school altogether, you know, no matter 
what. The school's alright, though. I can live 
with it. I just don't like doing the work and 
the homework. I'll make it through. 
If my younger brother was coming to this school, 
I'd tell him to make sure he went to all his 
classes, went to school and did what he was 
supposed to do, you know, there's a lot of 
trouble when you don't. You know, you get 
detentions, you don't pass, it's just a lot of 
trouble. You don't graduate and you re getting 
closer to getting out of school and you want^to 
get out and if you don't pass the class, you re 
not going to graduate and it's just going to be 
a hassle if you have to make up classes. Just 
do what he's supposed to. It is a good school, 
though. I'd rather go here than anywhere else. 
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When you go to your classes, don't talk, just 
sit, because the assistant principals are really 
tough on that. You know, they're always saying, 
"What happened?"--during that class. You tell 
them you were sick, they don't believe you, so 
you get detentions. Everybody lies about every¬ 
thing. Nobody's sick half the time. If you're 
lying about it, then it doesn't matter, but if 
you're telling the truth and they don't believe 
you, you try to get it through their heads, but 
they don't listen. You know, they just think you 
cut, say you have a record of cutting before and 
then something happened, you haven't cut in a 
while, something happens, you cut, and then you 
don't do it again. Some people do get sick, 
teachers don't let you out of all your classes if 
you're going to get sick. You could get sick 
right in the class and they wouldn't care, but 
it*s alright--you know, they're alright when 
you're lying and they don't believe you, it 
doesn't bother me then, because I know I'm going 
to get caught, but if you tell them the truth and 
you can't get it through their heads--I don't 
know. 
The best way to get along with the office is you 
just listen to them. You take what they give 
you. That's what I do, whatever they say, I just 
listen to it. I don't want no trouble. 
As far as the teachers are concerned, all the 
teachers are really nice. I like them. You can 
get along with them, they'll listen to you. 
They'll listen to you outside, I don't know if 
they believe you or not, but they listen to what 
you have to say. You just don't know. You tell 
them--they don't say nothing, it's just expres¬ 
sions. You don't know if they believe you or 
not. You just go with what happens. 
The students in this school are all nice. Every- 
talks to you. It doesn't matter. Everybody 
get 
people 
b ody 
gets along good, as far as I can see. I 
along with everybody. There are certain 
--there's like the cliques, all different 
groups. You know, like people that are 
National Honor Society, things like that. Ihey 
all hang around together and the other ones 
the kids that don't do good in school, 
just hangs around with each other, you 
not just a big group. It's only 
the 
T 
like 
Eve ry body 
know, it's 
ce rt ain- -it all 
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depends on how smart you are and how you act, or 
whatever, you know, or how you dress, even that 
comes into it. People go by how you dress, but 
the kids are good. The best way to get along 
with all the students is to mind your own busi¬ 
ness. 
Gym. I just don't like it. It's, I don't know, 
Idon t see the point of it. I mean, it's exer¬ 
cises and all, but you're not learning anything 
from it. You're supposed to.come to school to 
learn something, but in gym, you're not learning 
anything. Everybody knows how to play baseball 
and the basic stuff. Some people, you know, 
that's their best subject. They love it. I 
don't know, everybody thinks differently. 
If I was to come back as principal, I don't 
think I would make any changes. Everything's 
run good. I like the way the school is run and 
the people. Everybody gets what they deserve. 
Everything is run really good. I probably 
wouldn't change anything at all. The only thing 
you have to do in this school is to keep your 
mouth shut, just do what you're supposed to do. 
If you feel you're right about something, just 
keep it to yourself. The people are going to 
think one thing and you know another thing. 
Nobody knows really what the truth is except 
yourself. I just keep it to myself. I tell my 
friends, maybe, but I don't complain to nobody. 
Sometimes it makes me feel terrible inside 
because I know I'm right, and I have more people 
that believe me, not what they think of me. 
Some people have certain opinions of people. 
They think they're big or something. If you do 
something wrong, you're going to do it over and 
over again. Then the people that don't do noth¬ 
ing, they do something wrong, you know, the 
people that don't believe them. It's not fair 
--I just don't bother with anybody. It doesn't 
bother me. Nothing ever bothers me. 
Student #5 
She is repeating the senior year at Central High and 
is planning on going to a community college in the fall. 
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She has never been overly enthusiastic about school, but is 
now looking forward to graduation with a great deal of 
enthusiasm. She is slightly older and more mature than 
most of the students. She works after school and on week¬ 
ends as a nurse's aide in a local nursing home. 
In this interview, she expressed a feeling of powe r- 
1es sn es s towards one teacher at Central High. She also 
expressed a feeling of powe rlessness and meaninglessness 
towards the gym program. 
This is my second year as a Senior. I'll be 
graduating in June and I'm planning on becoming 
an emergency medical technician. It was hard 
for me to get along with some of the teachers at 
this school. I had an experience last year with 
my English teacher. I guess I started off on 
the wrong foot just right from there, it kind of 
backfired for me and he was hard on me and even 
when I tried after, it was like there was no way 
he was going to help me out, because I didn't go 
in right. It all started because I didn't like 
the way the teacher was doing the classroom, and 
everything and I just didn't really want to par¬ 
ticipate in it or anything and then, towards the 
end, I started trying and everything, but it was 
I guess, a little too late, he didn't, want any¬ 
thing to do with me and he just--well now, I'm 
taking it over right now. The thing I didn t 
like about this teacher was his attitude. He 
was really negative on a lot of students, unless 
you were one of those students that come in and 
you're an honor student and you just sit there 
and that's the only kind of student that he did 
help and I'd say he's still like that, because I 
know other students that have him. I knew I. t 
wasn't going to pass his course, so I just didn t 
bother going anymore. I would leave every day at 
the end of sixth period. 
If I had a brother or sister who was coming to 
the school. I'd tell him to get out of his class. 
I don't think he helped that many students at 
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all. I wouldn't want them to be with him. I 
don't feel he'd learn anything from his class 
either. If he wasn't able to get out of the 
class, I'd tell him to just go in and try to do 
his best. You have to go on and try to cope with 
the teachers as much as you can. You just go on. 
There's always going to be someone there that's 
going to do something like that and even in later 
years, it's going to be like that. You're going 
to have a problem with someone. You just have to 
go on and do something else. 
This year has been good, everybody is a little 
bit more grown up and there's not too much going 
on, but my years before that, there was a lot of 
doing their own thing in classes, the kids were 
all doing what they want. There was a lot of not 
paying attention, talking to each other, coming 
in late, going in the girl's room, cutting 
classes, just more or less not paying attention 
to what the teacher was talking about. Like, for 
example, I'd be in class and I'd be talking or 
fooling around and the teacher would get mad and 
they would send me to the office and I'd be like, 
"Oh, that teacher's a jerk. I'm not going to go 
there anymore, you know. He's picking on me or 
singling me out of the class and stuff."' 
When you get sent to the office, you get in 
trouble. You get a detention. Usually you're 
allowed to say how you feel about it, and then 
the principal gets a slip saying what you did 
wrong or whatever and kind of evaluates it and 
just, you know, gives you a detention or whatever 
he feels you should get for punishment. Most of 
the time the office will listen to your side of 
the story unless you're the kind of a kid that 
comes in all the time, you know, they're not 
really going to listen to you anymore. 
I think the students in the school are pretty 
good, most of them anyway. There's always 
schools that have students which are getting into 
trouble, trying to vandalize the school by cut¬ 
ting early or selling drugs, or whatever. There 
is really not too much of that in this school, 
know that some of the ninth graders seem really 
immature. It seems like there's a lot of bully¬ 
ing and really bad behavior. I don't think I was 
like that when I was in the ninth grade. I would 
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not want my brother or sister acting like a lot 
of them do. And a lot of them are rude to the 
teachers, like they don't have any respect at 
all. I just don't pay any attention to them 
because there's nothing I can do about it anyway. 
They'll do what they want anyway. Maybe they'll 
shape up later, but right now they're not doing 
too good. I feel it's too bad that the kids act 
like that. I don't know how they were brought up 
or whatever, but they don't seem like they were 
brought up too good. I think the best way to get 
along with the students in the school is just 
more or less mind your own business, just get 
along, don't go in with the wrong crowds because 
there's always going to be the wrong crowd. 
You're going to have to know which crowd to go in 
and which not to. Just try to get along with 
them, stay low, don't bring yourself out too 
much. 
One of the courses that I have in this school is 
gym. It's alright. I like it. I go in the 
weight room usually and we have different things 
we can do. Weight room or softball, different 
kinds of athletics you can do in gym. I think it 
is a pretty good gym class, but I'm not into gym 
anyway. I take it because I know I have to, but 
I'd rather be at home doing whatever I have to do 
for exercise. I really don't think that they 
should even have it. I don't think it makes that 
much of a difference, because a lot of kids 
aren't getting dressed for gym anyway. A lot of 
them just sit there or else they do take gym and 
they sit there anyway, so I don't think it should 
be a required course. 
I talk to my parents all the time about my school 
work. They really want to see me graduate. They 
were disappointed that I didn't graduate last 
year. If I got a good report card, they would 
say, "See, I told you you could do it", and they 
would be really pleased. They'd like to see me 
go to college. I'm planning on going to college 
at Quinsigamond and take up liberal arts. I 
think I'm going into paramedics. 
If I was to return in ten years as principal, I 
would be stricter on the students. I'd get 
their parents in as soon as possible. I 
wouldn't give them any leaway. The kids would 
193 
be able to pick their classes, but if they're 
not doing what they are supposed to be doing in 
the classes, I d probably put them in a class 
where they would have to do what they're sup¬ 
posed to do. 
My advice to a student coming here is to try to 
cope with the teachers, get along and just make 
sure what kind of group you're in is the kind 
you want to be in. 
Student #6 
She is a junior who is enrolled in college courses and 
some honor courses. She is not particularly interested in 
any of her courses although she manages to get grades of C 
and B. She is planning on going either to a junior college 
or a state college. She would have preferred to take the 
Work Experience Program at Central High which would enable 
her to go to work early. Since this program is no longer 
available, she spends a full day at the school. She works 
after school in a local supermaket as a cash register oper¬ 
ator. She is quiet, shy, and has few friends. In this 
interview, she expressed a sense of powerlessness towards 
certain teachers at Central High. 
This is my second year at this school. If I was 
to give advice to a new student, I would say 
that you've got to do your work, you can't be 
wise and punky. Don't mess around with the 
wrong people. Be yourself, I guess. Some of 
the teachers in this school are nice, like my 
science teacher. He listens, some teachers 
don't listen. They care if you did something 
wrong, they try to help you. He talks to you. 
They're fine, I guess. Some of them just yell. 
A lot of teachers just don't listen to what 
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you're saying and they just yell and make a fool 
9^ you in front of everybody and everybody knows 
it's the teacher. They just talk about them 
behind their backs and they know it. One time I 
guess I just wasn't paying attention, because I 
just didn't feel like it, then the teacher just 
yelled and said I never do anything and I don't 
work. Like one time in English class I guess I 
just wasn't doing anything and she started yell¬ 
ing at me for no reason because I just didn't 
feel good and she was just saying I didn't care 
about my marks, so she just kept yelling at me 
in front of everybody. There wasn't much I 
could do. I felt like just telling her off, but 
I didn't dare. I didn't want to get suspended, 
she deserved it. The best thing to do when a 
teacher yells at you in class is just say 
alright and then just drop it so you don't start 
saying stuff you'll regret. After they yell, 
just say alright and just don't bother with 
them. If I was giving advice to students coming 
here in September about how to deal with the 
teachers, I would say try to get on the good 
side of them, just don't do things that bug them 
and keep doing it. If you get to like them, 
they--they'll like you, because if they hate 
you in the beginning of the year, they'll just 
keep bothering you all year. Get to know their 
good side. In other words, do your work and 
don't be a big mouth. 
In this school, if you do something wrong, you 
will be sent to the office. It depends on what 
you do. If you cut a class or if you get in a 
fight, or if you just skip school or something. 
They call you down, and they'll just give you 
your detentions, but if you didn't do it and 
they try to accuse you, they never listen. One 
time I got blamed for something I didn't do. I 
wasn't even near the person, and he just 
wouldn't even listen. He called up my mother 
and he was going to suspend me for a fight I 
wasn't even in, until somebody found out who it 
was, and he didn't even say he was sorry or any¬ 
thing. He just said alright, and just made me 
leave. I was mad, they don't listen. They act 
like you're lying. He told me not to lie. He 
said I'd make it worse for myself, and I wasn t 
even lying. I didn't have no fight, and he said 
I was in it and I wasn't, and that's all. He 
■ 
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don't believe you. You can't prove it. They 
just keep thinking you are a bad person, and 
they just keep bugging you the rest of the year, 
it s up to them if they believe you or not. 
most of the time they don't. The best way to 
deal with the office is to stay out of trouble, 
try^to go down as little as possible. If they 
don t believe you, just have your parents call 
them and tel 1 them. 
There are all kinds of students in this school. 
You ve got good kids, you've got the smart ones, 
then you got the kids into drugs and always 
skipping school, the ones that carry knives and 
everything. If my sister was coming to this 
school, I would tell her not to get involved 
with the wrong kids. I don't want anything 
happening to her. I don't want her getting 
involved in drugs, getting into trouble and all 
the time getting suspended. I'd tell her to 
mind her own business and to hang around with 
the good kids. 
If I came back as principal, I wouldn't make any 
changes in the school. I'd keep it the way it 
is. They run it right, but just some kids don't 
follow what they want. It's good, they handle 
it like a regular school. I wouldn't want to 
put up with some of the kids that just keep 
going down and bothering you, always getting 
into trouble. I wouldn't have the patience to 
handle all of them. The school doesn't have a 
good reputation. Everybody gets in fights and 
they just can't get along. If somebody asks me 
what school I was going to and I tell them 
Central High, they think, "My God, you're still 
alive, you go to Central High", and they ask me 
what I get on my report card. Most kids get F's 
in eve ry thing. I think it has a bad reputation. 
Something that may have happened a long time 
ago. You say Central High, people usually think 
about F's and drugs and fights and everything. 
But it's not that bad. Not as bad as people say 
it is. 
My best advice would be to get on the good side 
of the teachers, do your work, do your homework, 
do good on the report card, stay out of trouble. 
Hang around with the right people, just with 
your friends and stuff. 
CHAPTER V 
SUMMARY, IMPLICATIONS, RECOMMENDATIONS, 
AND CONCLUSIONS 
In order to learn about pupils' responses to the 
alienating environment of an urban high school, this study 
combined a standardized questionnaire with interviews. 
Student interaction with the school revealed much about the 
alienation that is endemic to these institutions. 
In an effort to explore some of the interactions which 
a student encounters at Central High School, a two stage 
study was developed. In the first, the Pupil Attitude 
Questionnaire was administered to 345 students at Central 
High School in Eastern Massachusetts. The test was used 
primarily as a screening device for students who were to be 
interviewed at a later time. A total of 345 students par¬ 
ticipated in the study. Of that total, 134 students or a 
total of 38.8% agreed to be interviewed. 
The questionnaires were hand scored by the investi¬ 
gator. They were then key punched and analyzed statistic¬ 
ally using the Statistical Package for Social Studies. 
Responses of students who did not wish to be interviewed 
were compared to those who wished to be interviewed. In 
general, students who did not wish to be interviewed 
received higher mean scores, thus indicating higher levels 
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of alienation. There was a significant difference of group 
means on the overall scores as well as on the meaningless¬ 
ness and self-estrangement test. 
Total Comparison Between Group 1 and Group 2 
An analysis of student responses indicated that 
students in Group 1 received higher mean scores on every 
subtest. This indicated a higher degree of alienation for 
students who did not wish to be interviewed. 
A t-test was done on the overall study as well as for 
each of the subtests. The level of significance for this 
comparison was set at .05. Any statement, therefore, of a 
significant difference between the means would imply that 
the reported difference could have occurred by chance less 
than five times in 100. 
The results of the t-test indicated a significant 
difference on the overall test, as well as on the self- 
estrangement and meaninglessness test. Table XI is of each 
variable, the number of cases, the mean and the probability 
factor. Table XII contains the items which received a 
significant difference. 
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TABLE XI 
T-tests: Total--overal1 and f o r each of the subtests - - 
b e twe e n pupils who di d n ot i rfish to be interviewed 
and pupi Is who wi shed to be interviewed 
OVERALL Gr ou p 1 211 179.7583 017* 
G r ou p 2 134 172.9179 
NORMLESSNESS Gr ou p 1 211 39.5782 
,128 
G r ou p 2 1 34 38.2239 
POWE RLE SSNESS Gr ou p 1 211 38.0427 
.765 
G r ou p 2 134 37.7910 
ISOLATION Grou p 1 2 11 26.4265 
.130 
G r ou p 2 134 25.7463 
SELF -ESTRANGEME NT Gr ou p 1 211 38.071 1 .012* 
G r ou p 2 134 36.2910 
MEAN INGLE SSNESS Gr ou p 1 211 36.6398 . 024* 
G rou p 2 134 34.8657 
*Indicates significant difference 
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TABLE XII 
T-tes t: Significantly different items between pupils who 
did not wish to be interviewed (Group 1) and those 
who wished to be interviewed (Group 2). 
ITEM 
20 
49 
31 
44 
14 
33 
PROBABILITY 
.030 
.037 
.027 
.006 
.001 
I know that I will complete my high 
school education. (isolation subtest) 
If I had my way, I'd close all schools, 
(isolation subtest) 
Usually, I would rather play hookey 
than come to school . 
(self-estrangement) 
I like to do extra problems in math for 
fun. (se1f-estrangement) 
It is possible on the basis of the 
level of my present school achievement 
to predict with a high degree of 
accuracy, the level of achievement I 
can expect in adulthood, 
(meaninglessness) 
.002 What I am doing at school will assist 
me to do what I want when I graduate, 
(meaninglessnesss) 
An examination of the Central High student responses 
to the Pupil Attitude Questionnaire indicated that the 
following items received the highest alienating scores: 
HIGHEST ALIENATION I TEM$--0VERALL TOTAL, 
The following items received the highest scores on the 
overall test (ranked from highest to lowest alienation): 
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1. I study hard at school mainly because I want to qet 
good grades. (Isolation Item 25) 
2. I would rather go to work now than go to school, but 
more education now will help me to get a better job 
later. (Self-estrangement Item 32) 
3. These days a pupil doesn't really know who he/she can 
count on. (Self-estrangement Item 21) 
4. Pupils must be very careful to make the best possible 
impression with the teachers. (Isolation Item 48) 
5• It is possible on the basis of my present school 
achievement, to predict with a high degree of accur¬ 
acy, the level of achievement I can expect in adult¬ 
hood. (Meaninglessness Item 14) 
6. I like to do extra problems in math for fun. (Self- 
estrangement Item 44) 
7. If homework assignments were not required, I would 
seldom do homework. (Se1f-estrangement Item 43) 
8. The reason I endure some unpleasant things now is 
because I feel that it will benefit me later on. 
(Isolation I tern 9) 
9. The teachers will not listen to pupil complaints about 
unfair school rules. (Powerlessness Item 30) 
10. There really isn't much use complaining to the 
teachers about the school because it is impossible to 
influence them anyway. ( Power1essness Item 8) 
Overall Tot a 1 --Piscussion 
A study of the ten highest alienation items indicated 
that several of them focused on the students' anticipation 
of future rewards, rather than on the intrinsic benefits of 
their high school experience. Item 25 received the highest 
score in alienation among all the items in this study. 
This was a result of an overwhelming majority of students 
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(78%) who agreed that they study hard at school mainly 
because they want to get good grades. A similar result was 
evident in Item 32 which ranked second. Here, 71 percent 
of the students agreed that they would rather go to work 
now than go to school, but more education now will help 
them to get a better job later. Item 9, which ranked 
eighth, produced a like conclusion. Sixty percent of the 
students agreed that the reason they endure some unpleasant 
things now is because they feel it will benefit them later 
on. 
The tendency on the part of the students at Central 
High to be motivated less by the intrinsic value of their 
high school experience is further corroborated by Items 44 
and 43. In the former, the majority of students (61%) 
disagreed with the statement, "I like to do extra problems 
in math for fun." In the latter, 69 percent of the 
students agreed that if homework assignments were not 
required, they would seldom do homework. 
The data seems to suggest, therefore, that the promise 
of future rewards rather than the inherent value of their 
high school experience is a highly motivating factor for 
many of the Central High School students. 
The findings that the students at Central High were 
highly motivated by future rewards was not unexpected by 
the researcher. In fact, these results were similar to a 
study done by Rhea Buford entitled "Institutional 
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Paternalism in High School." In this study, the 
researcher distributed 2,329 questionnaires and inter¬ 
viewed 49 students. The focus was on whether or not the 
students were alienated from school or were involved in 
their school work. It was found that these students were 
unequivocally involved. They thought highly of their 
schools and liked their teachers. However, it was found 
that the students were involved in the wrong aspects of 
school life (that is getting good grades) instead of 
having meaningful educational experiences and that they 
look on school as a means to an end (that is college or a 
good job). 
The authors stated in their report that there are 
some things of intrinsic worth in high school, but the 
experience is generally viewed as an instrumental one, as 
a means to college admissions or to a better job. 
Among the most unequivocal response to our ques¬ 
tionnaire was a 91 percent agreement with the 
statement: What we do in high school is essen¬ 
tially preparation for what will come later; the 
pay-off will be in college or on the job (p. 
44) . 
The following student comment was included in Buford's 
study: 
My main purpose is to get the diploma. College 
is a help, but if you don't get that diploma, 
well, that's pretty bad. It's getting pretty 
tough to get a job, you know. The main purpose 
for me and for other students who are not going 
on to college is to get that diploma (p. 4). 
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Three of the highest alienation items on this study 
focused on teachers. In Item 48, 65 percent of the respon¬ 
dents agreed that pupils must be very careful to make the 
best possible impression with their teachers. In Item 30, 
the majority of students (54%) agreed that the teachers 
will not listen to pupils' complaints about unfair school 
rules. In Item 8, a similar result was evident. Here, 58 
percent of the students agreed that there really is not 
much use complaining to the teachers about the school 
because it is impossible to influence them anyway. 
As is evident by the data, the majority of students 
feel that they must be very careful to make the best 
possible impression with their teachers. They also feel 
that teachers will n ot listen to their complaints about 
unfair school rules and that there is not much use in com 
plaining to the teachers about the school. 
Item 14 ranked fifth on the list of the highest alien¬ 
ation items. This was due to the fact that 40 percent of 
the students did not agree that it was possible on the 
basis of the level of their present achievement to predict 
with a high degree of accuracy, the level of achievement 
they can expect in adulthood. In addition, 41 percent of 
the students were undecided on this item. The reason for 
the high alienation score appeared to the researcher to be 
caused by the ambiguity of the item particularly as evid¬ 
enced by the large number of undecided students. 
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Item 21 ranked third in alienation in this study. It 
was caused by a majority (66.3%) of the students who agreed 
that "these days a pupil doesn't really know who he can 
count on." This item appears to be of some significance to 
the researcher because it indicates a lack of student 
confidence in the staff. 
In the second part of this study, students were 
engaged in an in-depth interview concerning a variety of 
topics. These consisted of the following: 
1 
2 A 
2B 
3 A 
3B 
4 
5 A 
5B 
6 
7 
8 
9 
10 
Advice to younger brother or sister 
Teachers 
Best way of coping with teachers 
Students 
Best way of coping with students 
Most frequently violated school rule 
Office 
Best way of coping with office 
Cafete ria 
What would you do if another student embarrassed 
you in the cafeteria? 
Physical Education Program 
Parents 
Future 
Principal 
What changes would you 
ten years as principal 
make if you returned in 
of Central High? 
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Recurring Themes in Student Interviews 
During the interviews, certain themes were expressed 
by a majority of the pupils. Each offered some insight 
into how students at this school cope with the alienating 
environment. The first involved their perception of the 
bad reputation that the school has acquired in recent 
years. The second concerned the strong desire on the part 
of the students to be accepted and respected by their 
peers. The third' focused on the school principal as a 
major factor in the students' success in coping with the 
alienating environment. 
Reputation of Central High 
Many of the participants expressed a deep concern over 
the way in which the school is perceived in the community. 
Some talked about the "bad reputation" of the school. They 
mentioned that pupils at other schools "look down" at 
students who go to Central High. They stated that some 
parents will not allow their sons and daughters to attend 
the school . 
This senior stated that many people in the community 
believe that the students at Central High do not get a good 
education. In this comment, he/she compared the school 
with another local high school, East View High: 
I think it's kind of sickening, because we're 
the smallest school, and everyone said to me, 
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and it's kind of true, if they see you with 
straight A1 s from Central and someone with 
straight A s from East View, they are going to 
pick the East View person, because they suppos¬ 
edly get a better education, which I think is a 
lot of bull, because I know a lot of kids from 
East View and they're all just a bunch of drug¬ 
gies, and there's not half as much here, as there 
are at East View, from what I know of. They even 
smoke and drink in the parking lot, and nothing 
happens to them. It gets overlooked, a lot of 
things like that. It's kind of sickening. It 
makes me sick to have people say that we Ve so 
bad, a high class school like East View, and 
they're just a bunch of losers. We're decent 
kids and we're trying to work our way up there. 
In the following comment, this student acknowledged 
that at one time Central High may have had a bad reputa¬ 
tion, but stated that it is no longer true. In his/her 
interview, he/she stated that "a lot of kids all knock 
Central and say it's the worst school in the city, but it's 
not": 
A lot of people that I know especially from the 
other schools, they've never ever been to Cen¬ 
tral High in their life and maybe their parents 
went to Central or they knew people, and a lot 
of parents now, just like the people that grad¬ 
uated ten years ago, fifteen years ago, what¬ 
ever, saw Central when it was all the bi-lingual 
classes and there was a lot of trouble, a lot of 
racial trouble. If they start a fire in a 
wastebasket, they say a major fire at Central. 
Kids starting trouble again. My sisters and 
brothers went to Central and they always had 
that kind of trouble. They always had that bad 
reputation. A lot of the kids all knock Central 
and say it's the worst school in the city, but 
it's not. 
This junior talked about some of the rumors he had 
heard about before coming to Central High. He also 
discussed his math class and his math teacher. 
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I heard that kids, like during lunch period, I 
heard that they could get cars and go to 
McDonald's and come back before the bell rinqs 
and that they could talk back to their teachers 
and-the teachers wouldn't do nothing, you could 
scare teachers real easy, like talking real 
loud, in a loud tone of voice. Like, for exam¬ 
ple, you know my math teacher. I missed a 
couple of homework assignments. The first term 
I got in this school, I had him in tenth grade. 
I thought it was going to be real simple, he was 
just going to ignore it, and then he came to me 
and he said, "You missed five homeworks, that's 
dropped your average by at least five points." 
Then I said, "Wow, are you sure it was five?" I 
knew it was five, and then I just said I've got 
to start moving. It's not like they said it was 
going to be, and I started getting up and I got 
an A in his class. 
Many students spoke of the way they cope with people 
who say that Central High is a poor school. This pupil 
stated that he/she does not care what other people think: 
Well, I know, I go to Central High, so I know, 
and it doesn't bother me what they say, because 
as long as it's not the truth, and I know it's 
not the truth, that's all I care about. They 
can think what they want to think. I try and 
straighten them out, tell them that it's all a 
bunch of lies, whether they listen or not, 
that's their problem not mind. I know that it's 
a nice school and that's all I care about. I go 
to this school and I know what it is all about 
and see what is going on in this school. 
Whether they believe me or not, it is no big 
deal. I like Central and my parents think it is 
a decent school or else I wouldn't be here. My 
friends and I hear so much from our friends who 
go to different high schools about the kind of 
trouble we have at Central, but it isn't as bad 
as they think it is. They don't go here. We 
like our school and will stick up for its repu¬ 
tation, but most of the comments don't seem to 
bother me. I .don't care what anyone thinks 
about Central. 
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A similar comment was made by this student. In the 
following comment, he/she stated, "I just tell them, if you 
don't like it, take a hike": 
Well, when people tell me that Central is the 
worst school, I just say you've never been there 
and you don't know. I say, "Am I a bad kid, you 
know me, I'm not so bad. Why would you say 
Central is so bad?" People like me go there. 
They know a lot of the kids that go there, and 
the kids make the school, not the building. How 
can you say we're a bad school when most of us 
are your friends. A lot of the kids have 
friends from East View and Westwood. I don't 
really care what other people think. It may 
hurt me and it may not hurt me in the future, 
that I come from Central only because of what 
people are used to seeing and used to hearing 
about years ago, but I could care less. I just 
tell them, "If you don't like it, take a hike." 
Peer Acceptance 
Another theme which was readily discernible from many 
of the interviews concerned the students strong desire to 
be accepted and respected by their fellow classmates. 
Implicit in all of their comments was a strong craving to 
"go with the flow" and "not to make any waves" with other 
students. Some suggested that the best way to get along 
with other students was to mind their own business and let 
other students do what they want. Others mentioned that 
students should try to make friends by being friendly. In 
all of their comments, they expressed a common desire to 
"blend in" and not to be "singled out" by other pupils. 
Students who were "singled out" by other students 
reacted with the most emotionally charged responses of the 
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entire study. When they were asked what they would do if 
another student embarrassed them in the cafeteria, some of 
the students stated that they would be very upset, particu¬ 
larly if it was done in the presence of other students. 
Me personally, I would make a scene. I would 
ask who they were talking to and then I would 
tell them they had no business saying that, if 
he doesn't know me. I would make him feel like 
a fool instead of me. I don't usually do that. 
It's not like I'm a wise person, but if the 
person is going to be rude, I'm not the type to 
ignore it, because they do it again and again 
because they know. If you just tell them 
straight off and make them look like a fool in 
front of everyone, they won't do it again. 
Well, I'd get mad. I'd want to kill somebody. 
I'd get upset. I think anybody would, but I 
would see what would happen from there but I'd 
get mad. I'd show--because you can't let 
people step on you either, but at the same time, 
you've got to give a little too, because I want 
to get good grades. I don't want this all over, 
you know, because, I mean I do good in school, 
but I still have to study. I'm not one of these 
kids that just doesn't study and whips through 
eve ry thing. 
I'd stick up for myself. I'd probably jump up 
and say, "What did you say?" You know, if he 
says anything back. I'll say "Come on, I 11 
fight you", or something like that, and then 
everybody will start getting on my side and 
start yelling, but nobody should do that. 
That's wrong, you don't go up to someone and 
start insulting them. 
Perception of the School Principal 
Another theme which was evident in this study of 
student responses to the alienating environment at Central 
High was that the school principal plays an important role 
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Students who have had direct 
it as a positive experience. 
contact with him/her regarded 
Some pointed to him/her as 
cope effectively with 
Some spoke of his/her fairness 
Others stated that they felt 
by 
of those made 
the main reason why they are able to 
the alienating environment, 
in dealing with students . 
comfortable that they would receive a fair trial 
him/her. The following comment was typical 
by the s tudents: 
Our principal is considered--at least among the 
people I associate with, excellent. The best 
man/woman we could ever have for a principal, 
because we know that with him/her there, we'll 
always get a fair trial , always get an open ear, 
you know, he's/she's always willing to listen, 
and he's/she's not all of a sudden going to jump 
on you. 
Another student pointed out that if he/she ever got 
into a serious problem in the school, he/she felt confident 
that he/she could go to the principal and get it straight¬ 
ened out. In the following exchange with the researcher, 
this student discussed a situation in which he/she was 
accused of cutting a class. Speaking of the event, the 
student stated that he/she felt confident that he/she could 
have appealed to the principal if it had been necessary: 
I was--the first time that I was late, I was 
late I think maybe 3 minutes, and I went to 
homeroom, because I didn't expect to be late, I 
figured I was maybe 12 seconds late. So I went 
up to my homeroom, the cards were already sent 
out and that's all I was told. I didn't know 
what to do, so I saw my name was on the absentee 
list, so I went down, and he said, "What are you 
doing cutting, skipping through the attendance 
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office? I said, “What do you mean?", you 
know? I said I was 2 minutes late, and he said. 
You went and you cut through the attendance 
office?" "You get 2 detentions for being late", 
and I ended up with 6 detentions, something that 
was totally--I had no idea what I was doing, 
and it was his attitude of it, it was almost 
threatening. I really couldn't explain any 
better than that, he comes at you with a threat¬ 
ening voice, or a threatening attitude, but I 
wouldn't say tough guy attitude, because that 
sounds like, you know, the dregs, but threaten¬ 
ing is about as good as I come up with for a 
characteriStic, and that's not needed. You 
greet your reprimand, get it over with, and 
you 1 re doing this in hopes of reforming him. You 
don't do it and hope to make him an enemy. 
As a student at the school , how do you feel when 
something like this happens with the office and 
with the administrators? 
I think that the administration in this school 
is exceptional, but to be honest with you, the 
only reason I think that, is because of our 
principal being in charge, because I'm sure 
other schools will have somebody like the other 
assistant principals or somebody like that on 
top, whereas I may have qualms with the middle 
of the system, but I know if I ever got into a 
really serious situation, that I should go to 
the top and get a fair trial, you know, I could 
get it straightened out. Luckily, I haven't had 
any instances to have to do that, but just 
knowing that you could have a fair trial, I give 
that a lot of c redit. 
Interviews--Overal1 Discussion 
The interviews with the students from Central High 
corroborated much of the literature that has been written 
on urban schools. Most significantly they echoed much of 
the criticism which has been used to describe these insti¬ 
tutions. In the interviews, the students talked about the 
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school's enforcement of rules and regulations and the over¬ 
whelming emphasis on conformity and uniformity. They dis¬ 
cussed teachers and administrators who discouraged autonomy 
and rewarded passivity. Their comments were replete with 
expressions of obedience and respect for the teachers and 
administrators. Conformity to the rules and regulations 
was seen as the most effective way of coping with the 
alienating environment at Central High. 
These themes of obedience to the teachers and adminis¬ 
trators, as well as conformity to the rules and regulations 
were mentioned by virtually every student in this study. 
They differed, however, significantly from the recurring 
themes which were mentioned in the preceeding section of 
this study, entitled Recurring Themes in Student Inter¬ 
views, in this respect. When students talked about the 
school's reputation, peer acceptance, and the school prin¬ 
cipal, they spoke in a highly enthusiastic manner and 
expressed a positive attitude about the topic. However, 
when these students talked about the teachers, administra¬ 
tors and the general climate of the school, their tone of 
voice and lack of enthusiasm manifested an attitude of 
resignation and an acceptance of the status quo. Whereas 
some students expressed strong feelings and emotions about 
certain teachers and administrators, they also implied a 
tacit recognition and acknowledgement that that is the way 
and there is not much you can do about it. schools are run 
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As Silberman (1970) has stated, "The tragedy is that the 
great majority of students do not rebel; they accept the 
stultifying rules, the lack of privacy, the authoritarian¬ 
ism, the abuse of power--indeed , virtually every aspect of 
school 1ife--as The Way Things Are" (p. 155). 
Accordingly, the students at Central High set about 
developing a variety of adaptative strategies and tech¬ 
niques to deal effectively with the school. In the inter¬ 
views, they described how they obeyed the rules and regula¬ 
tions, how they made friends with the teachers and adminis¬ 
trators, and how they "played the game." They talked about 
how they suppressed their true feelings whenever they were 
in conflict with the school. Without exception, each of 
them expressed a common theme. Namely, they were able to 
succeed in the school by conforming and adjusting to the 
school. In the process, however, these students were pre¬ 
vented from embarking on a quest for autonomy and creati¬ 
vity because noticeably absent from the interviews was any 
mention of exploring, challenge, questioning, and inquiry 
in the classroom. 
This insight into how these students at Central High 
are able to cope effectively with the school is hardly 
unprecedented and unexpected. Twenty years ago, Silberman 
stated that "survival has little to do with learning in the 
sense of cognitive development" (1970, p. 147). 
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Almost from the first day, students learn that 
the game is not to acquire knowledge, but to 
discover what answers the teacher wants, and in 
what form she wants it. There are few classroom 
scenes more familiar than those of the teacher 
brushing^aside or penalizing correct answers 
that don't happen to be the ones she had in mind 
(p. 148). 
Leacock expressed a similar view: 
The values conveyed are, therefore, not those 
stressing knowledge, thinking or insight, but 
those emphasizing as important, order and dis¬ 
cipline, conformity, pleasing the teacher, 
quick, competitive performance and being enter- 
t ained ( 1969, p. 60). 
Sizer (1984) in a recent study of American high 
schools made a similar observation: 
No more important finding has emerged from the 
inquiries of our study than that the American 
high school student, as student, is all too 
often docile, compliant, and without initiative. 
Some who have initiative use it to undertake as 
little engagement as possible with school. They 
await their education and take in such of it 
that interests them. Such students like to be 
entertained. Their harshest epithet for a 
teacher is "boring." Nonetheless, and para¬ 
doxically, students do accept the boring 
classes, as a price that the school sets. There 
are too few rewards for being inquisitive; there 
rarely is extra .credit for the ingenous proof. 
The constructive skeptic can be unsettling to 
all too many teachers, who find him cheeky and 
disruptive. Questing can be costly (p. 55). 
During the interviews with the students, the 
researcher also encountered an attitude of realism on their 
part. Most of them have learned what is expected of them 
at Central High; and they, in turn, give the teachers and 
administrators what is required of them. However, the 
researcher also encounted an unexpected attitude of 
Ik 
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determination on their part. A seemingly casual and half 
caring attitude on the part of some students was really a 
well thought-out, deliberate and high1y-contrived attempt 
to cope with the alienating environment. The students were 
in tune and "connected" with what was going on in school. 
They expressed in many ways that they have a realistic 
understanding of what it takes to get by at Central High. 
They demonstrated that they do, indeed, have autonomy and 
they use it whenever they feel that it will do them good. 
They focused their efforts at those areas where they know 
it will make a difference. For example, bringing your 
parents to school when you want to have a class changed, or 
complaining to the Central Administration whenever it was 
necessary. 
Overall Study--Piscussion and Implication 
What, therefore, can we learn from this study of how 
average students respond to the alienating environment of 
an urban high school? 
In any study of alienation, the researcher is con¬ 
fronted by the ambiguity of the concept. Mackey (1978) who 
focused on adolescent alienation made the following state¬ 
ment: 
Many social analysts have viewed the adolescent 
scene. They have seen malaise, apathy, cyni¬ 
cism, and powerlessness. Often they have care¬ 
lessly and without definitional specificity 
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referred to these disenchanted youth as alien¬ 
ated. Alienation is one of the most frequently 
encountered concepts in social science. Indeed 
the amorphous global concept of alienation has 
been a catch word to explain nearly every kind 
of aberrant behavior from drug abuse to politi¬ 
cal demonstrations (p. 353).. 
Mackey (1978) stated that it is unlikely that a per¬ 
ception as profound and pervasive can be ameliorated by the 
schools. He asserted that although alienation affects the 
adolescent, its roots lay deeply buried in the changing 
structure. In his view, adolescents need experiences that 
enhance their feelings of competence, broaden their sense 
of responsibilities and reduce their isolation from other 
age groups. He suggested the following activities as 
possible strategies for reducing adolescent alienation: 
community involvement project, studying the school, and 
students teaching students. 
The Carnegie Council on Policy Studies in Higher 
Education (1979) offered some insight into the ways in 
which the schools may better meet the needs of its stu¬ 
dents : 
It is clear that many high school students, and 
junior high school students as well, are getting 
little out of school, because they simply do not 
see the relevance to their future lives of what 
the school is attempting to teach them. We 
believe that school might become more meaningful 
to them if there were more options available for 
combinations of school and work experience. 
Even for those students who are doing well in 
school, opportunities for work or community 
service are likely to make valuable contribu 
tions to a better understanding of how society 
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works and to a better appreciation of the rela¬ 
tionship between their academic studies and the 
responsibilities they will be assuming in adult¬ 
hood (p. 107). 
Sizer (1984) asserted that deserved self-esteem is the 
most powerful attribute that an adolescent can hope for. 
"Get a person to believe in himself and give him a powerful 
incentive to learn, and the results can be striking" (p. 
65). In Sizer's view, finding the right way to elicit each 
students' self-esteem requires knowing each student. It 
follows that the more the high schools personalize their 
work with students, the more effective they will be. In 
Sizer's view, personalization implies options for students, 
different ways and settings for differing individuals. He 
makes the following comment: 
No one is flattered more than when his help is 
solicited. People, adolescents included, 
respond to challenge, and they feel personal 
esteem when their power is recognized and 
sought. A school which assumes that students 
will respond to challenge, rather than shrink 
from it, will be effective (p. 66). 
In order to help each student cope with the alienating 
environment which is endemic to these institutions, urban 
high schools should strive to develop the self-esteem of 
its students. School activities which enhance their sense 
of competence and broaden their sense of responsibility 
must be instituted in these institutions. 
In recent years Central High has initiated several new 
programs in the school curriculum. These changes offer 
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each student the opportunity of achieving success in the 
school. 
Changes at Central High 
In a recent follow-up visit to the school, the 
researcher noted several important changes and innovations 
which have occurred at the.school. These were designed to 
develop a sense of competence in the students, to increase 
their sense of responsibility, and to give them a more 
meaningful school experience. These changes and innova¬ 
tions were instituted two years ago by school officials who 
recognized the need for basic changes at the school. 
Students, parents, and faculty have responded positively to 
them. They consist of: 
1) Competency Reading and Competency Math Classes 
2) Peer Tutoring Program 
3) Peer Counseling Program - 
4) Survey of Occupational Skills 
5) Jobs for Bay State Graduates 
6) School/Business Pairing Project 
7) Division of Employment Security In-School Project 
8) Career Resource Center 
9) Internship Program 
10) School Newspaper 
11) Work Experience Program (projected) 
1. Competency Reading and Competency Math Classes 
An intensive emphasis on remedial reading and remedial 
math has been instituted at Central High with the introduc¬ 
tion of competency reading and competency math classes into 
the curriculum. The enrollment in these courses consist 
219 
solely of students who have failed the Basic Skills Compe¬ 
tency Test. Class sizes are small and instruction is 
geared to developing the basic skills of these students. 
A recent federal grant has enabled the school to purchase 
modern text books and audio visual materials. In addition, 
the school has acquired several personal computers and 
software programs in remedial reading and remedial math. A 
full-time teacher's aide is also available to assist the 
students in using the computer. The response of the stu¬ 
dents to the program has been encouraging. Many of them 
have sought out extra help during their study periods. 
2. Peer Tutoring Program 
In the last two years, -a peer tutoring program has 
been instituted at Central High. It was organized by a 
newly arrived assistant principal who recognized the need 
for such a program. The response of the students has been 
overwhelming. Tutors consist mainly of pupils in the 
National Honor Society who volunteer to help other students 
during their study periods. Students who are having diffi¬ 
culty in an academic subject submit a written request for a 
tutor. The coordinator of the National Honor Society then 
selects an appropriate student tutor and arranges a meeting 
between the two students. A suitable location is agreed 
upon and the students meet on a weekly or bi-weekly basis. 
Parental requests for a peer tutor are common. The program 
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has been particularly helpful for students with low basic 
skills. It affords them the opportunity for individual 
assistance in reading and math. 
3. Peer Counselinq 
Recently a peer counseling project was organized at 
Central High. Its purpose was to train peer counselors to 
work with students who are attending elementary schools and 
who will one day be attending Central High. This project 
was organized by a member of the faculty who recognized the 
need for such a program. Concerned about the problems of 
sex and drugs among adolescents, and convinced that younger 
students must be reached, the teacher recruited a group of 
senior students who expressed an interest in being trained 
as peer counselors. Parental permission slips were 
obtained from these students. Text books were purchased 
and training sessions were held after school and on three 
consecutive Saturdays. Guidance counselors and parents 
were invited to attend. Role playing, case studies, video 
tapes, and audio tape recordings were utilized in the 
training sessions. Topics focused on 1) good listening 
skills, 2) verbal and non-verbal communication, 3) ways of 
responding, and 4) referrals to other agencies. 
After the training sessions were completed, the coor¬ 
dinator of the program contacted the principals of neigh¬ 
boring elementary schools and offered to place the peer 
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counselors into their schools. The response was overwhelm¬ 
ing. All of the principals responded positively to the 
program. Peer counselors were assigned to work with stu¬ 
dents in grades three, four, and five. Some of them opted 
to work in a day care center. At the end of the year, a 
written evaluation indicated that the program was a success 
and that it should be continued. The program is now in its 
third year of operation. 
4. Survey of Occupational Skills 
This is a required occupational exploration course for 
all grade nine students who are in the general tract. 
Students in the college program also have the opportunity 
of enrolling in such a course. It consists of ten weeks 
training in each of the following areas: food service, 
clerical, mechanical drawing, and industrial arts. These 
areas were determined by a survey of their occupational 
interests which was made a year earlier. Qualified 
teachers were then selected by the school principal and a 
written curriculum was developed. Federal grant money 
enabled the school to purchase additional equipment for use 
in this program. Key punch equipment, food preparation 
equipment, and industrial arts machines were acquired by 
the school in the past year. 
The purpose of the Survey of Occupational Skills 
Course is to allow the students the opportunity to explore 
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a variety of occupational careers. Emphasis is on provid¬ 
ing a hands-on experience for the students in each of the 
areas. Focus is- also placed upon helping the student 
become aware of the various types of occupations in each 
cluster, the requirements for each, and the opportunities 
for employment in the local area. Working closely with the 
guidance department, classroom instruction is supplemented 
by film strips and occupational information which is 
obtained from the career resource center at the school. 
Guest speakers also provide realistic information on 
careers and employment outlook. Class size averages 8-12 
students. 
5. Jobs for Bay State Graduates 
This is a federal/state/1ocal funded project which 
seeks to prepare non-college bound seniors for the world of 
work. Staffed by two full-time job specialists who work 
with a maximum of sixty students during their study period, 
this program attempts to relate the students school exper¬ 
ience to the outside world of employment. Role playing, 
group discussions, and guest speakers focus on preparing 
the students to get and keep a job. Particular emphasis is 
placed upon assisting students in locating local jobs, 
calling for an interview, and following up on an interview. 
In addition, the program seeks to develop job opportunities 
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in the community by contacting local businesses and inform¬ 
ing them of the program. For two consecutive years, a 92% 
placement rate has been achieved for the students. 
The response of the students has been overwhelming. 
The prospects of a satisfying job, coupled with the 
enthusiasm that the job specialists have aroused in the 
students have made the project very popular at the school. 
Initiation into the program is held at a local community 
college and is attended by parents and city officials. The 
ceremony culminates in a candle lit scene in which each 
student makes a pledge of commitment to the program. 
Throughout the year, many students are elected into offices 
of leadership within the program and are given the respon¬ 
sibilities of carrying out their duties. In addition, the 
program has awarded numerous Certificates of Achievement to 
many students--most of whom have received little or no 
recognition here-to-fore at the school. The program has 
been very successful and there is currently a waiting list 
of students who would like to participate. 
6. School/Business Pairing Project 
This is a comprehensive and sequential career develop¬ 
ment project at Central High in which a local giant indus¬ 
trial corporation is "paired" with Central High School. As 
part of this program, representatives from businesses meet 
with the students and attempt to develop their career 
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awareness. Activities are provided in self awareness, 
decision making, and employability skills. In order to 
effectively assist the students, the industrial corporation 
pledges to make available to the school its personnel and 
other resources. It serves as the liaison between the 
school and other businesses and community agencies. It 
recruits guest speakers and arranges field trips. In con¬ 
junction with school personnel, it has developed a four 
year program for the students at Central High in grades 9- 
12. 
Grade 9: An orientation to the local business commun¬ 
ity is presented during grade nine English classes. A 
filmstrip entitled "This Is Your City" focuses on the local 
industries. Emphasis is placed upon the goods that are 
produced, the type of jobs that are available, the amount 
of training that is required, and the placement opportuni¬ 
ties that are available. The filmstrip was developed by 
school personnel and the local Chamber of Commerce during a 
federally funded career awareness project. 
Grade 10: The focus of the program in the tenth grade 
is on career exploration. Guest speakers from local indus¬ 
tries visit the school and meet with small groups of stu¬ 
dents who have expressed an interest in an occupation. 
Occupational areas have included the following: cosme¬ 
tology, food service, airlines, law enforcement, fire 
prevention, animal care, medicine, law, auto mechanics, 
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construction, transportation, computers, office, and 
management. Some speakers distribute pamphlets and other 
information to the students, others utilize audiovisual 
materials. Questions and answers are an integral part of 
the presentation. Written evaluations are collected from 
the students the next day. In addition, an annual evalua¬ 
tion of the program is made by the guest speakers at the 
end of the year. The response of the students has been 
excellent. The interest and enthusiasm that is displayed 
by the speakers has been outstanding. In the first two 
years of the program, a total of 72 guest speakers have 
come to Central High. 
Grade 11: Juniors at Central High have the oppor¬ 
tunity to receive information concerning specific occupa¬ 
tions by a combination of field trips and "shadowing" 
experiences. In the former, students who express an 
interest in a specific area are allowed the opportunity to 
visit local industries in small groups. Trips have been 
arranged to a medical laboratory, a drafting department, a 
nursing home, a day care center, an insurance office, a 
machine shop, and a building maintenance department. Some 
students are assigned to a specific worker in what is known 
as a "shadowing" experience. Here, the student remains 
with the worker for the entire day, observing what he/she 
does in the course of a day's work. Some students have 
been assigned to workers in the following ocupations: 
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draftsman, engineer, lathe operator, industrial electri¬ 
cian, lawyer, social worker, and urban planner. 
Grade 12. Senior English classes focus on career 
education activities. Students, particularly those in the 
general tract, receive instruction in how to write a resume 
and how to fill out a job application. Guest speakers, 
particularly those from the Division of Employment Security 
and local personnel offices, speak with the students about 
effective job searching techniques. Emphasis is placed 
upon the importance of the job interview as well as on the 
resume and job application. Filmstrips and tape recordings 
are utilized by the teachers and speakers. Classroom dis¬ 
cussions have proven to be lively and thought-provoking. 
7. Division of Employment Security In-School Project 
Two years ago, the local office of the Division of 
Employment Security agreed to send an employment counselor 
to the school for one day per week. The purpose was to 
assist the students in obtaining part-time work. Under the 
terms of a written agreement, Central High agreed to pro¬ 
vide adequate office space for the employment counselor, 
who was to interview students and place them in suitable 
part-time jobs. In addition, the counselor was to develop 
job prospects in the local community for the students at 
Central . 
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For the past two years, this program has met with the 
greatest of success. The employment counselor works 
closely with the guidance counselors at the school as well 
as with the entire faculty. Most of his time is spent 
interviewing students for jobs. In addition, he speaks 
frequently to the classes concerning employment in the 
local area. His presentation consists of audiovisual 
materials as well as filmstrips and tape recordings. He 
has developed many job prospects for the students and is 
frequently contacted at the school by interested employers. 
He has been very effective in placing many students in 
after school jobs and is eagerly sought by the pupils when 
he is at the school. 
8. Career Resource Center 
In the past two years, a completely furnished career 
resource center has been established at Central High. 
Located in a former classroom which is adjacent to the 
guidance office, the center is readily available to stu¬ 
dents and faculty. Staffed by a full-time paraprofessional 
and equipped with a guidance computer as well as modern 
audiovisual materials and supplies, it has focused on 
introducing students to the world of work. It has also 
provided excellent resource materials for the teachers who 
wish to incorporate occupational materials into their 
cl ass room instruction . 
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Students can make an appointment to go to the Career 
Resource Center during their study periods. A computerized 
interest inventory which is administered to most students 
helps them to identify occupational clusters. A list of 
suitable occupations is provided to the student who can 
then request a print-out of any occupation. In addition to 
an accurate and realistic description of most occupations, 
the guidance computer offers complete details on all post 
secondary schools in the country, as well as financial aid. 
9. Internship Program 
In the past two years, a student internship program 
has been instituted at Central High. This course offers 
senior students an opportunity to spend part of their day 
in an unpaid learning experience. Ry utilizing the city's 
resources, this course allows hands-on experiences to teach 
students about various careers. 
Students are admitted to this program on the basis of 
recommendations from teachers and counselors. They select 
one or two internships yearly, requiring a minimum of five 
hours weekly on location. A contract is drawn up listing 
the student's hours and responsibilities. Outside readings 
as suggested by the sponsor are required of each intern. 
The program has been received enthusiastically by the stu¬ 
dents and parents. Some typical internship sites have 
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included the following: medical laboratory, school depart¬ 
ment administrative offices, local newspaper, law office, 
radio station, accounting firm. Congressman's office, and 
social service agency. 
10. School News paper 
This newspaper is published weekly at Central High and 
is distributed free to all students. It has been in exist¬ 
ence for over a decade. However, with the recent appoint¬ 
ment of a very popular teacher as its faculty advisor, the 
newspaper took on an added prominence in the lives of the 
pupils at the school. Students now eagerly await the 
delivery of the newspaper to their homerooms on a Friday 
morning. A typical scene is that of students walking 
through the corridors while carrying their copy of the 
newspaper. Students in study halls and during lunch time 
are frequently observed reading their school newspaper. 
It's slogan, "A Weekly Newspaper Published By The Students 
For The Students" appears to be a true reflection of the 
spirit of the newspaper. 
With a staff of thirty-five students, the newspaper 
focuses on a wide variety of student interests: sports, 
music, student surveys, editorials, class news, chess, 
poetry, math meanderings, trivia, birthday notices. 
Columns entitled "Student of the Week" and "In the Spot- 
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light" focus on student interviews and are regarded as the 
most popular items in the newspaper. Particular attention 
is paid by the advisor and staff to ensure that all 
students have the opportunity to be represented by the 
newspaper. Thus, it has met with outstanding success 
among the student body at Central High. It has won a 
state-wide award for the quality of its student editorials, 
and it is currently distributed to all the schools in the 
city. 
11. Work Expe rience 
There are plans to reinstitute the work experience 
program at Central High. It had been dropped from the 
curriculum years ago because of budgetary restraints. This 
program allows pupils to leave school two hours early every 
day and go to work. A work experience counselor visits 
him/her at the site and confers with the employer. Any 
problems related to the student's performance on the job is 
discussed by them. Pupils who are absent from school are 
not allowed to go to work on that day. A grade is given 
for the course and he/she is expected to attend a weekly 
group meeting with the counselor. Problems related to the 
workplace are discussed, as are proper work habits and 
attitudes. In former years, approximately 10% of the 
students at Central High elected work experience. At 
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present, local school officials and school committee mem¬ 
bers are studying the feasibility of hiring a full-time 
work experience counselor. 
The changes and innovations that have occurred at 
Central High have been successful in helping its students 
become involved in the school. They have focused on 
increasing the competence of the students, giving them a 
more meaningful school experience, and increasing their 
sense of responsibility. 
Urban schools throughout the nation may do well to 
model their programs after Central High. 
Conclusion 
Joseph Galbo (1980) in a recent article stated that 
good descriptive research is necessary in order to try to 
determine the exact nature of alienation in adolescent 
lives. He suggested that we talk with the youngsters them- 
s el ve s : 
Thus far, we have been imposing adult interpre¬ 
tations of what we think adolescent alienation 
is without ever knowing whether our impressions 
are accurate. At least we need to see what 
adolescents themselves can tell us about their 
experiences as alienated people. From such 
inquiry better research questions can be devised 
on which to base further study. Thus far, no 
such research exists (p. 30). 
Galbo (1980) stressed that any study of adolescent 
alienation should also include a discussion of adolescent 
affiliation as well. He stated: 
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Any study of alienation would be best undertaken 
as part of a larger study which would include 
not only the dimensions of adolescent aliena¬ 
tion, but also the dimensions of adolescent 
affiliation with the school. All too often 
researchers are seen as ogres trying to find out 
what is wrong with education. Granted that some 
critical observations are necessary, but they 
can be tempered and balanced by attempting to 
find, at the same time, what is right with the 
schools. Each perspective would likely give 
valuable insight into the other (p. 31). 
This study has attempted to present a small segment in 
the lives of students who attend an urban high school. It 
has tried to give some insight into how these students are 
able to cope effectively with the alienating environment 
which is endemic to these institutions. The researcher 
has sought to include also areas affiliated with the 
school, with peers, and with parents. Strategies for 
improving the effectiveness of urban high schools have also 
been suggested. Future researchers may utilize aspects of 
this study in other investigations of urban high schools. 
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